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In June 2019, the Big Ten Conference announced that it would be sponsoring a 
proposal in the NCAA’s 2019-20 legislative cycle to implement a two-semester playing 
season for Division I Men’s Soccer called the 21st Century Model. If the new legislation 
were to pass, the Ivy League will need to decide how it will adjust its own seasonal 
structure to adapt to the new legislation while remaining faithful to its guiding principles.  
This capstone sets out to create a 21st Century Ivy League Model for men’s 
soccer. Using the proposed calendar included within the NCAA legislation as a starting 
point, this capstone worked to refine it to reflect the Founding Principles of Ivy League 
Athletics, namely that “academics and the personal growth of the students are of 
paramount importance” and that all student-athletes “shall be held to the same academic 
standards of the student body.”  
The capstone uses a thorough review of the literature surrounding the various 
challenges individuals encounter during their student-athlete experience, quantitative data 
from each of the current Ivy League men’s soccer program calendars, and a qualitative 
student athlete survey to drive the process of creating a theoretical two-semester model 
for the Ivy League’s consideration. 
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Like so many others, I began playing soccer at a very young age. My parents were 
interested in providing me with an athletic outlet, and due to the serious reservations 
about the injury risks associated with football, I was signed up for the local recreational 
soccer league. Growing up, I experienced all the highs and lows normally associated with 
team sports – winning, losing, being selected for teams, and getting cut more times than 
I’d like to remember. 
I ended up on a local travel team named the Freestate Fury coached by Ed Beimel, 
which had been formed after serving as the “B” team for the Bowie Strikers, the top team 
in our town. After a few years with the Fury, I was selected for the Strikers and played 
with them through middle school and the beginning of high school. A German named 
Peter Kaminskas coached the Strikers at the time and is the one responsible for giving me 
the name “Rudy”. In addition to playing for the Strikers, I also played for my high school 
team at Eleanor Roosevelt High School in Greenbelt, Maryland, and coach George 
Kallas, who still coaches there today. 
Around the same time, I was selected for the Maryland Olympic Development 
Program (ODP) state team, which was comprised of the twenty or so top players in a 
specific birth year from across the state of Maryland. My two ODP coaches, Keith 
Tucker and Curtis Landy, also coached the men’s soccer team at Howard University.  
This opportunity led to an invitation to join the Bethesda Alliance coached by an 




the nation. Our team consisted of players from around the Washington metro area. We 
had players from DC, Maryland, and Virginia that would all travel a fairly significant 
distance, multiple times a week for training. In early 1989, our Alliance team became the 
first American team to participate in an “A-Level” European youth tournament when we 
travelled to Laupheim, Germany, and took on the likes of Bayer Leverkusen (German 
Bundesliga), Verona (Italian Serie A), and Dukla Prague (Czechoslovak First League). 
The next summer, our team made it to the semifinals of the prestigious McGuire Cup, the 
U-19 United States Youth Soccer (USYSA) National Championship. Throughout my 
high school career, I would play for Roosevelt High School during the fall season, the 
Alliance club team during the winter and spring, and the Maryland ODP team during the 
late spring and early summer. 
My experience with the Bethesda Alliance and Maryland ODP were key reasons 
why I was eventually recruited by Keith Tabatznik to play soccer at Georgetown 
University in Washington, DC. At that time, I had no idea of the long-term impact of that 
opportunity. After three years as a student-athlete at Georgetown, Coach Tabaznik 
offered me the opportunity to become the full-time assistant coach following graduation.  
A year later, I graduated on a Monday and walked in the office as the program’s assistant 
coach the following day. 
Over the next few years, I was coaching non-stop. In addition to assisting with the 
Hoya soccer program, I was also coaching a youth team in the Bethesda Soccer club and 
assisting with one of the Maryland ODP teams. In my fourth-year coaching at 
Georgetown, I was accepted into Georgetown’s MBA program and began coursework 




head men’s soccer coach position at the University of Pennsylvania. At 26 years old, I 
became the youngest head coach in NCAA Division I men’s soccer at the time. 
My early years were challenging at Penn while we worked to establish a winning 
culture on a program that had fallen on hard times despite a rich tradition of success 
dating back to the early 1900’s. In my fifth season at the helm, the program captured its 
first Ivy League title in 22 years, qualified for its first NCAA Tournament in 25 years, 
and won its first NCAA tournament game in 29 years. Over the course of the next 15 
years, we captured two more Ivy titles (2008 & 2013) and participated in three more 
NCAA tournaments (2008, 2010, & 2013). It was an incredible experience and I cherish 
all of the highs and lows that came along with it. 
In early 2018, Penn’s Athletic Director Dr. M. Grace Calhoun presented me the 
opportunity to transition into the role of Senior Associate Athletics Director for 
Intercollegiate Programs. The position oversees all 33 intercollegiate sport programs at 
Penn as well as Sports Performance (Strength & Conditioning. Athletic Training, 
Nutrition, & Sports Psychology) and the Center for Student Athlete Success. I have 
thoroughly enjoyed my first two years in this new role and am thankful for the patience 
my colleagues, team members, and coaches have shown me during this time. Despite 
twenty years at Penn as a head coach, the learning curve in my new role was a steep one, 
and the world wasn’t going to slow down to let me catch up. Anything that I was lacking 
in athletic administrative experience, I’d like to think I was able to make up for with the 
skills and knowledge acquired from my time as a student-athlete and then coach at the 




student-athlete and a coach, and I have leaned on that experience as I navigate the 
decisions and challenges that I face on a daily basis. 
I make a point of naming all of my coaches because of the incredible impact they 
had on me on and off the field.  They weren’t just soccer coaches. They were educators 
who used the soccer field as their classroom, and they left an indelible mark on me as a 
young man. I learned about the values of teamwork, sacrifice, commitment, resiliency, 
and humility as well as many more. The totality of my experience with these coaches 
significantly influenced my approach as a coach and now as an athletic administrator. I 
believe that coaches play an instrumental role in a young person’s personal growth and 
development and are an invaluable piece of a their educational experience. It is through 
this unique lens as a former student-athlete, coach, and now athletic administrator, that I 
attempt to answer the question potentially posed to the Ivy League by the legislation 
submitted by the Big Ten Conference regarding the two-semester model for NCAA 
men’s soccer. 
 
The Purpose of this Capstone 
In June 2019, Chad Hawley, Associate Commissioner for Policy at the Big Ten 
Conference, announced in a letter (Appendix A) to Rob Kehoe, Director of College 
Programs for United Soccer Coaches, that the Big Ten Conference would be sponsoring a 
proposal in the 2019-20 legislative cycle to implement the 21st Century Model for Men’s 
Soccer (21CM). According to Hawley, the intent of the proposal was to “enhance critical 
elements of the overall college experience, including academics, health, social life, 




and reduce the number of competitions, while maintaining the current 132-day playing 
season. The model would nearly eliminate midweek games and the championships for 
conferences and the NCAA would be moved to the end of the spring semester. 
The sport of soccer is currently considered a fall sport for NCAA purposes. The 
length of the playing season is 132 days and can be split into two segments (NCAA, 
2019a, p. 295). The regular season runs from the middle of August through the College 
Cup, the NCAA’s championship for soccer, in mid-December. The off-season consists of 
a “skill instruction” segment that allows for 8-hours per week for skill instruction, 
strength training, and conditioning activities and the “non-traditional season” or second 
half of the playing season, which consists of training and scrimmages.   
The Ivy League is more restrictive than the NCAA and further limits the length of 
the season overall, the number of competitions, and allowable activities during the spring 
semester. Currently, the Ivy League season is roughly two weeks shorter than other 
NCAA Division I programs. Ivy programs are only allowed 17 competitions and 1 
scrimmage during the fall season instead of the 20 total dates given to non-Ivy programs 
(Ivy League, 2019, p. 77). Outside of its 132-day playing and practice season, the NCAA 
teams are allowed 8 hour of skill instruction activity per week and 4 of those hours can be 
technical training. The Ivy League’s skill instruction segment is voluntary and consists of 
only 6 hours per week with a limit of 2 hours of technical training (Ivy League, 2019, p. 
66). Finally, the non-traditional season for Ivy programs is made up of 12 training 
opportunities and up to 3 of those opportunities can be scrimmages, while the NCAA 
allows for up to five scrimmages and the same 20 hours per week limit as the fall season 




While the notion of a two-semester concept for NCAA soccer has been discussed 
for decades, it began to gain more traction in the past decade as a potential solution to the 
concerns around student athlete time demands, health and safety, and the championship 
experience. The current compressed season is challenging physically and 
psychologically, and the championship experience with the NCAA Tournament in the 
winter is less than desirable for the student-athletes and fans alike. This structure has 
been in place for more than 60 years and traces its roots back to the times of multiple 
sport coaches and student-athletes. Years ago, it was not uncommon for a coach to 
oversee multiple sports or for a student-athletes to play two, or even three sports, during 
their college career. Over the years, coaches and student-athletes alike have become more 
specialized and have focused on one sport. Nowadays, it is rare to see a two-sport athlete 
at the college level and even rarer still to see a coach leading two programs from different 
sports. I am not currently aware of any at the NCAA Division I level. 
The benefits of the Big Ten’s proposal are multifaceted. It will improve the 
academic experience of the student-athletes by significantly reducing the number of 
missed classes throughout the season, lessening the impact of travel, and reducing the 
stress of trying to navigate a compressed schedule. From a health and safety perspective, 
the model will provide the proper amount of rest and recovery between matches to allow 
for the student-athletes to recover physically and mentally. In addition, the 
decompression of the schedule should lead to a decrease in the number injuries. From a 
time demands perspective, the model will balance the athletically related activity over 




Finally, the championship experience will be greatly improved with the NCAA 
Championship moved to the late Spring.   
If the two-semester model legislation were to pass, the Ivy League would need to 
adapt to the new seasonal structure, but in a way that continued to align with its Founding 
Principles of Ivy Athletics (Appendix B). These Principles are based on the 1954 Ivy 
Agreement, which is viewed as the formation of the Ivy League we know today, and the 
1979 Statement of Principles, which was created on the 25th Anniversary of the 1954 
Agreement to reaffirm basic goals with regard to admissions, financial aid, and most 
importantly for this discussion, the role of athletics in the undergraduate experience. At 
the core of the Principles is the belief that the academic and personal growth of the 
students are of paramount importance. While athletics provides “desirable development 
and recreation for student-athletes and a healthy focus for college loyalty,” its influence 
must be kept “in harmony with the educational purposes of the institution.” It is with 
these principles in mind that the Ivy League would evaluate the new landscape for men’s 
soccer and make any necessary adjustments in order to stay true to their values and 
overarching educational mission. This capstone asks and seeks to answer the question, “If 
the NCAA legislation submitted by the Big Ten conference regarding a two-semester 
model for men’s soccer were to pass, how should the Ivy League respond to the new 
seasonal structure in a way that continues to align with its founding principles.” 
 
Capstone Outline 
In Chapter 2, I undertake a literature review to share research on a wide range of 




briefly discuss the growth of soccer in the United States over the past 30 years including 
the success of the Men’s and Women’s National Teams, the development of Major 
League Soccer, the sport’s growing popularity nationally in viewership and participation, 
and the changes in the youth soccer system over the years. I review many of the issues 
impacting today’s student-athletes and the difficulties they face in their attempt to thrive 
academically, athletically, and socially during their college experience. Finally, I dive 
into the physiological and psychological impacts the sport of soccer has on individuals 
due to the physical demands of the game and the challenges presented by the match 
congestion found in scheduling at every level. 
In Chapter 3, I discuss my research strategy, methods, and the research itself. I 
collected quantitative data from each of the eight Ivy League men’s soccer programs 
detailing their activities over each of the past two academic calendar years. I also used 
Qualtrics to conduct a qualitative survey of the student-athletes from each of the eight 
programs to collect feedback on my proposed model. 
In Chapter 4, I present the data collected from both sources. I detail the data 
collected from the coaches and present the information from the Qualtrics survey that 
was completed by the student-athletes.  
Chapter 5 outlines my proposal for the 21st Century Ivy League Soccer Model. In 
outlining my plan, I explain how the research influenced the development of my model 
and how it answers many of the challenges presented. I also discuss the feedback 





Chapter 6 presents the conclusion of my capstone. I also describe some of the 
limitations to my recommendation and additional research that would be needed before 







Soccer Background and Growth 
The growth of soccer in the United States over the past 30 years has been nothing 
short of remarkable. As someone who grew up watching Soccer Made in Germany, an 
hour-long weekly PBS show that aired highlights from the West German association 
football (soccer) league, I am amazed at how many games from around the world can be 
watched from your TV, computer, tablet, or phone. In addition to watching live games, 
millions of people have been indoctrinated through computer games with EA Sports’ 
FIFA computer game leading the way. Looking around today, it is hard to believe that 
there wasn’t a top-tier professional soccer league in the United States 25 years ago. 
On July 4, 1988, FIFA made the controversial decision to award the 1994 World 
Cup to the United States. FIFA was widely criticized for the decision, and one journalist 
even compared the decision to “holding a major skiing competition in an African 
country” (Halloran, 2017). At the time, soccer was largely non-existent on the American 
stage.  The folding of the North American Soccer League four years earlier in 1984 had 
barely created a ripple and the U.S. National team had not qualified for the World Cup 
since 1950. Needless to say, the future of the game in this country looked far from 
positive. 
The U.S Men’s National team qualified for the 1994 World Cup as the host 
country and shocked the global soccer community by advancing out of its group over 
Colombia, one of the tournament favorites, before eventually falling to Brazil in the 




making a run to the quarterfinal round in 2002. To date, that remains the highlight of the 
World Cup experience for the U.S. Men’s National Team. The women’s experience, 
however, has been completely different. Three years after the 1988 decision to award the 
`94 World Cup to the United States, the U.S. Women’s National Team won the inaugural 
Women’s World Cup in 1991 (U.S. Soccer, n.d.). It would become the first of four World 
Cups titles that the U.S. Women’s National team would capture over the next three 
decades, establishing the United States as one of the premier women’s soccer countries in 
the world. Their most recent World Cup championship in 2019 captivated the attention of 
the entire nation as they marched their way to the title with personality and flair. 
Thirty years on from that fateful decision by FIFA, and you can hardly believe 
what you see when you look around at the men’s soccer professional level. Following a 
hugely successful World Cup in 1994, a newly formed professional league called Major 
League Soccer (MLS) kicked off its inaugural season with ten teams in 1996. Twenty-
five seasons later, there are 26 teams spread throughout the U.S. and Canada with three 
more confirmed additions coming in the years ahead with potentially more to follow. 
On every level, MLS has experienced incredible growth. Total attendance has 
grown from 2.9 million to 7.3 million in the past ten years (NYCFC, 2017). The league 
has experienced a 27% rise in interest since 2012, according to Neilson Sports 
Sponsorlink (LoRé, 2019). Franchise values have increased 80% on average since the 
2013 season (NYCFC, 2017), and expansion fees have risen even more dramatically. The 
Atlanta United ownership group paid a fee of $70 million when they entered the league in 
2014 (Sen, 2019). Recently, an ownership group in Charlotte was awarded the 29th 




The league’s average attendance of 21,235 between 2013-2018 ranks 8th in the 
world, and just behind the more established leagues of Italy (Serie A, 21,556) and France 
(Ligue 1, 22,967) (LoRé, 2019). Atlanta United began play during the 2017 season, and 
in just three seasons, has become the league’s most valuable franchise worth $500M 
(Rose, 2019). Atlanta’s average attendance over its three years in existence ranks in 10th 
in the world. 
Player’s salaries have paralleled the league’s growth as well. The minimum salary 
in the early 2000’s was $12,900 for a “developmental player” (Rose, 2019). Those 
designations no longer exist today, but the minimum salary has risen to $109,200 and the 
league’s median salary is $175,285 (Santana, 2020; Rose, 2019). 
Finally, cable viewership has increased in each of the last six seasons, and ad 
inventory has sold out in each of the last three years (LoRé, 2019). MLS announced a 
record 32 million in gross viewership during the 2016 season, and that number continues 
to grow (NYCFC, 2017). The last media rights deal the league signed in 2014 represented 
a five-fold increase in revenue, and the next deal in 2022 is expected to see similar 
growth (Santana, 2020). 
MLS aside, the sport’s popularity has never been at a higher level in this country. 
On June 13, 2018, FIFA announced the return of the men’s World Cup to North America 
by awarding the 2026 tournament to a joint bid from the U.S., Mexico, and Canada. In a 
2018 Gallup poll, 7% of Americans cited soccer as their favorite sport to watch compared 
to the 9% that preferred “America’s pastime,” baseball (LoRé, 2019). While there has 
been a 70% growth in the total number of adult soccer fans for Major League Soccer 




like Manchester United (England), Chelsea (England), Liverpool (England), Barcelona 
(Spain), Real Madrid (Spain), Juventus (Italy), Paris St. Germain (France), etc. have huge 
followings and official fan clubs throughout the country. 
NBC Sports has been broadcasting the English Premier League (EPL) matches 
since 2013, and recently began partnering with the EPL to stage “Premier League 
Mornings Live” fan fests in major U.S. cities. In fact, prior to COVID-19 pandemic, there 
was a fan fest scheduled for Philadelphia’s own Dilworth Park on April 4-5, 2020. It has 
been postponed until later Fall 2020. 
Another example of this growth is the fact that more and more of our young male 
players are going abroad and finding success at bigger and bigger clubs in Europe. 
Christian Pulisic (Chelsea, England), Weston McKinney (Schalke 04, Germany), Tyler 
Adams (RB Leipzig, Germany), Josh Sargent (Werder Bremen, Germany), and Giovanni 
Reyna (Borussia Dortmund) have become household names due to their success in top 
European leagues, but there are many more in addition to them. 
The youth soccer landscape has experienced a similar trajectory over the past few 
decades. The U.S. Youth Soccer organization says that participation in soccer is 30 times 
higher now than it was just 40 years ago. There were 103,432 children registered to play 
soccer in the U.S. in 1974, 1.6 million children registered to play in 1990, and more than 
3 million registered to play in 2014 (Reddy, 2015). A Wall Street Journal article noted 
that youth participation is double that of tackle football and larger than baseball by about 
1 million participants (Costa, 2015). High school participation has grown significantly as 




Sadly, college soccer has not experienced the same growth as MLS or soccer, in 
general, despite a brief renaissance following the 1994 World Cup and the launch of 
MLS in 1996. During the three-year stretch between 1995 and 1997, the NCAA Men’s 
Soccer College Cup was held in Richmond, Virginia. Those six games hold six of the top 
eight spots on the all-time largest single game crowds list for NCAA men’s soccer 
(NCAA, 2019b). Five of the six games had attendance of more than 20,000. More 
recently, the attendance of the past three men’s College Cup finals has been 8,413 
(Georgetown Athletics, n.d.), 4,858 (Maryland Athletics, n.d.), and 5,764 (Stanford 
Athletics, n.d.). 
Unfortunately, that excitement around those College Cups of the late 1990’s did 
not result in further growth in the championship or in sport sponsorship in the years 
ahead. Over the past five years, the average attendance at the Men’s Soccer College Cup 
Final has been 5,886 (Georgetown Athletics, n.d.; Maryland Athletics, n.d.; Stanford 
Athletics, n.d). One of the biggest factors that drives attendance at any sporting event is 
the weather, and that certainly impacts the men’s soccer championship, which is held 
annually in mid-December. Comparatively, men’s lacrosse holds there NCAA 
Tournament during the month of May. Over the past five years, attendance at their 
national championship game has averaged 28,183 (Virginia Athletics, n.d.; Yale 
Athletics, n.d.; Maryland Athletics, n.d.; North Carolina Athletics, n.d.; Denver Athletics, 
n.d.), which is almost five times higher than that of soccer. The total sponsorship tells a 
similar story.  From 2001 to 2019, NCAA sport sponsorship for Division I men’s soccer 




(NCAA, 2019c). For a variety of reasons, college soccer has proven to be the anomaly of 
the larger story around soccer’s growth nationally over the past three decades. 
 
Student-Athlete Time Demands 
Within the larger college setting, intercollegiate athletics can provide publicity to 
the overall university, entertainment for the campus community, and an overall feeling of 
school pride (Sylwester & Witkosky, 2004). At an individual level, most would agree that 
athletics are intrinsically educational. Participation in sports can help build character and 
as well as attributes such as teamwork, commitment, sacrifice, resiliency, selflessness, 
and confidence among others. According to Ayers et al (2012), 53% of student-athletes 
responded that participation in athletics had a positive impact on their academic career 
while 20% said it had a negative impact and 27% responded that it had no impact at all 
(pp. 24-25). 
This doesn’t mean that participation in athletics doesn’t come without challenges. 
One of the biggest challenge’s student-athletes face deals with the time demands 
associated with participation in intercollegiate athletics. This is particularly true of first-
year student athletes who arrive on campus and are not only expected to deal with the 
heightened athletic expectations, but also the increased academic rigor, a new social 
network, and an unfamiliar campus environment (Gaston-Gayles & Baker, 2015). During 
the first week of classes, one student-athlete stated, “sometimes it felt like things were 
never ending because you always had something to do after you finished what you were 




swamped while trying to acclimate to college expectations (Clift & Mower, 2013). The 
NCAA has wrestled with this issue for decades. 
When compared to other extracurricular activities, the time commitment for 
varsity athletics was shown to be greater than any other group (Cantor & Prentice, 1996). 
In 1991, the NCAA established the 20-hour rule to help keep the time demands on 
student-athletes in check (Ayers et al, 2012). It was thought that by restricting the weekly 
hours allowed for athletically related activity, the NCAA was helping to prioritize 
academics over athletics (Ayers et al, 2012). However, in 1999, the NCAA Division II 
Student-Athlete Advisory Committee complained that the 20-hour rule was being abused 
and/or ignored by coaches and that the confusion around countable and non-countable 
hours created loopholes to exploit (Ayers et al, 2012). 
In 2002, NCAA President Cedric Dempsey wrote about enforcing the spirit rather 
than the letter of the rule (Ayers et al, 2012). A common example of this practice is when 
coaches leave campus early in order to practice before a competition. While it is a 
violation to miss class for a practice, it is not a violation to practice while travelling for a 
competition. Similarly, a coach may decide to practice immediately before departing for 
an away competition. Due to the training session immediately preceding the team’s 
departure they are technically allowed to miss class for practice. In both cases, coaches 
are acting within the letter of the law, but failing to live up to its intent. 
Multiple studies have reinforced the problems with the 20-hour rule (Wolverton, 
2008; Eitzen, 2009; Ayers et al, 2012; NCAA, 2006; NCAA, 2011; NCAA, 2016). The 
study by Ayers used surveys and daily logs to gather data. In the surveys, student-athletes 




13.14 hours per week in the off-season (Ayers et al, 2012, p. 24). Those that logged their 
hours averaged 31.25 hours per week in season and 9.87 hours per week in the off-season 
(Ayers et al, 2012, p. 25). On average, the in-season findings from the surveys and the 
daily logs were less than the responses in the NCAA GOALS and SCORE studies where 
student-athletes reported that they spent between 32 to 42 hours a week on athletic 
activities (NCAA, 2016). It is interesting to note that in both the Ayers survey as well as 
the NCAA GOALS and SCORES study, student-athletes reported that they were very 
satisfied with the amount of time they spent on athletically related activities (Ayers et al, 
2012; NCAA, 2016). 
With regards to the number of hours per week spent on academic activity, the 
student-athletes using the survey in the Ayers study reported that they spent 12.73 hours 
per week in-season and 13.09 hours per week during the off season (Ayers et al, 2012, p. 
24). Those students using the daily logs averaged 16.75 hours per week of academic work 
in-season and 14.25 hours per week in the off-season (Ayers et al, 2012, p. 25). These 
figures are significantly lower than the NCAA GOALS and SCORES study which found 
that student-athletes self-reported spending 34 to 41 hours per week on academics 
(NCAA, 2016). In Ayers’ study, sixty-three percent of the student-athletes using the 
survey felt the off-season amount felt right, while only 41% thought the in-season amount 
was enough (Ayers et al, 2012, p. 24). As much as this data shows that students are going 
above and beyond the 20-hour limit, it also begins to highlight the imbalance in the 






In-Season vs. Off-Season Academic Performance 
There have been many studies that have compared the academic performance of 
student-athletes in-season and during the off-season, and the results have been mixed. 
Previous studies by Bryant and Clifton (1990), Hada (2006), Dickerson (2007), and 
Valleser (2014) all found that there was no significant difference when comparing a 
student-athlete’s academic performance during the competitive season to their 
performance in the off-season. A study by White (2006) actually found that a student-
athlete’s academic performance was better during the season than the off-season despite 
the increased time demands of the competitive season. Interestingly, Frost (2001) 
observed the same thing while studying soccer and lacrosse student-athletes at the 
Division III level. 
On the other hand, Scott et al (2008) found that student-athletes across all three 
NCAA divisions performed better during the off-season when compared to in-season. 
Overall, in-season GPAs were 0.03 lower than off-season GPAs (Scott et al, 2008, p. 
213). Scott et al (2008) also found that GPAs trend upward approximately 0.03 grade 
points each semester (p. 218). When that was accounted for in the data, the difference 
between in-season and off-season was actually 0.06 (p. 218). Although statistically 
relevant, these differences are detectable due to the large sample size in the study and are 
still considered small by traditional statistical standards (Scott et al, 2008, p. 213). It is 
also worth noting that the GPA differences were the most pronounced in high profile 
sports like basketball and football as well as those with the greatest time demands during 




clearly in sports whose seasons spanned both semesters when compared to sports whose 
seasons were compressed into one semester (Scott et al, 2008). 
Maloney and McCormick (1993) found that there was a difference between the 
in-season and off-season performance of revenue and non-revenue sports. They found 
that there was no grading differential between in-season and off-season for non-revenue 
sports, but there was for “high profile” revenue sports (Maloney & McCormick, 1993). In 
addition, they found that the poor performance in the revenue sports was isolated to the 
competitive season and that they actually performed better than the general student 
population in the off-season (Maloney & McCormick, 1993).  
 
Student-Athlete Identity & Stereotypes 
In the books, The Game of Life (Schulman & Bowen, 2001) and Reclaiming the 
Game (Bowen & Lenin, 2003), the authors argue that the emphasis on athletics and the 
ensuing time demands are the core reasons why student-athletes struggling academically 
(Ayers et al, 2012). However, Umbach et al (2006) point out that other studies have come 
to very different conclusions. One study by Wozniak, Pierson, and Pascarella (2001) 
found that participating in college athletics appeared to have little influence on learning 
for self-understanding, higher order cognitive activities, and motivation to succeed 
academically (Umbach et al, 2006). Other studies similarly reported that there weren’t 
any differences between athletes and non-athletes when it came to cognitive 
development, grades in college, or time devoted to studying or attending class (Umbach 
et al, 2006). Summarizing the material, Umbach et al (2006) argued that “student-athletes 




practices” (p. 727). In fact, they found that when differences did exist, they favored the 
athletes (Umbach et al, 2006, p. 727). 
Aries et al (2004) discovered that student-athletes performed similarly to non-
athletes that entered college with similar demographic profiles and SAT scores. They also 
noted other studies which found similar academic achievement between student-athletes 
and non-athletes when pre-college differences were accounted for as well as another 
study which observed the same academic performance between student-athletes in non-
revenue sports and non-athletes (Aries et al, 2004). 
Despite the findings above, student-athletes often find that they are viewed 
negatively due to perceived concerns in the classroom (Watt & Moore, 2001). These 
views stem from the negative perceptions of the general public, other students, faculty, 
and even other student-athletes (Huml et al, 2019). Non-athlete peers have low 
expectations of student-athletes and when asked to describe a day in the life of a male 
student-athlete, 41% labeled their activity as lazy, dumb, frequent partying, or absence of 
studying (Lawrence et al, 2009). College faculty has also been critical of the academic 
performance and effort of student-athletes (Parsons, 2013). 
These opinions are not lost on the student-athletes. They perceive that the 
professors believe that they only care about their sport and don’t care about their 
academic obligations (Parsons, 2013). In a study by Simons et al (2007), student athletes 
were asked about how they thought they were perceived and treated by faculty and non-
athletes. In the results, 91% of student-athletes felt they were perceived negatively by the 




accommodations for athletic competitions, and 62.1% responded that a faculty member 
had made some version of a “dumb jock” comment in their class (Simons et al, 2007). 
Adler & Adler stated that athletes believe “that many professors label them as 
jocks because they look different than most of the other students, they were surrounded in 
their classes by other athletes, and they were identified by coaches early in the semester 
to their professor as athletes” (Adler & Adler, 1985, p. 246). This led the student-athletes 
to perceive that the professors were treating them differently. This perceived 
discrimination by professors can lead to performance anxiety and lowered academic 
performance by student-athletes (Aries et al, 2004). When athletes encounter less 
sympathetic professors, they “rejected the rejectors” and use the persecution as the 
rationale for disengaging from academics (Adler & Adler, 1985, p. 246). 
These stereotypes can significantly impact the academic experience and 
performance of the student-athlete. The term “stereotype threat” was created by Claude 
Steele and Joshua Aronson and is defined as “being at risk of confirming, as self-
characteristic, a negative stereotype about one’s group” (Steele & Aronson, 1995). 
Simply put, this occurs when individuals fear they will be reduced to a negative 
stereotype about their group. This behavior can lead to reduced effort, disengagement, or 
changing aspirations and career goals (Stroessner & Goode, n.d.). Individuals will either 
cease caring about the activity or remove themselves altogether. 
One of the biggest drivers of the negative stereotypes described above, 
particularly with regards to the professors, is the issue around missing class for athletic 
competitions. This only reinforces the belief of some that the student-athlete is choosing 




al, almost all athletes, 86%, reported missing class due to athletic conflicts (Ayers et al, 
2012, p. 24). On average, the study found that student-athletes miss over 20 academic 
classes per year for all reported conflicts, but 75% of those conflicts arose from athletic 
obligations (Ayers et al, 2012, p. 24). However, according to the 2016 NCAA GOALS 
and SCORE studies, the average number of classes missed per week during the season 
ranged from 1.3 to 2.5 per week or 18.2 to 35 over a 14-week semester (NCAA, 2016). 
Unfortunately, the impact of these absences, which are largely out of the student-athletes 
control, only further ingrain the stereotype of the “dumb jock” that cares little for the 
academic obligations of his college experience. 
As a result of these conflicts due to athletic travel and competition, student-
athletes are sometimes discouraged from certain courses by the professors themselves 
without any considerations given to potentially finding alternative solutions. One student-
athlete reported that their professor “told us if we are a student-athlete then we will not be 
able to take his class. He didn’t have time for people missing class,” (Parsons, 2013, p. 
410). In another example, a professor expressed discontent with the work of student-
athletes. The student-athlete stated, “One professor plainly stated that she despised 
players because we missed class for games and weren’t committed to class. Therefore, 
we were of lower quality than normal students” (Parsons, 2013, p 410). In addition to 
being discouraged to register for certain classes by professors, student-athletes are also 
directed away from certain majors and programs due to their athletic participation. 
According to Schneider et al (2010), 22% of student-athletes are advised not to pursue a 
particular major or academic program as a result of their involvement with athletics. 




reinforce the stereotype threat and can lead to the student-athlete dis-identify with 
academic achievement and disengage with intellectual pursuits. 
 
Engagement 
According to Pascarella and Terenzini (2005), the degree to which a student 
engages in various activities in and out of class largely determines the overall impact of 
the college experience. Furthermore, other studies suggest that this engagement is a 
function of the effort put forth by both the student and the policies and practices of the 
institution which encourage the students’ participation in educationally purposeful 
activities (Umbach et al, 2006). Umbach et al (2006) found that student-athletes are 
generally as engaged, and sometimes more engaged, than their non-athlete peers in terms 
of their participation in effective educational practices. Comeaux and Harrison (2011) 
pointed to studies that reinforced the importance of the amount of time and energy 
students invested in their studies and level of engagement with their campus environment 
academically and socially. By doing so, the students position themselves for greater 
academic achievement and higher satisfaction with their educational experience (Astin, 
1996; Pascarella & Terenzini, 1991). This idea follows Aston’s Theory of Involvement, 
which describes a highly involved student as one who devotes considerable energy to 
studying, spends much time on campus, participates actively in student organizations, and 
interacts frequently with faculty members and other students (Astin, 1999). Simply put, it 
states that students learn by becoming actively engaged and involved with the entire 
spectrum of their educational experience. This idea of engagement is also central in 




Education. These principles encourage: (a) student-faculty contact; (b) reciprocity and 
cooperation among students; (c) active learning; (d) prompt feedback; (e) time on task; 
(f) communicating high expectations; (g) respect of diverse talents and ways of learning 
(Chickering & Gamson, 1987). 
 
Disengagement 
Unfortunately, despite the clear importance of academic engagement described 
above, many of the stressors previously overviewed such as time demands, negative 
stereotypes, and the impact of missed classes are the precursors to disengagement or a 
feeling of burnout. Research has shown that a lack of support from teammates, lack of a 
sense of belonging on campus, impact on scholarship, and injuries lead to increased 
burnout for student-athletes (Huml et al, 2019, p. 9). 
As described by Huml et al (2019), it begins when the student-athlete faces 
significant challenges in some aspect of their life which impacts their academic 
performance and commitment. Facing the prospect of increased challenges academically 
and athletically, the student-athlete will initially choose to focus on their athletic 
responsibilities and fall back on the support of his teammates (Huml et al, 2019). This 
decision invariably begins to impact their academic experience and leads to an 
indifference towards their performance in the classroom (Huml et al, 2019). The cycle 
continues and the student-athlete continues to distance himself from his academic 
responsibilities and other educational support resources, which in turn leads to additional 
academic issues (Huml et al, 2019). Before too long, the student-athletes apathy toward 




held by general public, other students, and faculty regarding athletes only being in school 
to play sports, being ill-equipped academically, and frequently missing class (Huml et al, 
2019). While some studies have found self-reported student-athlete burnout rates of less 
than 10%, others have reported that the rate is realistically much higher (Huml et al, 
2019, p. 9).With all of this in mind, it comes as no surprise that student-athletes who 
experience burnout see the likelihood of graduation diminish (Fearon et al, 2011). 
 
Fatigue & Stress 
Many studies have looked at the relationship between stress, physical health, and 
injuries among student-athletes. A literature review by William and Roepke (1993) 
examining the connection between life stress and sports injury found that 18 of 20 studies 
found a positive relationship (Mann et al, 2016). The combination of multiple life 
stressors and the high physical demands of their sport place student athletes at high risk 
of injury (Mann et al, 2016). 
First year students are particularly susceptible. Gomez et al (2018) cited a study 
by Wilson and Pritchard (2005) that identified six major types of stress for students as 
they make the transition to college: relationship, academic, financial, physical & mental, 
body satisfaction, and social stress. Parham (1993) also recognized the unique challenges 
that first-year student-athletes faced above and beyond their non-athlete peers. He 
identified six demands that were unique to this population (Parham, 1993). They are 
(Parham, 1993): 
• Learning to balance academic and athletic pursuits. 
• Adapting to a certain degree of isolation from social and more “mainstream” 
activities 




• Attending to their own physical health in a more deliberate way so as to 
minimize injury and subsequent rehabilitation. 
• Satisfying multiple relationships, including those having to do with coaches, 
parents, friends, and community 
• Terminating an athletic career and finding other activities in which 
participation will bring about a very familiar, if not heightened level of 
satisfaction 
 
Stevens et al (2013) found that almost half of student-athletes in their study felt 
they didn’t have enough time to fully focus on athletics and academics (Gomez et al, 
2018, p. 8). This reinforces multiple other studies that have found time management to be 
one of the most common forms of stress for first-year students (Gomez et al, 2018, p. 8). 
As a result of these high levels of stress, student-athletes are putting themselves at 
risk for developing unhealthy habits and psychological problems (Gomez et al, 2018, p. 
12). Those with high life stressed are two to five times more likely to be injured than 
those with low life stress (Williams & Roepke, 1993). Additionally, the risk of injury was 
observed to be proportional to the level of life stress (Williams & Roepke, 1993). After 
Williams and Roepke initially identified the connection in their literature review, Mann et 
al (2016) confirmed 9 out of 10 subsequent studies substantiated the relationship between 
sport injuries and life stress. 
The study by Mann et al (2016) examined the impact of physical and academic 
stress on the injury rates in college football. They concluded that psychological stress was 
just as impactful as physical stress when looking at the occurrence of injuries. Their 
results showed that injuries significantly increased during periods of high academic stress 
(mid-term exams) when compared to periods of low academic stress (outside of exam 
periods) (Mann et al, 2016). When looking at the full team (those that played regularly 




stress (12.0 injuries per week) were double the rate during periods of low academic stress 
(6.2 injuries per week) (Mann et al, 2016). In addition, they found that the injury rates for 
those that played regularly were similar during periods of high academic stress (exam 
periods) and high physical stress (pre-season training) (Mann et al, 2016). Finally, while 
injuries during the weeks of high academic stress and high physical stress injury rates 
were similar, they were more than three times greater than low academic stress weeks 
(Mann et al, 2016). 
 
Balance 
In the end, the concept of balance has become a popular recommendation, but one 
that remains elusive in the current environment. Pato et al creatively likened the complex 
profile of a student-athlete to that of a mythical centaur in that the student-athlete is 
neither a student nor an athlete, but a combination of both (Gomez et al, 2018). While the 
individual could be more successful if they fully committed to one profile or the other, 
they are devoted to both and strive to find the proper balance. 
Gomez et al (2018) stated that balancing priorities was the key for student-athletes 
as they tried to excel in both their academic and athletic pursuits. The challenge, they 
noted, was the fact that the concept of balance was subjective and would vary among 
athletes. More importantly, the focus of the student-athletes shifts throughout the year 
depending on whether they are in-season or out-of-season as they try to manage their 
unbalanced schedule. As Huml et al (2019) noted, the college experience of the student-
athlete becomes more unbalanced during their competitive season, which requires a 




The Demands of the Game 
Soccer is a team sport that involves many physically demanding activities and 
explosive movements such as accelerations, decelerations, changes in direction as well as 
jumps, impacts, shots, and tackles (Mohr et al, 2015). It is a high-intensity intermittent 
exercise where players change activity on average every five seconds and perform 
approximately 1,300 actions, with 200 of those being completed at high intensity 
(Rampini et al, 2011). Elite soccer players will typically cover between 10,000-11,000m 
during the match, with some players covering up to 14,000m, and one fourth of this 
distance is covered at high speed (Bengtsson et al, 2013). On average, NCAA Division I 
soccer players will cover 9.37 km (+/- 2.15 km) in a typical college match with 1.70 km 
(+/- .37 km) at high speed (Curtis et al, 2018). In addition to the physical activities, the 
game also requires technical actions such as dribbling, passing, and shooting.  All of this 
happens on a field that is anywhere from 110 to 120 yards long and 70 to 80 yards wide. 
 
Match Congestion 
One of the growing problems in the game at every level is match congestion, 
which is regarded as a threat to player health and team performance (Carling et al, 2015). 
Match congestion occurs when players are asked to play 2-3 matches per week over the 
course of one or multiple weeks and complete physical performance recovery may not be 
achieved between matches (Nedelec et al, 2012). The insufficient recovery time may 
cause acute and chronic fatigue causing performance impairment and/or injuries 
(Ekstrand et al, 2004; Dupont et al 2010). In one study that looked at performances of 




underperformed in during the tournament had played in more matches than those that 
performed above expectations (Ekstrand et al, 2004). Another study looked at collective 
team performances rather than individual performances. It found that teams in the Union 
of European Football Association’s (UEFA) Champions League (UCL) were over three 
times more likely to lose their league match on the weekend if they had played in the 




As previously noted, soccer is a game that involves many activities such as 
sprinting, changing directions, jumping, shooting, passing, tacking and other physical 
contact, which all contributes to acute fatigue (Dupont et al, 2015). Additionally, when 
the schedule is congested as described above, the repetition of matches can lead to 
chronic fatigue for the players that play regularly due to the insufficient recovery time 
between two successive matches or multiple matches over the course of weeks (Dupont 
et al, 2015). While most of the studies focus on professional athletes, Ranchordas notes 
that “the problem of limited recovery between soccer matches is not unique to the 
English Premier League as fixture congestion is also common among U.S. University 
teams as well as youth teams that play multiple games in a weekend” (Ranchordas et al, 
2017) 
The science behind the acute fatigue experienced by individuals after a game is 
well-documented and includes a number of markers. Mohr looked at the level of 




fluid loss of more than 2% of the initial body mass (Nedelec et al, 2012). There was also 
a significant correlation between the level of fluid loss and the fatigue index in a post-
match sprint test (Nedelec et al, 2012). Sprint performance over 20m is impaired 
immediately after a match by -3% to -9% (Dupont et al, 2015). The recovery of sprint 
performance to pre-match levels differs greatly between studies with complete recovery 
occurring between 5 and 96 hours after the match (Dupont et al, 2015). Reduction in 
jump performance ranged from no reduction to -12% with the time needed for complete 
recovery ranging from 48 hours to 72 hours after the match (Dupont et al, 2015). The 
decline in knee flexors maximal voluntary strength ranged from -7% to -15% post-match 
and needed 51 hours to more than 72 hours to fully recover (Dupont et al, 2015). Finally, 
while the validity of using biochemical markers for muscle damage is questionable, 
creatine kinase is used to judge the recovery process (Dupont et al, 2015). Creatine kinase 
concentrations range from +75% to +250% immediately after the match (Dupont et al, 
2015). These concentrations peak around 24 to 48 hours after the match and take between 
69 and 120 hours to return to their original levels (Dupont et al, 2015). 
These statistics describe how an individual’s performance is impaired 
immediately following a match and gradually recovers over time to pre-match levels. 
Several of these studies confirm that physical performance can be impaired for 72 hours 
or more (Dupont et al, 2015). This was also reinforced in a study by Mohr (2015) which 
found that, in a three-game weekly microcycle (Sat-Tues-Sat), the largest physiological 
stress and degree of post-game fatigue was after the middle (midweek) game. Both 
situations indicate that a three-day recovery time may be insufficient to recover and 




chronic fatigue develops and can further impact physical performance, increase physical 
and psychological stress, and lead to greater risk of injury (Arruda et al, 2014; Coutts, 
2016; Lagos-Peña et al, 2011). 
 
Mental Fatigue 
Mental fatigue is another important variable that requires attention when looking 
at the impact that a soccer match or multiple matches can have on the individual.  Too 
many matches in a congested period can lead to a lack of motivation and mental burnout 
(Ekstrand et al, 2004). Some have suggested that, with the exception of military combat, 
team sports such as football (soccer) place more stress on the brain than any other activity 
(Coutts, 2016). 
Football (soccer) players “are required to remain vigilant for long periods before 
and during matches, adhering to tactical strategies, constantly adjusting to changes in the 
opposition and their teammates” (Coutts, 2016). Nedelec et al (2012) states that 
participating in a soccer match induces psychological stress due to “the need for 
sustained concentration, perceptual skills and decision-making combine with opponent 
pressure during the match” (p. 1000). Furthermore, the playing environment is “ 
constantly changing, players must pick up information regarding the ball, teammates and 
opponents before deciding on an appropriate response based on current objectives 
(strategy & tactics) and action constraints (technical ability, physical capacity) (Nedelec 
et al, 2012, p. 1000). In addition to the mental stress the match itself imposes on the 
individual, other variables that could increase mental fatigue are the process of travel 




environments which negatively impact the individual’s quality of sleep (Ekstrand et al, 
2004; Nedelec et al, 2012; Bengtsson et al, 2013). 
Mental fatigue is particularly important with regards to the student-athlete 
population due to the unique rigor of meeting academic and athletic demands 
simultaneously (Curtis et al, 2018). With the both happening at the same time, student-
athletes must constantly be balancing their finite resources such as time, energy, and 
mental focus throughout the year (Curtis et al, 2018). In addition, they have to cope with 
the additional mental stressors resulting from the expectations of coaches, teachers, 
parents, friends, and fans (Curtis et al, 2018). 
 
Injury Risk 
This combination of game demands, match congestion, physical fatigue, and 
mental fatigue put the individual in a precarious position with regards to risk of injury. 
While this probably goes without saying, overall team performance is inversely 
associated with higher in-season injury burden, higher severe injury incidence, and 
concomitant lower match availability (Eirale et al, 2013; Hägglund et al, 2013). Ekstrand, 
citing numerous studies, stated that the overall level of injury for a professional footballer 
(soccer player) had been reported to be about 1000 times higher than that of a high-risk 
industrial worker (Ekstrand et al, 2004). He noted that a team of 25 players could expect 
two injuries per player or 50 total injuries over the course of the year (Ekstrand et al, 
2011). Roughly fifteen of those would be muscle injuries, of which 10 affect the 
hamstring and three affect the quadriceps (Ekstrand et al, 2011). According to a study 




frequently injured muscle group, accounting for 34% of all muscle strains (Wong et al, 
2015). Average recovery times associated with hamstring strains ranged from 13-20 days, 
quadriceps strains ranged from 12-17 days, calf strains averaged 13 days, and adductors 
averaged 9 days (Ekstrand et al, 2011; Wong et al, 2015). To put this in perspective, the 
regular season for NCAA men’s soccer season is 12 weeks long, so a student-athletes that 
suffers a hamstring strain ends up losing almost 15-24% of their season in the current 
seasonal model. 
Match congestion and the subsequent lack of time to properly recover between 
matches has been shown to have an impact on injury rates in a growing number of 
studies. Bengtsson reported increased injury rates in league matches with four days 
compared to six days recovery (29.0 v 26.6/1000) (Bengtsson et al, 2013). In a separate 
study, he also found that injury rates increase by 21% when <3 days separate matches in 
comparison to matches separated by >6 days in a sample of over 45,000 observations 
(Bengtsson et al, 2018). Further, Dupont reported a six-fold increase (4.1 v 25.6/1000) in 
matches during non-congested (1 match per week) and congested (2 matches per week 
with less than 4 days recovery) periods (Dupont et al, 2010). 
Howle et al (2020) looked at injury incidence between single match weeks (SM) 
where matches were separated by >6 days and multiple match (MM) weeks where there 
were <4 days between matches across three seasons of play. He concluded that injury risk 
and incidence were higher as a result of fixture congestion within and between seasons. 
When comparing single match weeks to multiple match weeks within same season, there 
were significantly greater differences in total injury rates (SM 15.6 vs MM 33.7/1000), 




16.9/1000) (Howle et al, 2020, p. 78). In addition, there was also a higher injury risk of 
total injury, training injury, and match injury in multiple match weeks (Howle et al, 2020, 
p. 77). 
Similar differences were shown between seasons depending on whether the 
season as a whole included match congestion or not. The first of the three seasons did not 
have any periods of match congestion (games played with <4 days recovery) at all, while 
the second and third seasons had 18 and 22 games, respectively, that were played in a 
congested period. Again, there were significant differences in training and match injury 
rates when comparing seasons with and without match congestion (Howle et al, 2020). 
The total injury rate grew across the three seasons (14.1 vs. 22.7 vs. 27.3/1000) as the 
number of congested games increased (Howle et al, 2020, p. 78). Similarly, the match 
injury rate increase in the same way (16.3 vs. 28.9 vs 33.9/1000) as did the training injury 
rate (11.7 vs 14.6 vs 19.8/1000) (Howle et al, 2020, p. 78). In addition, significant 
differences existed between seasons 1 and 2 for total, match, and training injury risk 
(Howle et al, 2020, p. 78). The same was true when comparing seasons 1 and 3 as well as 
between seasons 2 and 3 (Howle et al, 2020, pp. 78-79). As a result, Howle concluded 
that injury rates were highest during multiple match weeks and during seasons that had 
periods of match congestion (Howle et al, 2020). 
Carling looked at two different congestion cycles (2 matches & 3 matches) and 
found that injury rates and patterns were affected in both when compared to non-
congested cycles. In the evaluation of a two-match congested cycle, he found a 
significantly higher risk of injury in the final 15 minutes of the second match in a 2-




Based on the information previously mentioned, it is noteworthy that the majority of 
these injuries (67%) were muscle strains of which 75% were to the hamstring region 
(Carling et al, 2015). In the three-match cycle, there was a significantly higher risk of 
injury in the first half of the third match when compared to match play outside the cycle 
(Carling et al, 2015). In this instance, 57% were muscle strains and 43% were linked to a 
change in direction while running (Carling et al, 2015). 
Dellal et al (2015) evaluated three stretches of six matches played over 18 days 
and found that the total injury rate was similar between congested and noncongested 
periods (14.4 vs. 15.6/1000) (p. 393), but there was a difference when training and match 
rates were examined separately. The injury rate during match play was significantly 
higher during the congested period than in the non-congested period (43.3 vs 18.6/1000) 
(Dellal et al, 2015, p. 393). Interestingly, the injury rate during training was significantly 
lower during the congested period when compared to the non-congested period (4.6 vs 
14.6/1000) (Dellal et al, 2015, p. 393). Dellal hypothesized that the difference in the 
training injury rate could be explained by the fact that the coaches use low-intensity 
exercise training and the players moderate their effort during the short time between 
matches (Dellal et al, 2015). The match injury rate might be similarly affected due to the 
fact that there are more matches and therefore the injury rate is elevated during the cycle. 
It should be noted, however, that only four players in the study participated in every 
match, so the size of the squad and a player rotation strategy more than likely impacted 
these results. 
One study by Carling looked at a prolonged period of fixture congestion (8 




and non-congested cycle (Carling et al, 2011). However, similar to the Dellal study 
above, Carling’s work wasn’t conclusive due to a few limitations: (1) the number of 
players varied from match to match; (2) only six players took part in every game as 
starters of substitutes; (3) only one outfield player completed every game studied and the 
goalkeeper was included in the study (Carling et al, 2011). 
One common theme in many of these studies is the prevalence of overuse injuries. 
Yang et al define overuse injuries as a category of sport-related injuries that result from 
cumulative trauma or repetitive use and stress (Yang et al, 2012). Acute injuries, on the 
other hand, are typically caused by a single traumatic event (Yang et al, 2012). Pfirrmann 
et al states the central cause of overuse injuries as repetitive stress without sufficient time 
to undergo the natural regenerative process (Pfirrmann et al, 2016). This study found that 
overuse injuries accounted for 27% to 33% of the injury incidents in male professional 
and elite youth soccer players (Pfirrmann et al, 2016). Another study by Inklaar et al 
found that one third of the injuries in youth soccer were overuse injuries (Inklaar et al, 
1996). 
In the study by Dupont et al looking at the effects of two matches in a week on 
physical performance and injury rates, they found that the overwhelming majority of 
injuries (76%) were caused by overuse (Dupont et al, 2010). Dupont also cites other 
studies by Hawkins et al and Dvorak with similar percentages of 62% and 59% (Dupont 
et al, 2010). Specifically to the Dupont et al study, it is important to point out that the 
injuries caused by overuse were two times higher in the group that had played two 
matches in a week (84) than the group that had not (42) (Dupont et al, 2010). These 




fatigue, which increased the risk of injury associated with overuse. Multiple other studies 
come to a similar conclusion (Rollo et al, 2014; Carling et al, 2015; Ranchordas et al, 
2017; Bengtsson et al, 2018). All of this supports the framework of Kenttä and Hassmén, 
which believes physical stress and recovery are assumed to be the most important factors 
in relation to overuse injuries (Kenttä & Hassmén, 1998). 
 
Balance & Development 
This idea of insufficient recovery raises the question around the relationship 
between development and assessment, teaching and testing, or training and competition. 
Ekstrand et al, studying the relation between training and matches at amateur levels, 
found that a high training/match quotient with many training sessions in relation to the 
number of matches played gave greater success and fewer injuries (Ekstrand et al, 2004). 
This idea seems well entrenched in academia and music where instruction time (lectures 
and practice) far out numbers assessment time (exams and recitals). Imagine if academics 
and music were similar to what we see in college soccer. There would be an exam or a 
recital every three to four days. This would not be conducive to development or success.  
An important metric in measuring the proper balance in sport is the notion of 
loads. Acute training loads can be as short as one session, but in a team sport such as 
soccer, one week of training appears to be the logical and convenient unit (Gabbett, 
2016a, p. 5). Chronic training loads represent a rolling average of the most recent 3 to 6 
weeks (Gabbett, 2016a, p. 5). Comparing the acute training load to the chronic training 
load as a ratio provides an index of the athlete’s preparedness (Gabbett, 2016a, p. 5). If 




prepared state (Gabbett, 2016a, p. 5). If the reverse is true (ratio >1), then the athlete will 
be in a fatigued state (Gabbett, 2016a, p. 5). While there is evidence linking higher 
training loads with greater injury risk, this idea of the acute:chronic load ratio provides 
the opportunity to overload (to develop or recover) responsibly and productively. 
This idea of overloading is a key principle in training and development – load 
must exceed capacity to improve performance. Small, systematic increases in loads that 
are slightly greater than load capacity will improve tolerance to further load. However, if 
the applied load greatly exceeds capacity, then tissue tolerance is exceeded, and injury 
may occur. Bannister et al proposed that the performance of an athlete and response to 
training can be estimated from the difference between a negative function (fatigue/acute 
load) and a positive function (fitness/chronic load) (Gabbett, 2016a, p. 1). The ideal 
training stimulus sweet spot (Figure 1) is the one that maximizes net performance 
potential (performance improvement) by having an appropriate training load while 
limiting the negative consequences of training (injury, illness, fatigue, and overtraining) 
(Gabbett, 2016a, p. 6). Clearly, training for a team sport such as soccer reflects a balance 
between the minimum training load required to elicit development and the maximum 
training load tolerable before sustaining a marked increase in injury rates. Gabbett found 






the previous week), players had <10% risk of injury (Gabbett, 2016a, p. 5). However, 
when training loads were increased by greater than or equal to 15% above the previous 
week, injury risk rose to between 21% and 49% (Figure 2) (Gabbett, 2016a, p. 5). This 
idea is supported by Piggot et al who showed that 40% of injuries were associated with a 
rapid change in weekly training loads (Piggott et al, 2009). 
Relating this to the current state of the college soccer season, one can surmise that 
the varied weekly loads and intensity found in a calendar containing single match weeks 
and multiple match weeks throughout the season would make it difficult to properly 
balance loads to stimulate development and minimize injury risk. In addition, one study 
by Rollo et al found that reduced training loads resulting from multiple match weeks 
directly reduced the load capacity for sub-elite university level footballers over a period 
of six weeks (Rollo et al, 2014). This would indicate that they are losing fitness as a 





result of the reduced training loads during multiple match weeks, which would also result 
in an increased risk of injury. 
The inconsistency of the current schedule with regards to the student-athlete’s 
training load ratio and overall training opportunities places greater demands on the coach. 
They must to compensate for the limited training exposures in these players and that 
impacts both injury risk and proper development over time. This idea is depicted in the 
weekly calendar examples by Football Medicine (Figure 3 & Figure 4) which lays out the 
potential training schedule depending on how many days there are between matches in a 
clear visual manner (Football Medicine, 2017). The only difference between the two 
calendars is whether the team philosophy is to have a recovery session the day after the 
match and a day off the following day or visa versa. Regardless, this provides a good 




view of how match congestion impacts a team’s training schedule and the challenges that 
it presents from a recovery and development perspective. Unless given five or six days 















This idea of acute and chronic loads is also critically important when it comes to 
pre-season preparations and returning from injuries. Gabbett uses the concepts of the 
floor, the ceiling, and time, whereas the floor represents the current capacity and the 
ceiling represents the capacity needed to perform the specific activities of the sport 
(Gabbett, 2020). It is possible to safely progress the athlete from the floor to the ceiling 
(pre-season training or returning from injury) as long as the athlete is given the proper 
amount of time. If the athletes training loads are progressed too rapidly, they will have an 
increased risk of injury. For example, consider a student-athlete who has been working at 
an internship all summer and comes into a 14-day pre-season with little, if any, 
preparation before their arrival or a student-athlete who is trying to rush back after having 
been injured and out of action for a few weeks during the season. In both of these 
situations, the gap between the current capacity (the floor) and the required capacity (the 
ceiling) is large and the time available is limited. The only way to try and progress from 
the floor to the ceiling is to rapidly increase their training load to ensure they are prepared 
for their first competition or return to play. As shown earlier, the large increase in acute 
training load would put them in the danger zone with a higher risk of injury, or re-injury 
in the case of the student trying to come back from injury. 
With regards to reinjuries and this notion of floor, ceiling and time, Bengtsson et 
al looked at the significance of time and how it impacts the risk of reinjury during a 
return to play protocol (Bengtsson et al, 2019). In a previous study, they had shown that 
the reinjury rate in men’s amateur football (soccer) players could be reduced by 
implementing a structured rehabilitation protocol (Hägglund et al, 2007). From this, they 




appearance would be associated with a greater rate of injury. When they compared injury 
rates in the first match appearance after injury to the normal match injury rate, all of the 
rates were found to be significantly higher in the first match back after injury: total injury 
rate (46.9 vs. 25/1000), muscle injury rate (24.6 vs 9.5/1000), and non-muscle injury rate 
(22.3 vs 15.5) (Bengtsson et al, 2019, pp. 429-430). More importantly for this discussion, 
their logistic regression analysis found that the odds of injury occurrence were reduced 
by 7% for each additional training session that players were able to complete before their 
first match appearance (Bengtsson et al, 2019, p. 430). More specifically, the odds of a 
muscle injury (e.g. hamstring, quadricep, etc.) was 13% lower for each additional training 
session completed (Bengtsson et al, 2019, p. 430). These results would parallel Gabbett’s 
assessment of the importance of time in minimizing the risk of injury and responsibly 
progressing the load after the return to play. 
Taken together, it is clear to see that the game itself places significant demands on 
the individual, physically and psychologically. Proper recovery between matches is 
critical to avoid accumulated fatigue and potential injury. Match congestion poses the 
greatest challenge to proper recovery and multiple studies have shown how it can 
increase injury risk and the overall rate of injuries. There is also concern around the 
ability to load properly in preparation for the season, during the season itself, or when an 
individual is returning from injury. Time is the critical factor when trying to progress 
from the floor to the ceiling, and the compressed nature of the college season and the 
match congestion it creates increases the injury risk for the student-athletes as the try to 








This capstone asks and seeks to answer the question, “If the NCAA legislation 
submitted by the Big Ten conference regarding a two-semester model for men’s soccer 
were to pass, how should the Ivy League respond to the new seasonal structure in a way 
that continues to align with its founding principles.” In attempting to answer this 
question, I chose to research through the literature presented in Chapter 2, data collection 
from the current Ivy League men’s soccer head coaches, and a qualitative survey 
completed by the current student-athletes from each of the eight men’s soccer programs 
in the Ivy League.  
 
Research through Literature 
In my research, I sought out articles, studies, and other reports in three broad 
themes: growth of the sport, student-athlete experience, and the impacts of the game. I 
thought it would be important to review the history of the sport over the past three 
decades to assess the progress, or lack thereof, that has been made at all levels. I then 
took a deep dive into the student-athlete experience and looked at some of the challenges 
faced by young people participating in intercollegiate athletics today. Finally, I examined 
the demands the game places on an individual physically and mentally and the risks 
associated with those demands. 
I began my research with an overview of the recent history of the game and the 




sources. I felt that it was important to look at the growth of the game at the various levels 
to be able to contrast what has occurred at the college level during the same time frame. 
At the international level, I began in 1988 with FIFA deciding to award the 1994 World 
Cup to the United States followed soon after by the U.S. Women’s National Team 
capturing the inaugural Women’s World Cup in 1991. From there, I reviewed the 
progress of the professional game and the overall popularity of the sport. I also looked at 
the growth of the game at the youth level with regards to participation in high school and 
club soccer. Lastly, I examined the history of the college game over the same time period 
to assess whether the same progress had been experienced. 
In looking at the totality of the student-athlete experience, I sought out research in 
six general themes: time demands; in-season vs. off-season academic performance; 
identity and stereotypes; engagement; fatigue and stress; and balance. The topic of time 
demands has been at the forefront of the conversation at the NCAA level over the past 
three decades and remains one of the critical considerations in any legislation impacting 
student-athletes that is put forward by the membership. Similarly, I wanted to take a 
closer look at the research around the seasonal effects on the academic performance of 
student-athletes to see if there was a difference between in-season and the off-season. 
As a former coach in the Ivy League, I know that there is a perceived issue around 
being identified as a student-athlete on campus and I was interested to learn more about 
the power of stereotypes in an academic setting. I also sought out literature on the 
significance of engagement to an individual’s academic success and what might initiate 
disengagement. Fatigue and stress have become more prevalent among student-athletes 




can be done to reduce them. I finished by looking at the notion of balance, and how 
student-athletes are challenged by having two distinct identities that they must constantly 
manage throughout their time in college. 
After my examination of the student-athlete experience, my aim was to take a 
similar look at how the game of soccer impacts the individual on multiple levels. I began 
with a review of the physical activity a single match requires and progressed into research 
on match congestion. Match congestion is one of the core challenges that teams face at 
just about every level and is one of the root causes of the physical and mental fatigue I go 
on to explore. I examined multiple studies detailing the markers of physical fatigue 
following a match, and I also explored the research on the mental fatigue that is 
experienced as a result of the game’s psychological demands. 
There is an abundance of literature that details how the above factors, as well as 
other variables, impact an individual’s risk of injury. I spent a great deal of time studying 
this information because it is being put forward as one of the central reasons behind the 
21CM legislation. I finished by delving into the research around training loads and the 
impact on injury risk, return from injury and development. 
 
Data Collection from Ivy League Head Coaches 
As I previously mentioned, prior to my current role as Senior Associate Athletics 
Director, I spent 20 years as the head men’s soccer coach at Penn. While I am obviously 
familiar with the typical annual academic calendar at Penn and how we built our training 




at other schools in the League. I thought it was important for me to familiarize myself 
with those schedules in order to create the best seasonal model possible. 
I reached out to each of the eight coaches and requested their team’s 
comprehensive calendar over the past two academic years (2018-19 & 2019-20). I asked 
them to include the following information on a calendar like the one shown (Figure 5): 
• First Day of classes (CB) 
• Pre-season scrimmage(s) (SCR) 
• Regular Season games (G) 
• Missed Class Days (MC) 
• Post-season games (PS) 
• Day Off (DO) 
• Training Sessions (T) 
• Lifting Sessions (L) 
• Exams (E) 
• Team Meetings (TM)  
• Skill instruction (2-hrs per week) (SI2) 
• Fitness/Lifting (4-hrs per week) (FL4) 
• Non-Traditional Practices (NTP) 
• Non-Traditional Games (NTG) 
• Last Day of Classes (CE) 
• Reading Days (RD) 
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This information provided me with a broader view of the time demands placed on 
the men’s soccer student-athletes throughout the League and how that time was spread 
across both semesters of the academic calendar. The fall segment allowed me to assess 
the prevalence of match congestion (2 matches in a week) and the training to game ratio 
for comparison against the proposed structure. In addition, I also asked each coach to 
identify days where classes were missed due to competition. One of the central tenants of 
the proposed NCAA model and any Ivy-specific model would be the reduction or 
elimination of missed classed, thereby allowing the student-athletes to have a more 
normal academic experience. 
 
Qualitative Data from Student-Athlete Survey 
After receiving the data submitted by the Ivy League coaches and a review of the  
pertinent literature regarding the growth of the game, the student-athlete experience, and 
how an individual is impacted by a soccer match, I created a preliminary draft of what a 
21st Century Ivy League Model might look like when aligned with the League’s 
philosophy. I made a number of refinements to the calendar proposed in the NCAA 
legislation to further magnify the positive impacts put forward in the original rationale. 
Once the initial draft was completed, I was eager to receive feedback from the Ivy 
League men’s soccer student-athletes, the population that would potentially be the most 
impacted by the proposed changes. 
I created a PowerPoint presentation to compare the current seasonal structure to 
the proposed theoretical model I had developed (Appendix C). The presentation began 




described the potential benefits of the change before adding that the legislation had been 
recently tabled due to COVID-19. It also explained that there was some concern among 
the current Ivy League men’s coaches regarding the uncertainty around how the League 
might adapt to this new model. Finally, it made the viewer aware that this presentation 
and survey was part of a thesis project and their feedback was requested. 
The next slide detailed the current calendar used by the Ivy League and was 
followed by a slide describing the initial draft of the proposed model. The following slide 
provided a simplified, higher level view of both calendars to show the difference between 
the potential “activity days” in both models. “Activity days” were defined as days 
throughout the year where athletic activity had occurred or could occur based on the 
information provided by the coaches and the current Ivy League and NCAA rules. The 
presentation concluded with a brief comparison of the two models and touched on the 
major differences between them. 
Once the presentation had been completed, the student-athletes were provided a 
link to a survey that they could complete anonymously. The survey had been created on 
Qualtrics and consisted of 23 questions (Table 1). The survey began with three 
demographic questions. While individual identification was irrelevant to me, I wanted to 
get feedback from student-athletes across the League, from all different academic classes, 
and from both of the youth soccer pathways prior to college. The next eighteen questions 
gathered invaluable feedback across multiple facets of the proposed model as well as 
their opinion on the existing spring segment and the alternative option of reducing the 




ended questions to allow the student-athletes to provide additional comments for greater 
detail. 
Table 1. Student-Athlete Survey Questions 
Demographic Data 
• What school do you currently attend? 
• What will you be in 2020-21 academic year? 
• Prior to college, did you play for high school & club team OR Development 
Academy? 
Seasonal Structure 
• I am in favor of spreading out the soccer season over the fall and spring semesters. 
• I am in favor of spreading out the season: 
- Without any further adjustments to countable hours or mandated days off per 
week 
- If weekly hours are reduced for athletically-related activity (NCAA limit during 
season is currently 20/wk) 
- If we are given an additional day off each week (2 days/week) 
- With both a reduction in countable hours and an additional day off per week 
- NONE - I am NOT in favor of spreading out the season over two semesters 
• I am currently satisfied with the 6 hours/week in the off-season and the 24 total 
hours and 3 game days of the spring season. 
• Rather than spreading the season over two semesters, I would prefer a reduction in 
the total number of games during the fall semester (i.e. playing 14 games instead of 
17). 
Academic Impact 
• Spreading the season out over two semesters would have a positive impact on my 
academic life. 
• If the season is spread out over two semesters, my grades will suffer. 
Student-Athlete Experience / Mental Health 
• Spreading the season out over two semesters will benefit my holistic development as 
a student athlete. 
• Spreading the season out over two semesters would increase my overall level of 
stress throughout the year. 
• Spreading the season out over two semesters would improve my overall student-
athlete experience. 
• Spreading the season out over two semesters would have a negative impact on my 
social life. 
• Spreading the season out over two semesters would allow me to get involved in more 
things on campus. 
• Spreading the season out over two semesters would allow me to take some time off 
over the summer to pursue other opportunities. 
Physical Health / Injuries 
• Spreading the season out over two semesters would improve my overall physical 
health. 
• Spreading the season out over two semesters would make me less likely to try to 




• Spreading the season out over two semesters would make me more likely to report 
an injury when I have one. 
Soccer Specific 
• Spreading the season out over two semesters would improve my development as a 
soccer player. 
• Spreading the season out over two semesters would improve the overall quality of 
play of college soccer. 
• Moving the College Cup (NCAA Tournament) to the spring would improve the 
overall experience of the participants and college soccer overall. 
Open-ended 
• If the season is spread out, what will you miss out on? 
• Any other thoughts on the split season proposal? 
 
 
The link to the survey was distributed to the student-athletes by their coaches 
following the presentation. Depending on when the presentation was given to the team, 
the student-athletes had anywhere from 1 to 7 days to submit their responses. The 
coaches were not given access to track their team’s responses and there was no way to 
identify who had or had not taken the survey. Once the team had been given access to the 
survey link, I provided each coach a daily update with the total number of responses that 
had been received from their program and asked that they send out a reminder as the 







General Program Data (Quantitative) 
Each of the team calendars submitted by the coaches provided specific details 
around their activity throughout the fall and spring semesters (Appendix D). I was able to 
gather data across teams and gain league-wide insight regarding issues such as match 
congestion, the number of training sessions, and the training to games ratio. Each of these 
issues impact the student-athletes in different ways. As discussed earlier in this paper, 
match congestion has been shown to increase accumulated fatigue in individuals and 
increases their risk for injury. Looking at the number of training sessions and the 
subsequent training to games ratio provides an accurate assessment of the student-
athlete’s developmental experience and how much time is being spent on instruction and 
learning versus competitions. The data from each of the eight programs was rather 
consistent, but very telling. All but one of the programs submitted their calendars for both 
the 2018-19 and 2019-20 academic years (Table 2). Harvard only submitted their data for 
the 2019-20 academic year. 
With the exception of Harvard during the 2019-20 season, every school 
participated in 16 to 17 games in both years. The Ivy League limit for regular season 
games is 17, while the NCAA allows up to 20. The teams are allowed eleven weeks to 
play those 17 games, so there will always be at least six midweek games each year. The 
number of midweek games for each team ranged from 6-10 during the 2018 season and 
7-10 during the 2019 season. Depending on how the teams built their schedule, various 




period of the season that includes two games per week over one or multiple weeks. With 
six midweek games per season, each of the Ivy teams will have a minimum of six periods 
of match congestion during the fall season. 
Table 2. Ivy League Data from Head Coaches 
 2018-19 2019-20 

















Brown 17 7 3 44 23 17 7 5 45 23 
Columbia 16 10 1 40 24 17 10 2 44 22 
Cornell 17 9 10 43 24 17 7 9 42 24 
Dartmouth 17 6 3 36 20 16 7 0 41 24 
Harvard N/A 15 8 2 36 20 
Penn 16 7 6 39 21 16 7 7 40 22 
Princeton 17 7 2 44 21 17 8 4 45 22 
Yale 16 8 1 38 20 17 8 2 43 21 
 
In addition to the impact on fatigue and injury risk, there is also a concern around 
the impact on the student-athletes’ academic experience. During the 2018 season, the 
teams had anywhere from 1 to 10 days where classes were impacted by travel or 
competition. In the 2019 season, the total number of days affected varied between 0 to 9. 
As shown earlier, this can have a significant impact not only on the individual’s academic 
performance, but it can also reinforce negative stereotypes that can affect their mental 
health and further engagement in academics. These conflicts are directly attributable to 
the match congestion and could be completely eliminated by decompressing the schedule 
and eliminating the missed classes altogether. 
Another data point that I found interesting was the total number of training 
sessions for each team as well as what I call “meaningful” sessions. I define a 
“meaningful” training session as one that is greater than one day before or after a 
competition. As you can imagine, with 17 games over 11 weeks, finding opportunities for 




sessions per season ranged from 36 to 44 in 2018 and 36 to 45 in 2019. While those 
numbers might seem appropriate across an 11-week season, it is misleading because a 
sizeable percentage of those activities are post-game recovery sessions or lighter sessions 
the day before a game, both of which have little if any benefit for individual or team 
development. A “meaningful” training session is one that positively impacts the 
development of the individual and/or the team technically, tactically, physically, or 
psychologically, and does it in a responsible way. From a physical standpoint, this was 
detailed in the discussion on acute and chronic loads and how to improve an individual’s 
fitness and preparedness for the demands of the game. An individual or team need 
opportunities for development in order to improve and that is the essence of what I would 
define as a “meaningful” session. The number of these “meaningful” sessions across the 
Ivy teams ranged from 20 to 24 in both 2018 and 2019. When taken as a percentage of 
the total number of training sessions, those sessions comprise anywhere from 47% to 
60% of the available sessions (Table 3). To put another way, each of the coaches in the 
Ivy League are only given 20 to 24 opportunities over the course of three months to 
meaningfully develop their teams. 
 
Table 3. Breakdown of Training to Game Ratios and Percentage of Meaningful Sessions 



























Brown 17 44 2.59 23 52.3% 17 45 2.65 23 51.1% 
Columbia 16 40 2.50 24 60.0% 17 44 2.59 22 50.0% 
Cornell 17 43 2.53 24 55.8% 17 42 2.47 24 57.1% 
Dartmouth 17 36 2.11 20 55.6% 16 41 2.56 24 58.5% 
Harvard N/A 15 36 2.40 20 55.6% 
Penn 16 39 2.43 21 53.8% 16 40 2.50 22 55.0% 
Princeton 17 44 2.59 21 47.7% 17 45 2.65 22 48.9% 





Finally, another metric that is used when evaluating a proper developmental 
environment is the training to game ratio. The training to game ratio in the U.S. 
Development Academy, the previous league for the majority of our current Ivy League 
student-athletes, was approximately 4:1 (four training sessions to every one game). In 
looking at the data presented by the coaches, the current training to game ratio of our 
teams range from a ration of 2.11:1 to 2.59:1 (Table 3), which is well below the 
appropriate level and a result of the compressed nature of the current schedule. This does 
not provide enough opportunity for coaching instruction and player development over the 
course of the season. The difference can clearly be seen when you look at an example to 
two weeks side by side. In both cases, the weeks begin with a day off on Sunday 
following a game on the previous day. The first example (Table 4) depicts a week with a 
training to game ratio of 2:1. 
 
Table 4. Calendar Example of Multiple Match Week 













Table 5. Calendar of Single Match Week 















However, this is training to game ratio is misleading because three of the four 
session are either light sessions the day before a game or a recovery session the day after 
a game. There is only one “meaningful” training session during the week, and based on 
the research provided, there would not be appropriate time to recover between matches. 




that day depending on whether the game was home or away. The second example has a 
training to game ratio of 5:1 and includes four “meaningful” sessions over the course of 
the week. This is significantly different from the first week and would provide the 
student-athletes and teams with a real opportunity to properly recover between matches 
and develop over the course of the season. In this example, the student-athlete would also 
be in class the entire week and his academics would not be disrupted.  
Both of these examples occur in the current Ivy schedule, but that in and of itself 
poses risks to the student-athlete because of the inconsistency of the acute loads from 
week to week based on the match congestion or lack thereof. The varying loads from 
week to week make it extremely challenging for the coach to find the training “sweet 
spot” that Gabbett described earlier. In addition, as multiple studies point out, the match 
congestion does not allow for proper recovery between matches and increases the risk of 
injury.  As one study mentioned, it may also reduce the fitness level of the student-athlete 
the match congestion persists over a longer period of time, which is quite possible given 
the scheduling challenges present in the compressed season. Finally, and most 
importantly given the Founding Principles of the Ivy League, the six midweek games can 
cause significant stress for the student-athlete due to the potential for missed classes and 
the impact that can have with regards to their identity and the stereotype threat. 
 
Student-Athletes Data (Qualitative) 
The student-athlete survey was collected over a two-week period using Qualtrics, 
an online survey tool I was able to access as a Penn employee. The survey was made up 




was provided to the men’s soccer student-athletes on the spring rosters at all eight Ivy 
League institutions.  Prior to being given the survey, the students were given a 
presentation that explained the legislation being put forward by the Big Ten Conference 
to shift the NCAA men’s soccer calendar to a two-semester model. The presentation 
described a theoretical model that the Ivy League could adopt in response to the NCAA 
legislation. They were told that this model was part of a thesis project and that their 
feedback was being requested as part of the study. 
In the end, I received responses from all eight programs. All of the submissions 
were anonymous and cannot be tracked to a specific individual. A review of the 2019 
men’s soccer rosters listed on the respective websites indicated that there were a total of 
173 men’s soccer student-athletes in the freshmen, sophomores, and junior classes. I did 
not include the seniors because they are no longer active members of the teams and 
would therefore be harder to organize their participation. At the close of the survey, there 
were 168 total submissions in all, which averaged out to 21 per program and resulted in 
an astounding 97% response rate. 
 
Demographic Data 
The survey responses (Appendix E) were spread across all eight schools (Table 6) 
and the overwhelming majority of them were rising sophomores, juniors, and seniors 
(Table 7). There were a few individuals that identified as 5th year athletes as well. Each of 
the Ivy League schools has a culture and environment that is unique to their campus and 
attracts a population of students that fits into their community. Not all schools, athletic 








In addition to the school and class year, I was also curious as to the youth soccer 
pathway that the individual had taken prior to their arrival in college. Twelve years ago, 
U.S. Soccer created the Development Academy in an effort to create a more structured 
player development model for elite players to develop to their highest potential (U.S. 















SOPHOMORE JUNIOR SENIOR 5TH-YEAR
Class Year in Fall 2020
Table 7. What school do you currently attend? 




international soccer clubs, other sports training environments, education and other 
disciplines that require dedicated training and practice. Initially, the focus of the 
Academy was on the training/game/rest ratio, similar to what was discussed earlier. Four 
years later, they shifted to a 10-month season that stretched from early September to late 
June each year and adjusted their schedule so that each team was only playing one game 
a week throughout the season (U.S. Soccer Development Academy, n.d.). They 
eventually restricted individuals from participating in high school soccer and forced 
people to choose between playing high school in the fall and club soccer in spring or 
playing exclusively in the Development Academy (U.S. Soccer Development Academy, 
n.d.). This created two pathways for a young player to choose from as they entered high 
school, and there was a significant difference between the two models. Namely, the 
Development Academy was essentially a year-round, 10-month season. I was confident 
that the majority of the men’s soccer players in the Ivy League had come from the 
Development Academy pathway, but I wasn’t sure of the actual percentage. I was also 
curious whether that had an impact on their response to the proposed two-semester model 
being presented. 
The survey results showed that 61.3% of the men’s soccer players came through 
the Academy system before arriving at their current institution (Table 8). Not 
surprisingly, there is a subtle but significant positive relationship between having been a 
product of the Development Academy system and being in favor of the two-semester 
model. This is due to the fact that the proposed two-semester model is very similar to the 
environment that these individuals are accustom to from their experience leading up to 




think it is a good idea. I was used to playing soccer year-round except for some breaks in 




There were four questions geared toward the seasonal structure included in the 
survey. The first question that followed the demographic queries above asked the student-
athletes, after having been presented the information on the theoretical Ivy model, 
whether they were in favor of spreading the season over the fall and spring semesters. 
Almost 80% of the responses were in favor of the two-semester proposal, while just over 
15% were not in favor (Table 9). The extremes were notable with almost 50% strongly in 
favor and only 4.2% responding strongly against. 
In creating the theoretical Ivy model, there were a number of modifications that 





High school / Non-academy club team Development Academy team





Two of the more prominent items dealt with the total number of athletically related hours 
allowed per week and the other was regarding the number of days off required per week. 
Currently, the Ivy League allows for the same amount of time per week (20 hours) as the 
NCAA during the fall season. However, in the off-season, the Ivy League only allows for 
6 hours per week of athletically related activity, of which 2 hours can be skill instruction. 
The NCAA rules state that programs can use up to 8 hours and 4 of those hours can be 
skill instruction. In addition, during the non-traditional (spring) season, the NCAA again 
allows 20 per week, while the Ivy League only allows 24 hours total over the four weeks 
and only 6 hours per week can be allotted for training and/or scrimmages. 
The current seasonal structure creates a significant imbalance over the course of 
the academic year with the widely varying amount of allowable athletic activity between 
the fall and the spring semesters. This, in turn, creates increased level of stress and 














I am in favor of spreading season 
over fall and spring semesters.





pressure at different points throughout the academic year. In response to the open-ended 
question asking for other thoughts on the split season proposal, one individual replied: 
“Spreading the season over two-semesters would improve my academic 
experience because I will not have to face the high-stress fall workload. 
Even with a decreased number of classes, I find myself with not enough 
time to complete schoolwork in a proper fashion. Because of our 
condensed schedule, I am constantly fatigued, and find myself skipping 
class more and doing assignments with the sole purpose of completion and 
not learning. Athletic performance will increase across the board with 
greater rest time between games, more training sessions devoted to tactics 
and not simply recovery, and lower stress levels of student-athletes.” 
 
With this in mind, the survey asked for feedback on the two potential adjustments 
regarding the number of allowable hours and days off per week. In the theoretical model 
that was presented to the teams prior to taking the survey, the number of athletically 
related hours had been reduced to 15 in both the spring and the fall. This is lower than the 
NCAA proposal which keeps the same 20-hour limit “in the interest of avoiding the 
administrative burden associated with having one sport in which the weekly hour limit is 
different than of all other sports” (Appendix A). This hourly reduction in the proposal for 
the Ivy League is an attempt to maintain the total number of hours that are currently 
allowed annually but redistributing them in a more balanced fashion that would hopefully 
reduce the stress described in the student-athlete’s response above. Moving to 15 hours 
per week in the fall would be a 25% reduction in athletically related activity on a weekly 
basis. The option of an additional day off per week (2 days/week) was not included in the 
proposed model that was presented to the student-athletes but is currently required during 
the Ivy spring semester. 
The survey asked whether or not it should be part of any proposal as a standalone 




those surveyed were in favor of the two-semester model without any further adjustments 
to countable hours or mandated days off per week. The next most frequent response was 
in favor of an additional day off per week (2 days/week). Interestingly, we can surmise 
that 92.3% of the respondents would be in favor of the two-semester model if both 
adjustments were made based on only 7.7% stating definitively that they were not in 
favor of the spreading the season over two semesters. 
 
One of the alternative ideas that has been proposed by some as a potential solution 
to the schedule compression and match congestion is to just reduce the number of games 
during the season. Instead of spreading the 17 games over two semesters, they suggest 
playing fewer games like football or lacrosse. By a 75.1% to 14.4% margin (Table 11), 
the men’s soccer student-athletes disagreed with the approach of reducing the number of 






NONE - I AM NOT IN 
FAVOR OF SPREADING 
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REDUCED FOR 
ATHLETICALLY-RELATED 
ACTIVITY (NCAA LIMIT 
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I am in favor of spreading season over two 
semesters.




prefer to play in more games over the course of the year. One individual stated, “I want 
there to be more games played. Increase the number of games to like 25 games a year one 
each week.” Another added, “I think the Ivy League should try to keep as many games as 
possible (i.e. as many as the rest of the NCAA).” A third student-athlete in support of the 
model said that “spreading out the season gives the chance to have more games as well.” 
As previously stated, there is an athletic imbalance between the fall and spring 
segment in the Ivy League. Overall, the time commitment is significantly weighted to the 
fall season, while the spring season only allows for the 24 total hours of practice over 
roughly four weeks, and that includes each of the spring scrimmages as well. This format 
was addressed in the survey to better understand the student-athletes assessment of the 
spring. When asked if they with the statement that they were satisfied with the current 

















Rather than spreading the season 
over two semesters, I would prefer a 
reduction in games instead.
Table 11. Rather than spreading the season over two semesters, I would 




agreement (Table 12). More specifically, only 2.4% strongly agreed with the statement 
and 23.2 strongly disagreed. 
 
Academic Impact 
One of the biggest concerns regarding the shift to a two-semester model is the 
impact that it would have on the student academically, particularly during the spring 
semester when there would be an increase in athletic activity. The concerns center around 
 
the increased time demands and how that would affect the student’s academic 
performance in the classroom and their overall academic experience. However, that does 
not take into consideration the benefit that is created across the full year, and the potential 
for students to balance their academic workload in a healthier way. When asked if 
proposed model would have a positive impact on my academic life, almost 75% agreed 
23.2%
27.4%













I am currently satisfied with the 6 
hours/week in the off-season and the 
24 total hours and 3 game days of the 
spring season.
Table 12. I am currently satisfied with the 6 hours/week in the off-season 




that it would be beneficial to them academically, while 13.7% disagreed with the 
statement (Table 13). Again, there was a significant difference between those that 
strongly agreed (45.8%) and those that strongly disagreed (1.8%). 
More specifically, the survey asked the student-athletes if they agreed with the statement 
that if the season was spread over two semesters, their grades would suffer. Again, the 
group refuted this idea in a definitive way with almost 71% expressing disagreement, 
 
 
while only 15.5% had some level of agreement (Table 14). Similar to the previous 
question, there was a far greater percentage of strong disagreement (32.1%) when 
compared to strong agreement (1.2%). 
In both of these instances, the student-athletes pushed back on the idea that the 
two-semester model would negatively impact them academically. In fact, they are 

















Spreading the season over two 
semesters would have a positive 
impact on my academic life.
Table 13. Spreading the season out over two semesters would have a 




this chapter that described how the two-semester model would improve his academic 
experience by balancing the academic and athletic load in a more equitable manner. 
 
Student-Athlete Experience / Mental Health 
The goal of any intercollegiate athletics program should be, first and foremost, to 
focus on the holistic development of the student-athletes in their care. Within Penn 
Athletics, the Center for Student-Athlete Success (CSAS) is at the center of the 
Division’s mission. When the rebrand of the former approach to student development 
was announced publicly, T. Gibbs Kane, Jr. W`69 Director of Athletics and Recreation, 
Dr. M. Grace Calhoun stated, “One of our three strategic priorities is to provide a second-
to-none, holistic student-athlete experience to develop our students into the leaders of 
tomorrow while being physically, spiritually and emotionally well” (Penn Athletics, 


















If the season was spread over two 
semesters, my grades will suffer.





during the student-athlete lifecycle through a holistic approach to personal growth and 
development during their time at Penn” (Penn Athletics, 2019). In a Harvard Gazette 
article entitled “Athletics for the 21st Century,” Bob Scalise, the John D. Nichols ’53 
Family Director of Athletics, said, “We believe that we educate people through athletics. 
It’s about building character, risk-taking, giving and receiving feedback, being a good 
teammate, being on time, working collaboratively with others” (Harvard Gazette, 2019). 
In 2018, Princeton Athletics announced the Princeton Tiger Performance (PTP) 
program that “integrates strength and conditioning, athletic medicine, sports nutrition, 
sports psychology, sports science, leadership development, and supportive campus 
resources” with a values-based, holistic approach (Princeton Athletics, 2018). The 
announcement went on to say that the PTP program “reflects Princeton’s commitment to 
students, faculty and staff taking care of the whole self and to providing dedicated 
resources to support physical, psychological, and emotional health and well-being” 
(Princeton Athletics, 2018). The Yale Athletic strength and conditioning site refers to 
building trust through education and states, “constant communication with sport coaches 
and trainers is imperative in creating a holistic approach to improving our student-
athletes’ well-being” (Yale Athletics, 2019). In Hanover, the Dartmouth Peak 
Performance (DP2) as: 
“a comprehensive program designed to position student-athletes to achieve 
the highest levels of physical, intellectual, and personal growth during 
their careers as Dartmouth. Our collaborative approach is centered on 
providing the premier student-athlete experience through promoting 
holistic development, driving a championship culture, and building leaders 





As the reader can see, this idea of holistic development is central to the core 
mission of athletic departments throughout the Ivy League. In looking at the two-
semester proposal, it was important to get feedback from student-athletes regarding how 
the proposal might impact their holistic development as well as their overall student-
athlete experience. When asked whether they agreed with the statement that the two-
semester model would benefit their holistic development as a student-athlete, 77% 
responded with some level of agreement with 40.5% in strong agreement (Table 15). At 
the opposite end, 7.8% had various levels of disagreement and only 1.8% strongly 
disagreed. 
In addition to this notion of holistic development, athletic departments are also 
keen to give the young people that come through their programs a positive student-athlete 
experience. This notion of the student-athlete experience captures the specific elements of 
athletic participation such as coaching, team scheduling, team travel opportunities, and 
















Spreading the season over two 
semesters will benefit my holistic 
development as a SA.
Table 15. Spreading the season out over two semesters will benefit my 




two-semester proposal, many of these areas would be impacted by the switch. From a 
coaching perspective, the amount of instruction and potential for development has 
already been shown to be improved with a decompression of the competitive schedule. 
More time would be available for instruction and both individual and team development. 
With regards to team scheduling and travel opportunities, both would be 
positively impacted as games would no longer need to be scheduled midweek. This 
would reduce academic conflicts for student-athletes while still allowing for competition 
travel on weekends where there would not be any direct conflicts with classes. When 
asked if they agreed with the statement that spreading the season out over two semesters 
would improve their overall student-athlete experience, 73.2% responded in some level 
of agreement and 14.9% replied with some level of disagreement (Table 16). Once again, 
the difference was starker at the extremes with 36.3% strongly agreeing with the 

















Spreading the season over two 
semesters would improve my overall 
SA experience
Table 16. Spreading the season out over two semesters would improve my 




The thoughts of the 1.8% and 3.6% who strongly disagreed with the idea that the 
two-semester proposal would positively impact their holistic development and 
experience, respectively, were captured in this open-ended response: 
“While I understand the reasons for wanting to spread out the season, I 
strongly believe it will be detrimental to the development of the person 
and to the collegiate experience of the student-athletes.  It will force 
students to sacrifice other aspects of their collegiate experience (most 
notably academics and extra-curriculars) in order to spread out a soccer 
season.   
 
However, that view was in the overwhelming minority overall. The responses 
below capture the sentiments relayed by those believe the proposal would positive impact 
their holistic development and student-athlete experience: 
Individual A - “I believe spreading out the season would be beneficial to 
my development as a player and improve my experience as a student-
athlete.” 
 
Individual B - “There are too many significant benefits for going through 
with this proposal than not for the mental and physical health of the 
players and their academic performances.” 
 
Individual C - “The implementation is absolutely necessary because it 
eases time management and relieves stress we experience as current 
student athletes. Moreover, it would definitely help to improve the quality 
of play as it leaves more time to develop team tactics/train with each 
player on a more individual basis.” 
 
Individual D - “I think it would do college soccer a lot of good. I feel like 
in the current spring semester because of the strict hours, many people 
become worse soccer players because we are not playing enough. Plus, I 
would be a lot happier having games and having something to compete for 
year-round. The one semester season causes injuries and frankly it’s too 
much on many people (both their bodies and their minds), a split season 
will definitely ease this.” 
 
Individual E – “By only having a fall season, it is more difficult to give 
meaningful soccer instruction. Much of the practices in between games 
involves recovery due to the condensed schedule. A split season offers 





One of the underlying themes in many of the responses is the stress being felt by 
student-athletes and how it affects their overall mental health. There is a great deal of 
discussion going on nationally regarding the mental health of the student population in 
general, but the student-athlete population is even more at risk. This is due to their 
heightened level of activity and responsibility that stems from trying to balance the 
demands of athletic participations with their academic experience. In the survey, we 
asked the student-athletes whether they agreed with the statement that spreading the 
season out over two semesters would increase my overall lever of stress throughout the 
year. The response was less dramatic, but a greater percentage still disagreed with the 
statement overall. 49.5% expressed some level of disagreement, while 33.4% had some 



















Spreading the season over two 
semesters would increase my overall 
level of stress througout the year
Table 17. Spreading the season out over two semesters would increase my 




which leads to the question of whether they felt the two-semester model would have any 
impact on their overall stress level or that they were unsure of the potential impact. 
Another question that has been put forward in discussions around the two-
semester model is the whether it might allow the student-athlete to participate in other 
student or campus activities outside of athletics. The proponents of the model would 
argue that the more balanced approach of the two-semester proposal would allow more 
opportunity to participate in other activities. The opponents believe that the expansion of 
the season into the spring semester would prohibit the student-athlete from pursuing non-
athletic opportunities similarly to what currently happens during the fall. When asked if 
spreading the season out over two semesters would allow the opportunity to get involved 
in more things on campus, the responses were largely inconclusive. A slight majority 


















Spreading the season out over two 
semesters would allow me to get 
involved in more things on campus.
Table 18. Spreading the season out over two semesters would allow me to 




18). These results also raise the question of whether those that had some level of 
disagreement felt that spreading the season over two semesters would reduce their overall 
ability to be involved in non-athletic activity or just not impact it at all. 
Similar to the impact on other activities, many have asked about the impact on the 
summer opportunities available to the student-athletes such as study abroad programs, 
internships, jobs, other travel, etc. In the current environment, many of the student-
athletes are splitting their time between summer soccer teams and employment 
opportunities. They are obviously keen to build their resume, gain experience, and 
position themselves for future employment opportunities. At the same time, they are also 
looking to further develop as a soccer player, find more games, and for some, potentially 
position themselves to play professionally after graduation. So, in effect, the current 
seasonal structure creates an environment where the student-athletes are juggling athletic, 
social, and academic or employment demands the entire year. The question is whether the 
two-semester model would affect that in any way. Proponents of the two-semester model 
would say that if the academic and soccer activity was more meaningful and balanced 
throughout the academic year, the student-athletes would feel less pressure to pursue 
soccer experiences in the summer and would see it as a true “off-season” where they 
could spend more time on other opportunities. This idea was supported in one of the 
open-ended responses where a student-athlete stated that the two-semester proposal 
would “make the summers less essential for the season and will thus allow students to 
take internships, if desired.” When the survey asked whether spreading the season out 
over two semesters would allow them to take some time off to pursue other opportunities, 




some level, while 18.4% had some level of disagreement and 15.5% neither agreed nor 
disagreed (Table 19). Once again, there was a greater level of disparity at the extremes 
where 26.2% strongly agreed and only 4.2% strongly disagreed. The overall results 
would support the line of thinking that student-athletes would be more inclined to pursue 
other opportunities in the summer if they were more satisfied with their soccer experience 
during academic calendar year. 
Clearly, there would be some level of adjustment that would occur with the move 
to the two-semester proposal, and I was curious to get a better idea of the what the 
student-athletes felt they might miss out on if the model was implemented. One of the 
two open ended questions at the end of the survey asked, “If the season was spread out,  
 
what would you miss out on?” At the conclusion of the survey, I reviewed the 168 

















Spreading the season out over two 
semesters would allow me to take 
some time off over the summer to 
pursue other opportunities.
Table 19. Spreading the season out over two semesters would allow me to 




The responses were wide ranging, but unsurprising. The most frequent response 
(39.3%) was some variation of “nothing” (Nothing, Not Much, N/A, etc.). In addition, 
another 5.4% of the group responded that they were in favor of the proposal, 
acknowledged that something would be sacrificed, and felt it would be worth the “trade-
off”. The most frequently identified aspect that student-athletes mentioned that they 
would miss out on was social activities. I was a bit surprised by the low number of 
responses that mentioned spring break (2.4%), academics (3.6%), and study abroad 
(5.4%). I though each of those would be put forward by a greater percentage of the 
population. 
 
In addition to the open-ended question mentioned above, there was also a 
question specifically addressing the impact on the individual’s social life. When asked 






















































If the season was spread out, what would 
you miss out on?




their social life, 47% disagreed with the statement at some level, 36.3% agreed to a 
varying degree, and 16.7% neither agreed nor disagreed (Table 21). While there is a 
slight majority towards disagreement, there is not a great deal of separation between the 
two sides. 
 
Physical Health / Injuries 
Based on the literature reviewed earlier in this paper, one of the areas that the 
two-semester model could have the greatest impact is on the physical health of the 
student-athletes and reducing their risk of injury by eliminating match congestion and the 
accumulated fatigue that it creates. In addition to all of the research around mitigating the 
risk of injury by increasing the amount of time between matches, there is also an issue 
that is more specific to the compressed nature of the college game. It is the student-



















Spreading the season out over two 
semesters would have a negative 
impact on my social life.
Table 21. Spreading the season out over two semesters would have a 




the necessary time to properly recover on the back end. This is especially important in 
light of the concern around concussions, specifically. Knowing that they risk losing a 
significant portion of their season, student-athletes may hesitate to report an injury to 
their athletic trainer or may not report it at all. As previously discussed, the Ivy League 
season is currently played over 11 weeks during the fall, so any time-loss injury 
immediately impacts their season in a significant way. For example, a three-week layoff 
due to injury could result in the student-athlete missing up to six games or 35% of their 
season in the current model. The same layoff in the two-semester model would only lead 
to three lost games or just over 17% of their season. 
When asked if spreading the season out over two semesters would make them 
more likely to report and injury when they have one, almost 78% of the student athletes 

















Spreading the season out over two 
semesters would make me more likely to 
report an injury when I have one.
Table 22. Spreading the season out over two semesters would make me 




significant finding when you think about the physical well-being of the athletes, but more 
specifically, in terms of concussions.  This clearly shows that the compression of the 
current model is negatively impacting the student-athletes willingness to report injuries 
for fear of missing a significant portion of their season. 
As described earlier in this paper, it is important for the injured student-athlete to 
take the necessary time to properly recover because the re-injury rate is almost twice as 
high as the normal injury rate in the first match appearance after the initial injury. In 
addition, as was discussed earlier, each additional training session completed prior to the 
return to competition reduces the risk of injury by 7%. With this in mind, it is important 
for the student-athletes not to rush back from an injury during their season. However, this 
is exceptionally difficult when you lose almost 10-12% of your season for every week 
















Spreading the season out over two 
semesters would make me less likely 
to try to rush back from injury.
Table 23. Spreading the season out over two semesters would make me 




spreading the season out over two semesters would make them less likely to try and rush 
back from injury (hamstring, concussion, etc.) and 86.8% agreed with that statement. 
Only 5.4% answered with some level of disagreement (Table 23). 
The combination of these two questions are extremely significant in assessing the 
impact of the two-semester proposal. The fact that 78% of the population agreed that it 
would make them more likely to report an injury and almost 87% stated that the proposal 
would make them less likely to rush back from an injury cannot be overstated. In light of 
the concern around concussions specifically, and the health and safety of the student-
athlete population more generally, this information provides strong support for serious 
consideration of the proposal. 
In addition to the questions regarding reporting of injuries and rushing back after 
an injury, we asked a question about the potential impacts of the two-semester model on 
their overall physical health.  Not surprisingly, by an 87.5% to 4.8% margin, the student-

















Spreading the season out over two 
semester would improve my overall 
physical health.
Table 24. Spreading the season out over two semesters would improve my 




of the attention being placed on the health and well-being of student-athletes, it certainly 
appears as if the student-athletes themselves believe this is a potential solution. 
 
Soccer Specific 
Soccer is clearly important to the men’s soccer student-athletes that completed the 
survey. It has been a significant part of their life to this point, and it has played a large 
role in getting them to where they are today. We can assume that they care deeply about 
their ability to develop as a player and want to be in an environment that will help them 
improve. Some of the comments already shared have described the challenges they face 
with the current fall season and the lack of time it allows for any development. As shown 
in examples of the two weekly calendars, there is four times more quality training in a 
single match week when compared to a double match week. When coupled with the fact 
that a minimum of 6 weeks out of 11 during the season are multiple match weeks, we can 
surmise that there is not enough meaningful practice time. We asked the student-athletes 
about whether they thought spreading the season out over two semesters would improve 
their development as a soccer player, and 93.5% of them agreed to varying degrees 
(Table 25). This should not come as a surprise, but it just goes to reinforce how the two-
semester proposal benefits the student-athlete. 
Taking a more global view of the model and its impact on the college game more 
broadly, we asked the student-athletes whether the proposed model would improve the 
overall quality of play in college soccer, and further, whether moving the College Cup 
(NCAA Championship) to the spring would improve the overall experience for the 




student-athletes agreed that the two-semester proposal would improve both areas. With 
regards to the quality of play in college soccer, 92.3% agreed that the proposed model 
would make a positive impact (Table 26). If individuals and teams are given more time to 
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Spreading the season out over two 
semesters would improve my 
development as a soccer player.
Table 25. Spreading the season out over two semesters would improve my 
development as a soccer player. 
Table 26. Spreading the season out over two semesters would improve the 




develop and properly prepare for competition, we can logically assume that the level of 
play will increase as a result. 
As for the College Cup, 75.6% agreed that the participant experience and college 
soccer in general would be improved if the College Cup became a spring championship 
(Table 27). One only has to look at the success of other outdoor spring championships 
 
and compare them to the recent history of the College Cup to see the potential for a more 
meaningful and prestigious event in the spring. Other than a four-year period in the late 
1990’s, the men’s soccer College Cup has struggled to gain relevance on the national 
stage. From 1995 to 1997, the College Cup attendance for both the semi-final round and 
the championship game was over 20,000. In fact, five of the six largest crowds in NCAA 
men’s soccer history came from those three College Cup weekends (NCAA, 2019b). 

















Moving the College Cup (NCAA 
Tournament) to the spring would improve 
the overall experience of the participants 
and college soccer overall.
Table 27. Moving the College Cup (NCAA Championship) to the spring 





Meanwhile, the men’s lacrosse NCAA Championship game has an average attendance of 
28,183 over the same time period. While there are any number of factors that come into 
play when it comes to event attendance, one of the biggest considerations is surely the 
weather. The fact that the College Cup finals are played outdoors in the middle of 
December and the men’s lacrosse finals are held in late May has a significant impact on 
attendance, and as a result, the overall student-athlete experience. 
In reviewing the entirety of the survey results, it is clear that there is significant 
interest in pursuing a the modified two-semester model. With regards to the calendar 
structure, the student-athletes voiced support for spreading the season over two 
semesters. In addition, there was clear dissatisfaction with the current spring season and 
an opposition to considering a reduction in the number of games as a possible solution to 
the decompression in the fall season. A significant number believed that the proposed 
model would have a positive impact on their academic life and disagreed that their grades 
would suffer if the two-semester model was implemented. 
The student-athletes felt strongly that the proposed structure would benefit their 
holistic development and improve their student-athlete experience. The majority felt that 
it would not increase their overall stress level, and they were relatively split on whether it 
would allow them to be more involved in other activities around campus. There was 
agreement that the proposal would allow them to pursue other opportunities in the 
summer and the majority disagreed that it would negatively affect their social life. 
One of the more significant findings of the survey was that the overwhelming 
number of student-athletes that said the two-semester model would make them more 




surprisingly, close to 90% believed that the proposal would improve their physical health. 
Finally, a significant majority believe that spreading the season over two semesters would 
benefit their individual development as a soccer player, the overall quality of play in 
college soccer, and the College Cup experience for the participants and the college soccer 





PROPOSED 21st CENTURY IVY LEAGUE MODEL 
After a thorough review of the literature surrounding the various challenges 
student-athletes face with regards to their academic experience coupled with the demands 
placed on them physically and mentally by their participation in soccer, it is clear that the 
legislation submitted to the NCAA by the Big Ten Conference is well-crafted to address 
the multitude of challenges that the current model presents. If passed, the Ivy League will 
need to decide how it will adjust its own model to adapt to the new legislation while 
remaining faithful to its guiding principles. In light of the feedback received from the 
student-athlete survey, I believe there is strong support from the student-athletes to move 
forward with a two-semester model. 
It is with that in mind that I set out to create a 21st Century Ivy League Model for 
men’s soccer. Using the proposed model included within the NCAA legislation as a 
starting point, I have worked to further refine the calendar to reflect the Founding 
Principles of Ivy League Athletics, namely that “academics and the personal growth of 
the students are of paramount importance” and that all student-athletes “shall be held to 
the same academic standards of the student body.”  
I have done my best to maintain the integrity of the academic calendar, with 
particular focus on confining the entirety of the two-semester segments within the 
windows of the fall and spring semesters at most of the Ivy institutions. For comparison, I 
have used the 2020-21 academic year to display the proposed 21st Century Ivy League 
model (Figure 7) and the current Ivy seasonal structure (Figure 8). The fall segment 


















pre-season in the first week of September after the majority of the Ivy League has begun 
classes for the semester, which eliminates the need for most teams to come back early 
before the rest of the student body. This is considerably different than the start time of the 
current model (August 20), which has teams coming back prior to the rest of the student-
body. This will be a significant cost savings for every Ivy program because they will no 
longer need to pay for room and board during pre-season each year. 
The fall segment concludes the weekend before Thanksgiving and does not allow for 
any further athletically related activity for the remainder of the fall term. This allows 
students plenty of time to focus on their academics and prepare for final exams at the end 
of the semester. In the current model, the fall season ends one week earlier, but it is 
followed by the NCAA Tournament for those that qualify. In addition, the current rules 
allow for skill instruction to begin once the 14-day rest period is over and continues until 
7 days prior to the start of exams. This will not be allowed in the 21st Century Ivy League 
model. 
Similar to the current calendar, teams will be allowed to begin skill instruction (6 
hours/week) when classes resume in January on their respective campus. A potential 
modification to this proposal would be to extend the winter break and further limit the 
skill instruction segment by not allowing any athletically related activity until February 1. 
In the current model, the teams utilize the skill instruction opportunity from the beginning 
of the semester through their Spring Break in March. Upon their return to campus in mid 
to late March, they begin their non-traditional season and schedule their 24 hours of 




The proposed spring season would begin with pre-season on February 27 and 
concludes with the Ivy Tournament on the weekend of April 22-24, which is before 
classes have ended at any of the Ivy institutions. Depending on their institutional 
calendar, most of the teams currently stretch their non-traditional season to the end of 
April, which is sometimes later than final weekend (April 22-24) of the proposed model 
and depends on the institution’s exam schedule. 
In keeping with the Founding Principles, I have prioritized the academic 
experience of the student-athlete by completely eliminating missed classes from their 
schedules. While the NCAA proposal will allow for up to 23 games over the two 
semesters, this proposal for the Ivy League would maintain the current limit of 17 games. 
This will enable all but one of the 17 games to be played on the weekend and will also 
include departure limitations that will ensure that teams are unable to depart campus on 
Friday prior to all student-athletes finishing class that day. The one game that is unable to 
be played on a weekend falls in the spring segment and is part of the Ivy League 
schedule.  That game would be played during the Spring Break of the away team to 
ensure that no classes would be missed due to travel. 
The elimination of missed classes is arguably one of the most impactful 
differences between the current and proposed models. As shown in the current model 
(dark green) and described earlier in this paper, the Ivy League teams face a minimum of 
six midweek games as they try to fit their 17 games in the window of an 11-week season. 
The effect of these midweek games has been detailed at length in this paper, but the 
resulting match congestion and missed classes are completely eliminated in the proposed 




in class and reducing the potential for being stereotyped by their classmates, professors, 
and others in the campus community. In addition, this also significantly improves the 
health and safety of the student-athletes by providing the proper time for recovery 
between matches, which reduces the accumulation of fatigue and the risk of injury. 
Another noteworthy benefit that must be included in this discussion comes 
directly from the student-athlete survey, and that is the increased likelihood that they will 
report injuries that occur and will be less likely to try and rush back.  This cannot be 
overstated enough, particularly in light of the concern around concussions.  The 21st 
Century Ivy model will encourage student-athletes to seek the care they need, whether it 
is for a muscle strain or something more serious, like a concussion. 
Being particularly sensitive to the time demands placed on student-athletes, my 
proposed 21st Century Ivy League model maintains the current level for total hours of 
allowable “in season” activity and balances them across the academic calendar in a much 
more responsible way. As a result, there is a corresponding reduction in number of 
allowable athletically related activity per week to 15. This represents a 25% reduction 
from the current 20-hours per week allowed by the NCAA and the Ivy League. As 
mentioned earlier, the current proposal submitted by the Big Ten maintains the same 20-
hour per week level throughout the two semesters. 
In the current Ivy model, teams are allowed 300 hours total over the course of the 
traditional (fall) and non-traditional (spring) segments. Presently, the fall season consists 
of 13 weeks of 20 hours per week or 260 total hours. The spring season consists of 4 
weeks of 10 hours per week or 40 hours total. Including pre-season, the proposed 21st 




in the fall season. The spring season, which includes an Ivy League Tournament, would 
consist of 8 weeks of 15 hours per week or 120 hours total. When comparing the two 
models, the total number of hours is consistent, but the proposed model has a more 
consistent, balanced approach across the two semesters. A visual representation of this 
attempt to better balance the academic and athletic time demands of student-athletes is 
below (Figure 9) and is a key feature of this proposal. 
The legislation put forward by the Big Ten Conference proposing to move men’s 
soccer to a two-semester model was recently tabled due to COVID-19. It is uncertain 
when the legislation will be put forward for a vote in the future. If the legislation is 
eventually passed, I would recommend the Ivy League move forward with the 21st 
Century Ivy League Soccer Model described here based on the research and student-
athlete feedback documented in this capstone.  
This proposal has been carefully created to fit within the Founding Principles and 
overarching philosophy of the Ivy League. It maintains the importance of the academic 
 






































and personal growth of the students and keeps the athletic experience in harmony with 
the educational purposes of the institutions. It positively addresses the concerns around 
time demands and student engagement while attempting to reduce the potential for 
fatigue, stress, and stereotypes. It prioritizes the health and safety of the student-athlete 
by eliminating match congestion and subsequent fatigue, reducing the risk of injury, 
increasing meaningful development opportunities, and providing a more balanced, 






SUMMARY & CONCLUSIONS 
I conclude this capstone with a discussion on its limitations and questions for 
further inquiry. As much as was researched and discussed in this paper, there is far more 
that could have, and probably should have, been included. This legislation will be a 
momentous change for the college soccer community and will require a significant 
paradigm shift on a number of levels. It will impact entire athletic departments and other 
sports programs throughout the college athletics community. This paper has attempted to 
address multiple aspects of the proposed legislation in an attempt to frame a solution for 
the Ivy League men’s soccer community, but much of what is discussed could potentially 
benefit the larger group. I hope this will be a productive addition to the conversation and 
helps to push the national dialogue to a positive conclusion in the years ahead. 
There are numerous implications to this proposal that I have not been able to 
address. The two-semester model will invariably require a reevaluation of how resources 
are allocated on campuses across the country. Each institution will need to assess the 
potential impact on staffing, facilities, and other expenses on their own campus and find 
solutions that work for them. For some, there will be challenges with staffing. The 
assignments, duties, and responsibilities of athletic trainers, facilities and operations staff, 
and others will need to be reorganized to cover what was once a fall sport and will now 
be a two-semester sport. For others, there may be facility issues due to fields and 
stadiums that are typically shared throughout the year that will now to be shared within 
the same season. In addition, each institution will need to conduct a thorough financial 




community. There will certainly be savings as a result of the later start to the fall pre-
season. Most, if not all, of the substantial expenses to feed and house the student-athletes 
prior to the start of classes will be saved, but additional costs to do the same over spring 
break will be incurred. Some schools may realize a savings when all is said and done, but 
there will be many others that will need to invest additional resources.  For those, I hope 
they can see the benefits to the health and safety, academic achievement, personal 
growth, and athletic development of the student-athletes in their care and decide that the 
potential return is far greater than the additional investment. 
Throughout this discussion, I remained singularly focused on men’s college 
soccer, and Ivy League men’s soccer more specifically. This is in no way meant to 
disregard Ivy League women’s soccer or the larger women’s college soccer community. 
There are obviously multiple layers to this conversation, not the least of which is the 
impact on gender equity. 
According to Karen Hoppa, Chair of NCAA Division I Women’s Coaches for the 
United Soccer Coaches’ Association, the Division I women’s college have not supported 
the women moving to a two-semester model for a variety of reasons, including the 
different needs of the female student-athletes. That being said, they have voiced their 
support for the men’s effort to change the men’s season to a two-semester model and 
believe the women’s season must be expanded as well to allow for more rest between 
games. They have not yet concluded that the two-semester model is the best solution for 
their community. 
In a letter of support sent in by the student-athletes of the University of North 




Demands Survey which showed that 83% of women’s soccer players did not support 
switching to a two-semester model. They believe the results were due to the female 
participants not being fully informed prior to completing the survey. They now fully 
support the two-semester model and think a higher percentage of women’s soccer 
student-athletes would also support the proposal if they too were more informed on the 
rationale behind the proposal. 
Finally, while the current legislation has been tabled due to the COVID-19 
pandemic, the hope is that it will be brought forward for a vote in a future cycle. If 
passed, significant lead time will be necessary before the 21CM and the Ivy model I 
propose in this paper can be fully implemented. Based on the impacts to staffing 
facilities, and other expenses described above, I would recommend a two-season lead 
time before transitioning to the two-semester model. For example, if the legislation were 
passed in April 2021, the model would not go into effect until the 2023-24 academic 
year. This would give each institution enough time to assess the impact of the new model 
on their respective campuses and make the necessary changes prior to implementation. 
Clearly, further conversations are needed, but I am heartened by the collaboration 
and further discussions that are just beginning. Soccer has experienced a period of 
tremendous growth over the past three decades, thanks in large part to the unmatched 
success of the Women’s National Team on the women’s side and the explosive growth of 
the professional game on the men’s side. Unfortunately, up to this point, college soccer 
has not been able to capitalize. My hope is that there is a united path forward for the men 




sports in the country, and I would like to think that my research helped the game in some 
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The Big Ten Conference will be sponsoring a proposal in the 2019-20 NCAA legislative cycle to 
implement the 21st Century Model for Men’s Soccer.  The purpose of the proposal is to enhance critical 
elements of the overall collegiate experience, including academics, health, social life, development in 
the sport, and championship experience.  This enhancement would occur primarily through 
redistributing and reducing contests while maintaining the existing 132-day playing and practice season 
limit.  In addition, nearly all midweek games would be eliminated under the model, and conference and 
NCAA tournaments would move from late fall to late spring.   
 
The Big Ten’s proposal is based on the 21st Century Model that had been developed by men’s soccer 
coaches nationally over several years, but is modified in relation to the initial version of that model.  
Specifically, whereas the initial model was based on a 144-day/24-week playing and practice season, 
the Big Ten proposal will maintain the current 132-day/22-week playing and practice season.  Further, 
whereas the initial model maintained the current number of 25 overall contests (fall and spring 
combined), the Big Ten proposal will reduce the overall number of contests from 25 to 23.  Finally, 
although the initial model included a reduction from 20 hours per week during the season to 18 hours, 
the Big Ten proposal will maintain the existing 20-hour limit in the interest of avoiding the 
administrative burden associated with having one sport in which the weekly hour limit is different than 
that of all other sports.   
 
General features of the proposed model listed in comparison with the current model are as follows: 
 
 21st Century Model Current Model 
Season 
Length 
Fall:  12 weeks/13 weekends (incl. preseason) 
Spring:  10 weeks/11 weekends 
Fall:  13+ weeks/14 weekends (incl. preseason) 
Spring 8+ weeks  
Contest 
Limits 
Fall:  14 games, including up to 2 exhibitions 
Spring:  9 games, including up to 1 exhibition 
Fall:  20 games, including up to 3 exhibitions 
Spring:  5 games (or dates of competition) 
Midweek 
Limits 
Fall:  Max. of 2 midweek games (Mon.-Thurs.) 
Spring:  Max. of 1 midweek game (Mon.-Thurs.) 
Fall:  No limit on midweek games 
Spring:  Prohibition on missed class  
Postseason Conference tournaments in mid-to-late April; 
NCAA tournament throughout May 
Conference tournaments in mid-November; 
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For additional details, please see the attached draft proposal (Attachment A) as well as a side-by-side 
comparison of calendars displaying both the 21st Century Model and the current model as applied to 
the 2019-20 academic year (Attachment B).  Note that the effective date has been left “to be 
determined” as we will need identify a date that would be reasonable in light of the logistical changes 
adopting the Model would entail.   
 
As you know, this proposal is the culmination of years of development and moving to such a model has 
consistently received overwhelming support by both men’s soccer coaches and the students who play 
men’s soccer.  Some of assorted benefits those groups have embraced include the following: 
x Academics:  The Preliminary Report produced following the May 2015 Soccer Summit hosted by 
the NCAA Sport-Science Institute noted that “male NCAA soccer players arrive at college with 
the third highest high school GPA among NCAA [men’s] sports, but finish with only the fifth 
highest GPA.”  Nearly eliminating midweek games will significantly reduce missed class time, 
which in turn will allow men’s soccer players to have an academic experience that is much more 
comparable to that of the general student body.  In addition, starting later in the fall and ending 
earlier (before Thanksgiving) will be particularly beneficial to freshmen who are getting 
acclimated to college life for the first time. By contrast, under the current model, freshmen are 
forced to hit the ground running before classes begin in the fall and depending on how far their 
team advances in postseason play, could be occupied with the soccer season up to and during 
their first experience with college finals. 
 
x Health:  Data not available or tracked years ago is now available, including distances covered by 
players during 90-minute matches, which can exceed 7 miles depending on the position.  For 
context, a professional basketball player, playing in a 48-minute game over an area 1/16th the 
size of a soccer field, will cover less than 3 miles per game.  A telling point cited in the 
Preliminary Report referenced above is that “literature in professional soccer suggest a six-fold 
increase in injury rates when two matches are played per week as opposed to one.”  Playing 
only one game each week would allow more time between matches for physical and mental 
recovery, and if the literature cited is accurate, injuries should decrease.   
 
x Championship Experience:  The Men’s College Cup has lost some of the luster and energy it had 
in the mid-1990’s due to multiple factors, but the timing of the event in mid-December has not 
helped.  Conducting the College Cup in better weather would improve the event’s chance of 
success, perhaps even more so if it were to join the wave of promotional energy currently seen 
with other spring championships such as baseball, softball, and lacrosse.   
 
x Development in the Sport:  The U.S. Soccer Federation has regularly lobbied college soccer 
coaches to alter the playing and practice season so that training is balanced more evenly 
throughout the year—this request is not new and it is neither the basis nor catalyst for this 
proposal.  Nevertheless, the issue is relevant when considering that soccer players, who 
specialize early at a high rate in comparison to other sports, arrive on campus conditioned and 
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consists of elite players at the U-12 through U-18 levels, is based on a full-time, 10-month 
program that begins in September and ends in July, with 25-30 league games per season, not 
counting playoffs.  The 21st Century Model would align with the training regimen Division-I 
soccer players are accustomed to upon arrival, and while skill-development considerations 
should not dictate policy decisions for any college sport, if policy change that serves our core 
mission simultaneously benefits skill development, it is not wrong for development in the sport 
to be seen as a positive byproduct. 
Thank you for the role you have played in the process that has led to this point.  We welcome and look 
forward to the opportunity to continue to work with United Soccer Coaches as well as other 
conferences as we formally sponsor the proposal and proceed through the legislative process.  To that 
end, feel free to share this correspondence and related attachments as you deem appropriate, and let 





Chad A. Hawley 
Associate Commissioner, Policy 
Big Ten Conference 
 











***DRAFT PROPOSAL—21st Century Model for Men’s Soccer*** 
 
Intent:  To establish a 21st Century playing and practice season model for men’s soccer, which will 
enhance critical elements of the overall collegiate experience (including academics, health, social life, 
development in the sport, and championship experience) through a redistribution and reduction of 
contests while maintaining a 132-day season limit, and by moving conference and NCAA tournaments 
from the fall to the spring.   
 
Notes:  The below proposed amendments are specific to men’s soccer; existing rules would be 
maintained and apply to women’s soccer.  This proposal would also need to be accompanied by a 
contingent request to move the NCAA Division I Men’s Soccer Championship from the fall to the spring in 
the event the proposal were to be adopted. 
 
Bylaws:  Amend as follows: 
 
17.19.1 Length of Playing Season.  
(a)  Men.  The length of an institution’s playing season in soccer shall be limited to a 132-day season, 
which may shall consist of two segments (each consisting of consecutive days) and which may exclude 
only required off days per Bylaw 17.1.7.4 or 17.1.7.6 and official vacation, holiday and final-examination 
periods during which no practice or competition shall occur. 
 
17.19.2 Preseason Practice.  
(a)  Men.  An For the fall segment, an institution shall not commence practice sessions before the date 
that permits a maximum of 21 units (see Bylaw 17.02.13) before the first scheduled regular-season 
intercollegiate contest (not a scrimmage, exhibition game or alumni contest that may occur before the 
first scheduled regular-season contest) Saturday of the 13th weekend before Thanksgiving.  For the 
spring segment, an institution shall not commence practice sessions before the Saturday of the 11th 
weekend before the start of the NCAA tournament.   
 
17.19.3 First Contest or Date of Competition.   
(a)  Men.  An For the fall segment, an institution shall not play its first regular-season contest or engage 
in its first date of competition (game) with outside competition before the Friday before the 12th 11th 
weekend before the start of the applicable NCAA Division I Soccer Championship (see Figure 17-2), 
except that an alumni contest may be played the previous weekend Thanksgiving.  For the spring 
segment, an institution shall not play its first regular-season contest or engage in its first date of 
competition (game) with outside competition before the Friday before the 10th weekend before the 
start of the NCAA tournament. 
 
17.19.3.1 Exception -- Scrimmages/Exhibition Games.  
(a)  Men.  An institution may play up to three (two during the fall segment, one during the 
spring segment) soccer scrimmages or exhibition games (which shall not count toward the 
institution's won-lost record) prior to the first scheduled regular-season contest during a 
particular academic year of the applicable segment, provided such scrimmages or exhibition 







counted against the maximum number of contests (see Bylaw 17.19.5.1). Contests that would 
otherwise be exempted from the maximum number of contests per Bylaw 17.19.5.3 shall count 
against the maximum if they are played during the preseason practice period prior to the date 
specified for the first permissible regular-season contest. 
 
17.19.4 End of Regular Playing Season.  
(a) Men.  A member institution shall conclude all practice and competition (games and scrimmages) in 
soccer during the fall segment by the Sunday that immediately precedes Thanksgiving.  A seven-day 
discretionary period shall then be provided beginning with the Monday that immediately precedes 
Thanksgiving, during which time required athletically related activities shall be prohibited.  Practice and 
competition during the spring segment shall conclude by the last date of final exams for the regular 
academic year at the institution conclusion of the NCAA Division I Men’s Soccer Championship. 
 
17.19.5 Number of Contests and Dates of Competition. 
17.19.5.1 Maximum Limitations -- Institutional.  
(a)  Men.  A member institution shall limit its total playing schedule with outside competition in 
soccer during the institution's soccer playing season in any one year to 20 contests during the 
segment in which the NCAA championship is conducted and five dates of competition during 
another segment 14 contests during the fall segment (including 2 scrimmages/exhibitions) and 9 
contests during the spring segment (including 1 scrimmage/exhibition) except for those contests 
and/or dates of competition excluded under Bylaws 17.19.5.3 and 17.19.5.4.  No more than two 
of the 14 fall-segment contests may be played midweek (defined as Monday through Thursday), 
and no more than one of the 9 spring-segment contests may be played midweek.  Travel to 
competition in the nonchampionship segment shall be restricted to ground transportation, 
unless there are no Division I institutions that sponsor the sport located within 400 miles of the 
institution. 
 
17.19.5.1.1 Exception -- Isolated Institution – Women’s Soccer. If there are fewer than 
five other Division I institutions that sponsor women’s soccer (for the applicable gender) 
located within 400 miles of the institution, the institution may use any form of 
transportation to travel to the number of nonchampionship segment competitions that 
represents the difference between the number of other institutions and five. 
 
17.19.5.1.2 Hawaii or Alaska Exception -- Nonchampionship Segment Travel – 
Women’s Soccer. Once every four years, an institution may use any form of 
transportation for travel to Hawaii or Alaska for nonchampionship segment competition 




17.19.5.2 Maximum Limitations -- Student-Athlete.  
(a)  Men.  An individual student-athlete may participate in each academic year in not more than 
20 soccer contests during the segment in which the NCAA championship is conducted and five 







(including 2 scrimmages/exhibitions) and 9 contests during the spring segment (including 1 
scrimmage/exhibition). This limitation includes those contests in which the student represents 
the institution in accordance with Bylaw 17.02.8, including competition as a member of the 
varsity, junior varsity or freshman team of the institution. 
 
Rationale:  Men’s soccer coaches have worked for several years developing a model that would 
modernize the manner in which Division-I men’s soccer is structured.  The current unbalanced approach 
to the fall and spring competition seasons features a highly compressed competitive schedule in the fall 
that culminates with an NCAA championship event that concludes outdoors in mid-December.  The 
degree of compression in the fall is inconsistent with emerging sport-science data, which have indicated 
increased injury rates when two matches are played per week as opposed to one, which is consistent 
with data that now show players regularly logging more than seven miles per match.  NCAA data have 
also shown that male soccer players arrive to college with the 3rd highest GPA among men’s sports, yet 
finish with the 5th highest GPA, which could be attributable to some extent to the frequency of midweek 
games during the fall as well as the highly compressed nature of the fall season for first-year students 
adjusting to being full-time college students as well as a Division-I varsity athletes.  By redistributing and 
reducing the playing and practice season, the proposed 21st Century Model for men’s soccer would 
benefit academics and health by nearly eliminating midweek games.  Moreover, ending the fall segment 
before Thanksgiving would provide for a meaningful holiday break that would include fall final exams 
and last through mid-February.  A rebalanced model would also provide a training experience familiar to 
Division-I men’s soccer students who upon arrival are accustomed to a balanced fall and spring 
competitive schedule.  Finally, maintaining the current 132-day format for the season will ensure that 
the overall amount of time a student is in season would remain the same under the 21st Century Model.  
 






























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Ivy League Soccer Model
A Theoretical Approach Developed By
Rudy Fuller, MSOD Candidate at the University of Pennsylvania
1
Background
• NCAA Legislation has been put forward by the Big Ten Conference with the support of the ACC 
and Pac 12 to move NCAA Division I Men’s Soccer to a two-semester model 
(www.21stcenturymodel.org).
• Benefits of change:
• Injury Prevention/Re-Injury Prevention
• Balanced lifestyle reduces psychological pressure
• Reduced missed classes
• Enhanced athletic experience (decompression of schedule, potential for individual development)
• Modernizes periodization in the college game (improved training to game ratio, proper rest & recovery)
• Improved championship experience (conferences and College Cup)
• Legislation was recently tabled due to COVID-19.
• Significant concern among Ivy coaches regarding potential Ivy response if/when legislation 
passes.
• Penn’s former men’s soccer coach and now Sr Assoc AD, Rudy Fuller, has been working on a 
potential Ivy model for his Master’s thesis and has requested your feedback on the two-








SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5
(6)
8 9 10 11 12 13 14 6 7 8 9 10 11 12
(6)
15 16 17 18 19 20 21 13 14 15 16 17 18 19
(20) (6)
22 23 24 25 26 27 28 20 21 22 23 24 25 26
Cornell Classes EXHIB #1 (20) (6)
29 30 31 27 28
Penn Classes
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 1 2 3 4 5
Harvard Classes 
Princeton Classes GAME 1 (20)
Penn Spr Bk Begin 
Prin Spr Bk Begin (6)
5 6 7 8 9 10 11 6 7 8 9 10 11 12
GAME 2 Labor Day Columbia Classes GAME 3 (20)
Col Spr Bk Begin 
Harv Spr Bk Begin
12 13 14 15 16 17 18 13 14 15 16 17 18 19
GAME 4 Dartmouth Classes GAME 5 (20)
Penn Spr Bk End 
Prin Spr Bk End Dart Spr Bk Begin (6)
19 20 21 22 23 24 25 20 21 22 23 24 25 26
GAME 6 GAME 7 (20)
Col Spr Bk End 
Harv Spr Bk End Col (10)
26 27 28 29 30 27 28 29 30 31
GAME 8 Dart Spr Brk End
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 1 2
GAME 9 (20) Cor Spr Bk Begin (10)
3 4 5 6 7 8 9 3 4 5 6 7 8 9
GAME 10 GAME 11 (20) (10)
10 11 12 13 14 15 16 10 11 12 13 14 15 16
GAME 12 (20) Cor Spr Bk End (10)
17 18 19 20 21 22 23 17 18 19 20 21 22 23
GAME 13 GAME 14 (20)
24 25 26 27 28 29 30 24 25 26 27 28 29 30
GAME 15 (20) Penn Classes End
31
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 1 2 3 4 5 6 7
GAME 16 (20)
Penn Exams Begin 
Col Classes End Harv Exams Begin
Col Exams Begin  
Prin Exams Begin
7 8 9 10 11 12 13 8 9 10 11 12 13 14
IVY SEMIFINALS (20) Penn Exams End Prin Exams End Col Exams End
 Cor Exams Begin  
Harv Exams End
14 15 16 17 18 19 20 15 16 17 18 19 20 21
IVY 
CHAMPIONSHIP Dart Classes End NCAA 1ST ROUND  Dart Exams Begin NCAA 2ND ROUND Cor Exams End
21 22 23 24 25 26 27 22 23 24 25 26 27 28
Dart Exams End Thanksgiving NCAA 3RD ROUND
28 29 30 29 30 31
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 1 2 3 4
Harv Classes End NCAA QUARTERS 
5 6 7 8 9 10 11 5 6 7 8 9 10 11
Prin Classes End Cor Classes End Harv Exams Begin
COLLEGE CUP 
SEMIFINAL      
Penn Classes End Cor Exams Begin
12 13 14 15 16 17 18 12 13 14 15 16 17 18
COLLEGE CUP 
FINAL Col Classes End
Penn Exams Begin 
Prin Exams Begin Col Exams Begin
Cor Exams End 
Harv Exams End
19 20 21 22 23 24 25 19 20 21 22 23 24 25
Prin Exams End Penn Exams End Col Exams End
26 27 28 29 30 31 26 27 28 29 30
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 1 2
2 3 4 5 6 7 8 3 4 5 6 7 8 9
Dart Classes Begin (6)
9 10 11 12 13 14 15 10 11 12 13 14 15 16
Penn Classes Begin (6)
16 17 18 19 20 21 22 17 18 19 20 21 22 23
Col Classes Begin (6)
23 24 25 26 27 28 29 24 25 26 27 28 29 30
Harv Classes Begin 
Prin Classes Begin Cor Classes Begin (6)
30 31 31
HOURS COMPARISON 260 40
NOVEMBER 2021 MAY 2022
DECEMBER 2021 JUNE 2022
JANUARY 2022 JULY 2022
AUGUST 2021 FEBRUARY 2022
SEPTEMBER 2021 MARCH 2022
OCTOBER 2021 APRIL 2022
CURRENT MODEL
(2021-22 Example w/Ivy Tournament)
1. August 20 – September 2: 14-day Preseason 
• 2 days off required.
• Teams allowed one exhibition games prior to their first fall 
segment contest.
2. September 2 – November 6: Traditional Season – 16 games
• 20-hours per week of athletically related activity
• Teams are required to take one day off per week
• Average of six midweek games (missed classes)
3. November 7 -14: Ivy League Tournament Week
• Top four teams in conference standings advance to the Ivy 
Tournament.
4. November 15 – December 12: NCAA Tournament
5. Nov/Dec** – January**: Winter Break
6. January** – March**: Skill Instruction / Strength & 
Conditioning Segment
• Begins with the start of class after the holiday break 
• 6 hours per week
7. March** – April**: Non-Traditional Season
• 12 opportunities (24 total hours)
• Up to three can be scrimmages
3
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5
(6)
8 9 10 11 12 13 14 6 7 8 9 10 11 12
(6)
15 16 17 18 19 20 21 13 14 15 16 17 18 19
(6)
22 23 24 25 26 27 28 20 21 22 23 24 25 26
Cornell Classes (6)
29 30 31 27 28
Penn Classes
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 1 2 3 4 5
Harvard Classes 
Princeton Classes EXHIB #1 (15)
Penn Spr Bk Begin 
Prin Spr Bk Begin
EXHIBITION 
#3 (15)
5 6 7 8 9 10 11 6 7 8 9 10 11 12
Labor Day Columbia Classes EXHIB #2 (15) GAME 11***
Col Spr Bk Begin 
Harv Spr Bk Begin GAME 12 (15)
12 13 14 15 16 17 18 13 14 15 16 17 18 19
Dartmouth Classes GAME 1 (15)
Penn Spr Bk End 
Prin Spr Bk End Dart Spr Bk Begin GAME 13 (15)
19 20 21 22 23 24 25 20 21 22 23 24 25 26
GAME 2 (15)
Col Spr Bk End 
Harv Spr Bk End Col GAME 14 (15)
26 27 28 29 30 27 28 29 30 31
Dart Spr Brk End
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 1 2
GAME 3 (15) Cor Spr Bk Begin GAME 15 (15)
3 4 5 6 7 8 9 3 4 5 6 7 8 9
GAME 4 (15) GAME 16 (15)
10 11 12 13 14 15 16 10 11 12 13 14 15 16
GAME 5 (15) Cor Spr Bk End GAME 17 (15)
17 18 19 20 21 22 23 17 18 19 20 21 22 23
GAME 6 (15) Ivy Tournament
24 25 26 27 28 29 30 24 25 26 27 28 29 30
GAME 7 (15) Ivy Tournament Penn Classes End NCAA 1ST ROUND
31
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 1 2 3 4 5 6 7
GAME 8 (15)
Penn Exams Begin 
Col Classes End Harv Exams Begin
Col Exams Begin  
Prin Exams Begin NCAA 2ND ROUND
7 8 9 10 11 12 13 8 9 10 11 12 13 14
GAME 9 (15) Penn Exams End Prin Exams End Col Exams End
NCAA 3RD ROUND 
Cor Exams Begin  
Harv Exams End
14 15 16 17 18 19 20 15 16 17 18 19 20 21
Dart Classes End Dart Exams Begin GAME 10 (15)
NCAA QUARTERS                     
Cor Exams End
21 22 23 24 25 26 27 22 23 24 25 26 27 28
Dart Exams End Thanksgiving
COLLEGE CUP 
SEMIFINAL
28 29 30 29 30 31
COLLEGE CUP 
FINAL
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 1 2 3 4
Harv Classes End
5 6 7 8 9 10 11 5 6 7 8 9 10 11
Prin Classes End Cor Classes End Harv Exams Begin Penn Classes End Cor Exams Begin
12 13 14 15 16 17 18 12 13 14 15 16 17 18
Col Classes End
Penn Exams Begin 
Prin Exams Begin Col Exams Begin
Cor Exams End 
Harv Exams End
19 20 21 22 23 24 25 19 20 21 22 23 24 25
Prin Exams End Penn Exams End Col Exams End
26 27 28 29 30 31 26 27 28 29 30
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 1 2
2 3 4 5 6 7 8 3 4 5 6 7 8 9
Dart Classes Begin (6)
9 10 11 12 13 14 15 10 11 12 13 14 15 16
Penn Classes Begin (6)
16 17 18 19 20 21 22 17 18 19 20 21 22 23
Col Classes Begin (6)
23 24 25 26 27 28 29 24 25 26 27 28 29 30
Harv Classes Begin 
Prin Classes Begin Cor Classes Begin (6)
30 31 31
HOURS COMPARISON 260 180 40 120
NOVEMBER 2021 MAY 2022
DECEMBER 2021 JUNE 2022
JANUARY 2022 JULY 2022
AUGUST 2021 FEBRUARY 2022
SEPTEMBER 2021 MARCH 2022
OCTOBER 2021 APRIL 2022
PROPOSED MODEL (2021-22 Example):
1. September 3-17: 14-day Preseason 
• 2 days off required
• Only one session would be allowed on midweek days.  Double sessions 
would be allowable on weekend days prior to the start of the season.
• Teams would be allowed two exhibition games prior to their first fall 
segment contest.  No missed classes allowed.
2. September 18 – November 20: Fall Segment – 10 non-conference games
• All played on weekend (Saturday or Sunday)
• Departure times must be set to avoid missing any classes on Friday.
• No midweek games allowed.
• Fall segment ends for all teams on Nov 20 (weekend before Thanksgiving).
• Maximum allowable hours per week would be capped at 15 (NCAA limit 
would be 18)
• Teams would still be required to take one day off per week.
3. November 21 – January**: Winter Break
• No athletically related activity following conclusion of Fall Segment until 
classes resume following the holiday break
4. January** - February 26: Skill Instruction / Strength & Conditioning Segment
• Begins with the start of class after the holiday break 
• 6 hours per week
• No more than four hours of skill instruction per week.
• 2 days off per week are required
5. February 27 – March 11: 13-day Preseason
• 2 days off required
• No double sessions allowed
• Teams would be allowed one exhibition games. No missed classes allowed.
6. March 12 – April 16: Spring Segment – 7 Ivy League games
• Six games  played on weekends
• Travel partner game would be played midweek during Spring Break for the 
"AWAY" team.
7. April 17 -24: Ivy League Tournament Week
• Top four teams in conference standings advance to the Ivy Tournament.









• These calendars have been created to give you 
a simplified, higher level view of how the two 
models (current & proposed) compare.
• ”Activity Days” are defined as days where 
activity could occur.
• The lightest green is the skill instruction (“6-
hour”) segment.
• The middle green is the “Traditional” (Fall) and 
“Non-Traditional” (Spring) segments.
• The darkest green reflect the midweek games 
that would potentially cause missed classes.
• The blue reflects the window for the NCAA 
Tournament.
• These calendars reflect “Skill Instruction” 
beginning on January 4, which is Dartmouth’s 
first day of classes after the holiday break, but 
most of the other Ivy schools don’t begin 
classes until later that month.
• The major differences between the current 
and proposed are due to the earlier start to 
the “Spring Segment” and the NCAA 
Tournament moving to April/May in the 
proposed model.
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5
(6)
8 9 10 11 12 13 14 6 7 8 9 10 11 12
(6)
15 16 17 18 19 20 21 13 14 15 16 17 18 19
(6)
22 23 24 25 26 27 28 20 21 22 23 24 25 26
Cornell Classes (6)
29 30 31 27 28
Penn Classes
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 1 2 3 4 5
Harvard Classes 
Princeton Classes EXHIB #1 (15)
Penn Spr Bk Begin 
Prin Spr Bk Begin
EXHIBITION 
#3 (15)
5 6 7 8 9 10 11 6 7 8 9 10 11 12
Labor Day Columbia Classes EXHIB #2 (15) GAME 11***
Col Spr Bk Begin 
Harv Spr Bk Begin GAME 12 (15)
12 13 14 15 16 17 18 13 14 15 16 17 18 19
Dartmouth Classes GAME 1 (15)
Penn Spr Bk End 
Prin Spr Bk End Dart Spr Bk Begin GAME 13 (15)
19 20 21 22 23 24 25 20 21 22 23 24 25 26
GAME 2 (15)
Col Spr Bk End 
Harv Spr Bk End Col GAME 14 (15)
26 27 28 29 30 27 28 29 30 31
Dart Spr Brk End
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 1 2
GAME 3 (15) Cor Spr Bk Begin GAME 15 (15)
3 4 5 6 7 8 9 3 4 5 6 7 8 9
GAME 4 (15) GAME 16 (15)
10 11 12 13 14 15 16 10 11 12 13 14 15 16
GAME 5 (15) Cor Spr Bk End GAME 17 (15)
17 18 19 20 21 22 23 17 18 19 20 21 22 23
GAME 6 (15) Ivy Tournament (15)
24 25 26 27 28 29 30 24 25 26 27 28 29 30
GAME 7 (15) Ivy Tournament Penn Classes End NCAA 1ST ROUND
31
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 1 2 3 4 5 6 7
GAME 8 (15)
Penn Exams Begin 
Col Classes End Harv Exams Begin
Col Exams Begin  
Prin Exams Begin NCAA 2ND ROUND
7 8 9 10 11 12 13 8 9 10 11 12 13 14
GAME 9 (15) Penn Exams End Prin Exams End Col Exams End
NCAA 3RD ROUND 
Cor Exams Begin  
Harv Exams End
14 15 16 17 18 19 20 15 16 17 18 19 20 21
Dart Classes End Dart Exams Begin GAME 10 (15)
NCAA QUARTERS                     
Cor Exams End
21 22 23 24 25 26 27 22 23 24 25 26 27 28
Dart Exams End Thanksgiving
COLLEGE CUP 
SEMIFINAL
28 29 30 29 30 31
COLLEGE CUP 
FINAL
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 1 2 3 4
Harv Classes End
5 6 7 8 9 10 11 5 6 7 8 9 10 11
Prin Classes End Cor Classes End Harv Exams Begin Penn Classes End Cor Exams Begin
12 13 14 15 16 17 18 12 13 14 15 16 17 18
Col Classes End
Penn Exams Begin 
Prin Exams Begin Col Exams Begin
Cor Exams End 
Harv Exams End
19 20 21 22 23 24 25 19 20 21 22 23 24 25
Prin Exams End Penn Exams End Col Exams End
26 27 28 29 30 31 26 27 28 29 30
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 1 2
2 3 4 5 6 7 8 3 4 5 6 7 8 9
Dart Classes Begin (6)
9 10 11 12 13 14 15 10 11 12 13 14 15 16
Penn Classes Begin (6)
16 17 18 19 20 21 22 17 18 19 20 21 22 23
Col Classes Begin (6)
23 24 25 26 27 28 29 24 25 26 27 28 29 30
Harv Classes Begin 
Prin Classes Begin Cor Classes Begin (6)
30 31 31
HOURS COMPARISON 260 180 40 120
AUGUST 2021 FEBRUARY 2022
SEPTEMBER 2021 MARCH 2022
OCTOBER 2021 APRIL 2022
NOVEMBER 2021 MAY 2022
DECEMBER 2021 JUNE 2022
JANUARY 2022 JULY 2022




• Same number of hours annually, but more balanced over course of year (current 260/40, 
proposed 180/120). 
• 20 hours per week vs 15 hours per week – More opportunities for activities outside of athletics.
• 15-hr week would include one match (∼ 3 hrs), 5 training sessions (∼10 hrs), and 2 
additional hours (lifting, film, etc.). Must include one day off per week.
• For most Ivy programs, later start date will eliminate the need to come back early before classes 
begin in the fall.
• No midweek games. Completely eliminates missed classes during the year.
• Improves training to game ratio. More meaningful training opportunities increases individual 
and team development.
• Stretching games over longer period reduces impact of potential injuries (i.e. hamstring strain).
• Decompresses schedule and reduces match congestion. Proper rest & recovery between 
matches.








SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5
8 9 10 11 12 13 14 6 7 8 9 10 11 12
DO DO DO DO DO DO DO
15 16 17 18 19 20 21 13 14 15 16 17 18 19
DO DO DO DO DO DO DO
22 23 24 25 26 27 28 20 21 22 23 24 25 26
DO DO DO CB DO DO DO
29 30 31 27 28 29 30 31
DO SI2 FL4 DO FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 1 2
FL4/SI2 DO
5 6 7 8 9 10 11 3 4 5 6 7 8 9
DO SI2 FL4 DO FL4 FL4/SI2 DO
12 13 14 15 16 17 18 10 11 12 13 14 15 16
T/T TM/ T/T DO SI2 FL4 DO FL4 FL4/SI2 DO
19 20 21 22 23 24 25 17 18 19 20 21 22 23
TM/T/T TM/T/T DO TM/T/T T SCR T/TM DO DO DO DO FL4 FL4/SI2 DO
26 27 28 29 30 31 24 25 26 27 28
DO TM/T T T TM/T G DO SI2 FL4 DO FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 1 2
T FL4/SI2 DO
2 3 4 5 6 7 8 3 4 5 6 7 8 9
DO T T CB/ T TM/T G TM/T DO SI2 FL4 DO FL4 FL4/SI2 DO
9 10 11 12 13 14 15 10 11 12 13 14 15 16
G DO T T T G T/TM DO SI2 FL4 DO FL4 FL4/SI2 DO
16 17 18 19 20 21 22 17 18 19 20 21 22 23
G DO T T T TM/T G DO SI2 FL4 DO FL4 FL4/SI2 DO
23 24 25 26 27 28 29 24 25 26 27 28 29 30
DO TM/T G T T TM/T G DO DO DO DO DO DO DO
30 31
T DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 1 2 3 4 5 6
DO T T T T G NTP FL4 DO FL4 NTP NTG
7 8 9 10 11 12 13 7 8 9 10 11 12 13
DO TM/T G T T TM/T G DO NTP FL4 NTP FL4 NTG DO
14 15 16 17 18 19 20 14 15 16 17 18 19 20
DO TM/T G T T T G DO NTP FL4 NTP FL4 NTG DO
21 22 23 24 25 26 27 21 22 23 24 25 26 27
DO TM/T G T T T T DO NTP FL4 DO FL4 FL4/NTP ALUMNI
28 29 30 31 28 29 30
G DO T T DO DO DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 1 2 3 4
T TM/T G DO DO DO RD
4 5 6 7 8 9 10 5 6 7 8 9 10 11
DO T T T T TM/T G RD RD RD E E E E
11 12 13 14 15 16 17 12 13 14 15 16 17 18
DO DO DO DO DO DO DO E E E E DO DO DO
18 19 20 21 22 23 24 19 20 21 22 23 24 25
DO DO DO DO DO DO DO DO DO DO DO DO DO DO
25 26 27 28 29 30 26 27 28 29 30 31
DO DO DO DO DO DO DO DO DO DO DO DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 1
DO DO
2 3 4 5 6 7 8 2 3 4 5 6 7 8
DO DO DO DO DO CE/DO RD DO DO DO DO DO DO DO
9 10 11 12 13 14 15 9 10 11 12 13 14 15
RD RD RD E E E E DO DO DO DO DO DO DO
16 17 18 19 20 21 22 16 17 18 19 20 21 22
DO DO DO DO DO DO DO
23 24 25 26 27 28 29 23 24 25 26 27 28 29




OCTOBER 2018 APRIL 2019
NOVEMBER 2018 MAY 2019
DECEMBER 2018 JUNE 2019
JANUARY 2019JULY 2018
AUGUST 2018 FEBRUARY 2019




SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 1 2 3 4
7 8 9 10 11 12 13 5 6 7 8 9 10 11
14 15 16 17 18 19 20 12 13 14 15 16 17 18
21 22 23 24 25 26 27 19 20 21 22 23 24 25
CB FL4 FL4 DO
28 29 30 31 26 27 28 29 30 31
DO FL4 SI2 FL4 SI2 FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 1
DO
4 5 6 7 8 9 10 2 3 4 5 6 7 8
DO FL4 SI2 FL4 SI2 FL4 DO
11 12 13 14 15 16 17 9 10 11 12 13 14 15
DO DO DO FL4 SI2 FL4 SI2 FL4 DO
18 19 20 21 22 23 24 16 17 18 19 20 21 22
DO DO DO DO DO T/T TM/T/T DO DO DO FL4 SI2 SI2 DO
25 26 27 28 29 30 31 23 24 25 26 27 28 29
TM/T/T TM/T/T DO T/T TM/T SCR T/TM DO FL4 SI2 FL4 SI2 FL4 DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5 6 7
T DO T CB/T T/TM G T/TM DO FL4 SI2 FL4 SI2 FL4 DO
8 9 10 11 12 13 14 8 9 10 11 12 13 14
DO TM/T T T G TM/T G DO FL4 SI2 FL4 SI2 FL4 DO
15 16 17 18 19 20 21 15 16 17 18 19 20 21
DO TM/T T/TM G T T TM/T DO FL4 SI2 FL4 SI2 FL4 DO
22 23 24 25 26 27 28 22 23 24 25 26 27 28
G DO TM/T G T T TM/T DO DO DO DO DO DO DO
29 30 29 30 31
G DO DO FL4 SI2
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 1 2 3 4
T T T T G FL4 SI2 DO NTG
6 7 8 9 10 11 12 5 6 7 8 9 10 11
DO TM/T T T T TM/T G DO FL4 SI2 FL4 SI2 DO NTG
13 14 15 16 17 18 19 12 13 14 15 16 17 18
DO TM/T G T T TM/T G DO FL4 SI2 FL4 SI2 DO NTG
20 21 22 23 24 25 26 19 20 21 22 23 24 25
DO TM/T G T T TM/T G DO FL4 SI2 FL4 SI2 DO ALUMNI
27 28 29 30 31 26 27 28 29 30
DO T TM/T G T RD RD RD RD RD
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 1 2
TM/T G RD RD
3 4 5 6 7 8 9 3 4 5 6 7 8 9
DO T T T T TM/T G RD RD RD E E E E
10 11 12 13 14 15 16 10 11 12 13 14 15 16
DO T T T T TM/T G DO E E E E E DO
17 18 19 20 21 22 23 17 18 19 20 21 22 23
DO TM TM TM DO DO DO DO DO DO DO DO DO DO
24 25 26 27 28 29 30 24 25 26 27 28 29 30
DO DO DO DO DO DO DO DO DO DO DO DO DO DO
31
DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5 6
DO DO DO DO DO CE
8 9 10 11 12 13 14 7 8 9 10 11 12 13
RD RD RD RD RD E E
15 16 17 18 19 20 21 14 15 16 17 18 19 20
E E E E
22 23 24 25 26 27 28 21 22 23 24 25 26 27
29 30 31 28 29 30
BROWN 2019-20
JULY 2019 JANUARY 2020
AUGUST 2019 FEBRUARY 2020
SEPTEMBER 2019 MARCH 2020
DECEMBER 2019 JUNE 2020
OCTOBER 2019 APRIL 2020





SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5
8 9 10 11 12 13 14 6 7 8 9 10 11 12
15 16 17 18 19 20 21 13 14 15 16 17 18 19
22 23 24 25 26 27 28 20 21 22 23 24 25 26
CB DO DO DO DO
29 30 31 27 28 29 30 31
DO FL4/SI2 FL4 FL4/SI2 FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 1 2
FL4/SI2 DO
5 6 7 8 9 10 11 3 4 5 6 7 8 9
DO FL4/SI2 FL4 FL4/SI2 FL4/SI2 FL4/SI2 DO
12 13 14 15 16 17 18 10 11 12 13 14 15 16
TM T T DO FL4/SI2 FL4 FL4/SI2 FL4 DO DO
19 20 21 22 23 24 25 17 18 19 20 21 22 23
T T DO T T T SCR DO FL4/SI2 FL4 FL4/SI2 FL4 DO FL4/SI2
26 27 28 29 30 31 24 25 26 27 28
DO T T T T G DO FL4/SI2 FL4 FL4/SI2 FL4/SI2
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 1 2
DO FL4/SI2 DO
2 3 4 5 6 7 8 3 4 5 6 7 8 9
T G CB-DO T T G T DO FL4/SI2 FL4 FL4/SI2 FL4/SI2 FL4/SI2 DO
9 10 11 12 13 14 15 10 11 12 13 14 15 16
T G DO T T G DO DO E E E DO DO DO
16 17 18 19 20 21 17 18 19 20 21 22 23
T T T T T G DO DO DO DO DO DO DO DO
23 24 25 26 27 28 29 24 25 26 27 28 29 30
DO DO T T T T G DO DO NTG
30 31
DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 1 2 3 4 5 6
T- missed clss timeG DO T T G DO FL4/SI2 FL4/SI2 FL4/SI2 FL4/SI2 NTG
7 8 9 10 11 12 13 7 8 9 10 11 12 13
DO T- T T T T G DO DO FL4/SI2 FL4/SI2 FL4/SI2 FL4/SI2 DO
14 15 16 17 18 19 20 14 15 16 17 18 19 20
DO T T T T G DO DO DO DO FL4/SI2 FL4/SI2 FL4/SI2 DO
21 22 23 24 25 26 27 21 22 23 24 25 26 27
T T G DO T T G DO TM FL4/SI2 FL4/SI2 FL4/SI2 DO NTG
28 29 30 31 28 29 30
DO T G DO DO TM FL4/SI2
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 1 2 3 4
T T G FL4/SI2 FL4/SI2 DO DO
4 5 6 7 8 9 10 5 6 7 8 9 10 11
DO T T T T T G DO CE SD SD SD E E
11 12 13 14 15 16 17 12 13 14 15 16 17 18
DO DO DO DO DO DO DO E E E E E E
18 19 20 21 22 23 24 19 20 21 22 23 24 25
DO DO DO DO DO DO DO
25 26 27 28 29 30 26 27 28 29 30 31
DO SI2 SI2 TM DO DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 1
DO
2 3 4 5 6 7 8 2 3 4 5 6 7 8
DO SI2 FL4 SI2 FL4 DO DO
9 10 11 12 13 14 15 9 10 11 12 13 14 15
DO CE RD RD RD E E
16 17 18 19 20 21 22 16 17 18 19 20 21 22
E E E E E E
23 24 25 26 27 28 29 23 24 25 26 27 28 29
30 31 30
FEBRUARY 2019
SEPTEMBER 2018 MARCH 2019
COLUMBIA 2018-19
OCTOBER 2018 APRIL 2019
NOVEMBER 2018 MAY 2019







SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 1 2 3 4
7 8 9 10 11 12 13 5 6 7 8 9 10 11
14 15 16 17 18 19 20 12 13 14 15 16 17 18
21 22 23 24 25 26 27 19 20 21 22 23 24 25
CB-DO TM SI2 SI2 DO
28 29 30 31 26 27 28 29 30 31
DO FL4/SI2 FL4 FL4/SI2 FL4 FL4/SI2
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 1
DO
4 5 6 7 8 9 10 2 3 4 5 6 7 8
DO FL4/SI2 FL4/SI2 FL4 FL4/SI2 TM DO
11 12 13 14 15 16 17 9 10 11 12 13 14 15
DO FL4/SI2 FL4/SI2 FL4/SI2 FL4 DO DO
18 19 20 21 22 23 24 16 17 18 19 20 21 22
TM T T DO FL4/SI2 FL4/SI2 FL4/SI2 FL4 FL4 DO
25 26 27 28 29 30 31 23 24 25 26 27 28 29
T DO T T T SCR DO DO FL4/SI2 FL4 FL4/SI2 FL4 FL4/SI2 DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5 6 7
T T CB & DO T T-missed class G-missed class T DO SI2 FL4 FL4/SI2 FL4 FL4/SI2 DO
8 9 10 11 12 13 14 8 9 10 11 12 13 14
T G DO T T G T DO FL4/SI2 FL4 FL4/SI2 FL4/SI2 DO DO
15 16 17 18 19 20 21 15 16 17 18 19 20 21
T G DO T T G T DO DO DO DO DO DO DO
22 23 24 25 26 27 28 22 23 24 25 26 27 28
T G DO T T G DO DO FL4/SI2 FL4 FL4/SI2 FL4 FL4/SI2 DO
29 30 29 30 31
DO T DO FL4/SI2 FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 1 2 3 4
T T T T G FL4/SI2 FL4 FL4/SI2 DO
6 7 8 9 10 11 12 5 6 7 8 9 10 11
T T G DO T T T DO FL4/SI2 FL4 FL4/SI2 FL4/SI2 DO DO
13 14 15 16 17 18 19 12 13 14 15 16 17 18
G DO T T T T G DO DO NTP FL4 NTP NTG DO
20 21 22 23 24 25 26 19 20 21 22 23 24 25
DO T T T T T G DO NTP NTP NTP NTP NTP NTG
27 28 29 30 31 26 27 28 29 30
T T G DO T DO NTP NTP NTP NTG
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 1 2
T G DO DO
3 4 5 6 7 8 9 3 4 5 6 7 8 9
T T G DO T T T DO CE RD RD RD E E
10 11 12 13 14 15 16 10 11 12 13 14 15 16
G DO T T T T G E E E E E E E
17 18 19 20 21 22 23 17 18 19 20 21 22 23
DO DO DO DO DO DO DO
24 25 26 27 28 29 30 24 25 26 27 28 29 30
31
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5 6
8 9 10 11 12 13 14 7 8 9 10 11 12 13
CE RD RD RD E E
15 16 17 18 19 20 21 14 15 16 17 18 19 20
E E E E E E
22 23 24 25 26 27 28 21 22 23 24 25 26 27
29 30 31 28 29 30
COLUMBIA 2019-20
JULY 2019 JANUARY 2020
AUGUST 2019 FEBRUARY 2020
SEPTEMBER 2019 MARCH 2020
DECEMBER 2019 JUNE 2020
OCTOBER 2019 APRIL 2020





SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5
8 9 10 11 12 13 14 6 7 8 9 10 11 12
15 16 17 18 19 20 21 13 14 15 16 17 18 19
22 23 24 25 26 27 28 20 21 22 23 24 25 26
CB, SI2, FL4 FL4 FL4 SI2 DO
29 30 31 27 28 29 30 31
DO FL4 SI2, FL4 FL4 FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 1 2
SI2 DO
5 6 7 8 9 10 11 3 4 5 6 7 8 9
DO FL4 SI2, FL4 FL4 FL4 SI2 DO
12 13 14 15 16 17 18 10 11 12 13 14 15 16
T T DO FL4 SI2, FL4 FL4 FL4 SI2 DO
19 20 21 22 23 24 25 17 18 19 20 21 22 23
T T T T DO T SCR DO FL4 SI2, FL4 FL4 FL4 SI2 DO
26 27 28 29 30 31 24 25 26 27 28
DO T T T T G DO DO DO SI2 FL4, FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 1 2
T SI2 DO
2 3 4 5 6 7 8 3 4 5 6 7 8 9
G DO T T T G DO DO FL4 SI2, FL4 FL4 FL4 SI2 DO
9 10 11 12 13 14 15 10 11 12 13 14 15 16
T G DO T T G T DO FL4 SI2, FL4 FL4 FL4 SI2 DO
16 17 18 19 20 21 17 18 19 20 21 22 23
G DO T T T G DO DO FL4 SI2, FL4 FL4 FL4 SI2 DO
23 24 25 26 27 28 29 24 25 26 27 28 29 30
T T G DO T T G DO FL4 SI2, FL4 FL4 FL4 SI2 DO
30 31
DO DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 1 2 3 4 5 6
T T T T T G DO DO DO DO DO DO
7 8 9 10 11 12 13 7 8 9 10 11 12 13
DO T G T T T G DO FL4, NTP NTP DO FL4 NTP DO
14 15 16 17 18 19 20 14 15 16 17 18 19 20
DO T T T T T G NTG DO FL4 FL4 NTP NTP NTG
21 22 23 24 25 26 27 21 22 23 24 25 26 27
DO T G T T T G DO NTP NTP DO FL4 NTP NTG
28 29 30 31 28 29 30
DO T T T DO FL4 SI2
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 1 2 3 4
T T G DO SI2 FL4 DO
4 5 6 7 8 9 10 5 6 7 8 9 10 11
DO T T T T T G DO DO CE, DO RD RD RD E
11 12 13 14 15 16 17 12 13 14 15 16 17 18
DO DO DO DO DO DO DO E E E E E E E
18 19 20 21 22 23 24 19 20 21 22 23 24 25
DO DO DO DO DO DO DO
25 26 27 28 29 30 26 27 28 29 30 31
DO DO DO DO DO DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 1
DO
2 3 4 5 6 7 8 2 3 4 5 6 7 8
DO DO CE RD RD RD E
9 10 11 12 13 14 15 9 10 11 12 13 14 15
E E E E E E E
16 17 18 19 20 21 22 16 17 18 19 20 21 22
23 24 25 26 27 28 29 23 24 25 26 27 28 29
30 31 30
FEBRUARY 2019
SEPTEMBER 2018 MARCH 2019
CORNELL 18-19
OCTOBER 2018 APRIL 2019
NOVEMBER 2018 MAY 2019








SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 1 2 3 4
7 8 9 10 11 12 13 5 6 7 8 9 10 11
14 15 16 17 18 19 20 12 13 14 15 16 17 18
21 22 23 24 25 26 27 19 20 21 22 23 24 25
CB, FL4 FL4 FL4 SI2 SI2
28 29 30 31 26 27 28 29 30 31
SI2 FL4 FL4 DO FL4, FL4 SI2
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 1
DO
4 5 6 7 8 9 10 2 3 4 5 6 7 8
SI2 FL4 FL4 DO FL4, FL4 SI2 DO
11 12 13 14 15 16 17 9 10 11 12 13 14 15
SI2 FL4 FL4 DO FL4, FL4 SI2 DO
18 19 20 21 22 23 24 16 17 18 19 20 21 22
T SCR SI2 FL4 FL4 DO FL4, FL4 SI2 DO
25 26 27 28 29 30 31 23 24 25 26 27 28 29
T T T T CB, DO T TM, T DO DO DO SI2 FL4, FL4 SI2 DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5 6 7
DO T T T G T DO FL4 FL4 SI2 FL4, FL4 SI2 O
8 9 10 11 12 13 14 8 9 10 11 12 13 14
G DO T T T T G DO SI2 FL4 FL4 FL4, FL4 SI2 DO
15 16 17 18 19 20 21 15 16 17 18 19 20 21
T T G DO T T G SI2 FL4 FL4 DO FL4, FL4 SI2 DO
22 23 24 25 26 27 28 22 23 24 25 26 27 28
T T G DO T T G DO FL4 FL4 DO FL4, FL4 SI2 NTG
29 30 29 30 31
DO T DO DO DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 1 2 3 4
T T T G DO DO DO DO
6 7 8 9 10 11 12 5 6 7 8 9 10 11
T T G DO T T G DO NTP NTP NTP DO NTP NTG
13 14 15 16 17 18 19 12 13 14 15 16 17 18
DO T T T T G DO DO NTP NTP NTP DO NTP NTG
20 21 22 23 24 25 26 19 20 21 22 23 24 25
T T G DO T T G DO NTP NTP NTP DO NTP NTG
27 28 29 30 31 26 27 28 29 30
DO T G T T DO NTP NTP
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 1 2
T G
3 4 5 6 7 8 9 3 4 5 6 7 8 9
DO T T T T G CE RD RD RD E
10 11 12 13 14 15 16 10 11 12 13 14 15 16
DO T T T T T G E E E E E E E
17 18 19 20 21 22 23 17 18 19 20 21 22 23
DO DO DO DO DO DO DO
24 25 26 27 28 29 30 24 25 26 27 28 29 30
DO DO DO DO DO DO DO
31
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5 6
DO DO DO CE RD RD RD
8 9 10 11 12 13 14 7 8 9 10 11 12 13
E E E E E E E
15 16 17 18 19 20 21 14 15 16 17 18 19 20
E
22 23 24 25 26 27 28 21 22 23 24 25 26 27
29 30 31 28 29 30
DECEMBER 2019 JUNE 2020
OCTOBER 2019 APRIL 2020
NOVEMBER 2019 MAY 2020
CORNELL 19-20
JULY 2019 JANUARY 2020
AUGUST 2019 FEBRUARY 2020





SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5
8 9 10 11 12 13 14 6 7 8 9 10 11 12
SI2 SI2 FL4 SI2 FL4 DO
15 16 17 18 19 20 21 13 14 15 16 17 18 19
DO SI2 SI2 FL4 SI2 FL4 DO
22 23 24 25 26 27 28 20 21 22 23 24 25 26
DO SI2 SI2 FL4 SI2 FL4 DO
29 30 31 27 28 29 30 31
DO SI2 SI2 FL4 SI2
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 1 2
FL4 DO
5 6 7 8 9 10 11 3 4 5 6 7 8 9
DO SI2 SI2 FL4 SI2 FL4 DO
12 13 14 15 16 17 18 10 11 12 13 14 15 16
P P DO FL4 DO SI2 SI2 SI2 DO
19 20 21 22 23 24 25 17 18 19 20 21 22 23
P P P P P P SCR DO FL4 DO SI2 SI2 SI2 DO
26 27 28 29 30 31 24 25 26 27 28
DO P P P DO G DO FL4 DO SI2 SI2
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 1 2
P FL4 DO
2 3 4 5 6 7 8 3 4 5 6 7 8 9
G DO P P P P G DO DO DO DO DO DO DO
9 10 11 12 13 14 15 10 11 12 13 14 15 16
DO P G CB, DO P P G DO DO DO DO DO DO DO
16 17 18 19 20 21 22 17 18 19 20 21 22 23
DO P, MC G DO P P G DO DO DO DO DO DO DO
23 24 25 26 27 28 29 24 25 26 27 28 29 30
DO P G P P P. MC G DO DO SI2 DO SI2 SI2 DO
30 31
DO DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 1 2 3 4 5 6
P G DO P P G DO NTP DO NTP NTP DO
7 8 9 10 11 12 13 7 8 9 10 11 12 13
DO P P DO P P G DO DO HTP DO NTP FL4 NTP 
14 15 16 17 18 19 20 14 15 16 17 18 19 20
DO P G DO P P, MC G NTG DO NTP, FL4 DO NTP NTP, FL4 NTG
21 22 23 24 25 26 27 21 22 23 24 25 26 27
DO P P DO P P G DO DO NTP, FL4 DO NTP NTP, FL4 NTG
28 29 30 31 28 29 30
DO P P DO DO DO FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 1 2 3 4
P P, MC G DO NTP NTP  DO
4 5 6 7 8 9 10 5 6 7 8 9 10 11
DO P P DO P P G DO DO NTP FL4 NTP NTP DO
11 12 13 14 15 16 17 12 13 14 15 16 17 18
CE R R E DO DO NTP FL4 NTP NTP DO
18 19 20 21 22 23 24 19 20 21 22 23 24 25
E E E DO DO NTP FL4 NTP DO DO
25 26 27 28 29 30 26 27 28 29 30 31
DO DO DO DO DO DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 1
2 3 4 5 6 7 8 2 3 4 5 6 7 8
9 10 11 12 13 14 15 9 10 11 12 13 14 15
16 17 18 19 20 21 22 16 17 18 19 20 21 22
23 24 25 26 27 28 29 23 24 25 26 27 28 29
30 31 30
NOVEMBER 2018 MAY 2019
DECEMBER 2018 JUNE 2019
JANUARY 2019JULY 2018
AUGUST 2018 FEBRUARY 2019
SEPTEMBER 2018 MARCH 2019
DARTMOUTH 18-19





SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 1 2 3 4
7 8 9 10 11 12 13 5 6 7 8 9 10 11
CB SI2 FL4 SI2 FL4 DO
14 15 16 17 18 19 20 12 13 14 15 16 17 18
DO FL4 SI2 FL4 SI2 FL4 DO
21 22 23 24 25 26 27 19 20 21 22 23 24 25
DO FL4 SI2 FL4 SI2 FL4 DO
28 29 30 31 26 27 28 29 30 31
DO FL4 SI2 FL4 SI2 FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 1
DO
4 5 6 7 8 9 10 2 3 4 5 6 7 8
DO FL4 SI2 FL4 SI2 FL4 DO
11 12 13 14 15 16 17 9 10 11 12 13 14 15
DO FL4 SI2 FL4 SI2 FL4 DO
18 19 20 21 22 23 24 16 17 18 19 20 21 22
P P DO FL4 SI2 FL4 SI2 FL4 DO
25 26 27 28 29 30 31 23 24 25 26 27 28 29
P DO P P P SCR DO DO FL4 SI2 FL4 SI2 F DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5 6 7
P P P P P, TM G DO DO DO DO DO DO DO, CE DO, RD
8 9 10 11 12 13 14 8 9 10 11 12 13 14
P P, TM G DO P P, TM G DO, RD DO, E DO, E DO, E DO, E DO, E DO
15 16 17 18 19 20 21 15 16 17 18 19 20 21
DO P, CB P G DO P. TM G DO DO DO DO DO DO DO
22 23 24 25 26 27 28 22 23 24 25 26 27 28
DO P, TM G DO P P P DO DO DO DO DO DO DO
29 30 29 30 31
DO P, TM DO DO, CB FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 1 2 3 4
G DO P P, TM G FL4 NTP NTP NTP
6 7 8 9 10 11 12 5 6 7 8 9 10 11
DO P, TM G DO P P, TM G NTG DO NTP FL4 NTP NTP FL4
13 14 15 16 17 18 19 12 13 14 15 16 17 18
DO P P P P P, TM G DO FL4 NTP FL4 NTP NTP DO
20 21 22 23 24 25 26 19 20 21 22 23 24 25
DO P, TM G P P P, TM G DO FL4 NTP NTP NTP NTG DO
27 28 29 30 31 26 27 28 29 30
DO P P P P DO FL4 NTP FL4 NTP
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 1 2
P, TM G NTP NTG
3 4 5 6 7 8 9 3 4 5 6 7 8 9
DO P P P P P, TM G
10 11 12 13 14 15 16 10 11 12 13 14 15 16
DO P P P P P, TM G
17 18 19 20 21 22 23 17 18 19 20 21 22 23
DO DO CE RD RD E
24 25 26 27 28 29 30 24 25 26 27 28 29 30
E E E
31
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5 6
8 9 10 11 12 13 14 7 8 9 10 11 12 13
15 16 17 18 19 20 21 14 15 16 17 18 19 20
22 23 24 25 26 27 28 21 22 23 24 25 26 27
29 30 31 28 29 30
DECEMBER 2019 JUNE 2020
OCTOBER 2019 APRIL 2020
NOVEMBER 2019 MAY 2020
DARTMOUTH 19-20
JULY 2019 JANUARY 2020
AUGUST 2019 FEBRUARY 2020






SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 1 2 3 4
7 8 9 10 11 12 13 5 6 7 8 9 10 11
14 15 16 17 18 19 20 12 13 14 15 16 17 18
21 22 23 24 25 26 27 19 20 21 22 23 24 25
28 29 30 31 26 27 28 29 30 31
CB FL4 SI2/FL4 DO FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 1
DO
4 5 6 7 8 9 10 2 3 4 5 6 7 8
SI2 DO FL4 SI2/FL4 SI2 FL4/TM DO
11 12 13 14 15 16 17 9 10 11 12 13 14 15
SI2 DO FL4 SI2/FL4 SI2 FL4 DO
18 19 20 21 22 23 24 16 17 18 19 20 21 22
TM T SCR/TM SI2 DO FL4 SI2/FL4 SI2 FL4/TM DO
25 26 27 28 29 30 31 23 24 25 26 27 28 29
DO T TM/T T T TM/T SCR SI2 DO FL4 SI2/FL4 SI2 FL4 DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5 6 7
DO T CB/T T DO/Travel G T SI2 DO FL4 SI2/FL4 SI2 FL4 DO
8 9 10 11 12 13 14 8 9 10 11 12 13 14
G DO T T T G DO NTG DO FL4 SI2/FL4 DO FL4 DO
15 16 17 18 19 20 21 15 16 17 18 19 20 21
TM/T G T DO TM/T T DO DO DO DO DO DO DO DO
22 23 24 25 26 27 28 22 23 24 25 26 27 28
T TM/T G T DO T T DO TM FL4 NTP/FL4 SI2 TM DO
29 30 29 30 31
DO T NTP TM FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 1 2 3 4
T T TM G T NTP/FL4 DO NTP/FL4 NTG
6 7 8 9 10 11 12 5 6 7 8 9 10 11
DO TM/T G DO T DO/Travel G DO DO NTP NTP/FL4 DO NTP/FL4 NTG
13 14 15 16 17 18 19 12 13 14 15 16 17 18
DO TM/T G DO TM T G DO DO NTP NTP/FL4 DO FL4 DO
20 21 22 23 24 25 26 19 20 21 22 23 24 25
DO TM/T G T T TM/T G DO DO FL4 FL4 DO FL4 DO
27 28 29 30 31 26 27 28 29 30
DO DO T T T DO DO FL4 FL4/TM RD
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 1 2
TM/T G RD RD
3 4 5 6 7 8 9 3 4 5 6 7 8 9
DO DO T DO T T TM/T/Travel RD RD RD RD E E E
10 11 12 13 14 15 16 10 11 12 13 14 15 16
G DO DO T T TM/T G E E E E E E E
17 18 19 20 21 22 23 17 18 19 20 21 22 23
DO DO DO DO DO DO DO
24 25 26 27 28 29 30 24 25 26 27 28 29 30
DO DO DO DO DO DO DO
31
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5 6
DO DO CE RD RD RD RD
8 9 10 11 12 13 14 7 8 9 10 11 12 13
RD RD E E E E E
15 16 17 18 19 20 21 14 15 16 17 18 19 20
E E E E E
22 23 24 25 26 27 28 21 22 23 24 25 26 27
29 30 31 28 29 30
FEBRUARY 2020
SEPTEMBER 2019 MARCH 2020
HARVARD 19-20
DECEMBER 2019 JUNE 2020
OCTOBER 2019 APRIL 2020
NOVEMBER 2019 MAY 2020






SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5
8 9 10 11 12 13 14 6 7 8 9 10 11 12
15 16 17 18 19 20 21 13 14 15 16 17 18 19
CB / TM / FL4 PL4 PL4 / SI2 DO
22 23 24 25 26 27 28 20 21 22 23 24 25 26
DO DO FL4 FL4 / SI2 FL4 FL4 / SI2 DO
29 30 31 27 28 29 30 31
DO FL4 / SI2 FL4 FL4 / SI2 FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 1 2
FL4/SI2 DO
5 6 7 8 9 10 11 3 4 5 6 7 8 9
DO FL4 / SI2 FL4 FL4 / SI2 FL4 FL4 / SI2 DO
12 13 14 15 16 17 18 10 11 12 13 14 15 16
TM TM T T DO FL4 / SI2 FL4 SI2 FL4 / SI2 FL4 / TM DO
19 20 21 22 23 24 25 17 18 19 20 21 22 23
T T T DO T SCR T DO FL4 FL4 DO FL4 / SI2 FL4 / SI2 DO
26 27 28 29 30 31 24 25 26 27 28
T DO CB / T / L T TM / T G DO FL4 FL4 FL4 / SI2 FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 1 2
T FL4 / SI2 DO
2 3 4 5 6 7 8 3 4 5 6 7 8 9
TM / T G DO L /T Missed Class G - Missed Class T DO DO DO DO DO DO DO
9 10 11 12 13 14 15 10 11 12 13 14 15 16
G Missed Class T / L TM / T T / L T G DO FL4 / NTP FL4 / TM FL4 / NTP FL4 FL4 / NTP DO
16 17 18 19 20 21 22 17 18 19 20 21 22 23
DO DO L / T / TM T T G - Missed Class T DO FL4 / NTP DO FL4 / NTP FL4 / NTP FL4 NTG
23 24 25 26 27 28 29 24 25 26 27 28 29 30
T DO T T T T / Missed Class G DO FL4 / NTP DO FL4 / NTP DO FL4 / NTP / TM FL4 / NTP
30 31
DO NTG
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 1 2 3 4 5 6
DO T / L T T / L T G DO DO FL4 / NTP NTP FL4 / NTP NTP
7 8 9 10 11 12 13 7 8 9 10 11 12 13
DO T G T TM / L T / Missed Class G DO DO FL4 / NTP NTG DO FL4 / NTP NTG
14 15 16 17 18 19 20 14 15 16 17 18 19 20
DO DO T / L T L / T T / Missed Class G DO DO FL4 DO FL4 DO DO
21 22 23 24 25 26 27 21 22 23 24 25 26 27
T T G DO T T T DO FL4 / NTP FL4 / NTP FL4 / NTP DO DO DO
28 29 30 31 28 29 30
G T G DO DO TM DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 1 2 3 4
T T G TM RD RD RD
4 5 6 7 8 9 10 5 6 7 8 9 10 11
DO L T T T / L T G RD E E E E E E
11 12 13 14 15 16 17 12 13 14 15 16 17 18
DO DO DO TM DO DO DO E E E
18 19 20 21 22 23 24 19 20 21 22 23 24 25
DO DO DO DO DO DO DO
25 26 27 28 29 30 26 27 28 29 30 31
DO FL4 SI2 / FL4 FL4 SI2 / FL4 DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 1
DO
2 3 4 5 6 7 8 2 3 4 5 6 7 8
DO FL4 SI2 / FL4 FL4 DO DO DO
9 10 11 12 13 14 15 9 10 11 12 13 14 15
DO CE RD RD / TM E E E
16 17 18 19 20 21 22 16 17 18 19 20 21 22
E E E E E
23 24 25 26 27 28 29 23 24 25 26 27 28 29
30 31 30
OCTOBER 2018 APRIL 2019
NOVEMBER 2018 MAY 2019
DECEMBER 2018 JUNE 2019
PENN 18-19
JANUARY 2019JULY 2018
AUGUST 2018 FEBRUARY 2019





SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 1 2 3 4
7 8 9 10 11 12 13 5 6 7 8 9 10 11
14 15 16 17 18 19 20 12 13 14 15 16 17 18
CB/TM/SI2/FL4 FL4 SI2 / FL4 DO
21 22 23 24 25 26 27 19 20 21 22 23 24 25
DO DO FL4 SI2 / FL4 SI2 / FL4 SI2 / FL4 DO
28 29 30 31 26 27 28 29 30 31
DO TM / SI2 / FL4 FL4 SI2 / FL4 FL4 SI2 / FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 1
DO
4 5 6 7 8 9 10 2 3 4 5 6 7 8
DO DO FL4 SI2 / FL4 FL4 SI2 / FL4 DO
11 12 13 14 15 16 17 9 10 11 12 13 14 15
DO TM / SI2 / FL4 FL4 SI2 / FL4 SI2 / FL4 FL4 DO
18 19 20 21 22 23 24 16 17 18 19 20 21 22
TM TM T T DO DO TM / FL4 SI2 / FL4 SI2 / FL4 SI2 / FL4 DO
25 26 27 28 29 30 31 23 24 25 26 27 28 29
T DO T / L T T T SCR DO SI2 / FL4 FL4 SI2 / FL4 FL4 SI2 / FL4 DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5 6 7
DO T T / L TM / T T G - Missed Class DO DO TM / SI2 / FL4 TM / FL4 SI2 / FL4 FL4 SI2 / FL4 DO
8 9 10 11 12 13 14 8 9 10 11 12 13 14
T G T T T G - Missed Class DO DO DO DO DO DO DO DO
15 16 17 18 19 20 21 15 16 17 18 19 20 21
T T G DO T T G DO SI2 / FL4 NTP NTP / FL4 NTG NTP / FL4 NTG
22 23 24 25 26 27 28 22 23 24 25 26 27 28
DO T G T T T - Missed Class G DO NTP / FL4 NTP FL4 DO NTP / FL4 NTG
29 30 29 30 31
DO DO DO NTP / FL4 NTP / FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 1 2 3 4
L T T T G DO NTP / FL4 NTP / FL4 NTG
6 7 8 9 10 11 12 5 6 7 8 9 10 11
DO DO T / L T T / TM T T DO FL4 DO FL4 DO FL4 DO
13 14 15 16 17 18 19 12 13 14 15 16 17 18
G T G - Missed Class DO T T G DO NTP / FL4 NTP / FL4 NTP / FL4 NTP / FL4 NTG DO
20 21 22 23 24 25 26 19 20 21 22 23 24 25
DO T G T T T G DO SI2 / FL4 DO SI2 / FL4 DO SI2 / FL4 DO
27 28 29 30 31 26 27 28 29 30
DO DO T / L T T DO DO DO FO RD / TM
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 1 2
T - Missed Class G RD RD
3 4 5 6 7 8 9 3 4 5 6 7 8 9
DO DO T / L T T T G RD E E E E E E
10 11 12 13 14 15 16 10 11 12 13 14 15 16
DO DO TM / T / L T T T - Missed Class G E E E
17 18 19 20 21 22 23 17 18 19 20 21 22 23
DO DO TM   DO DO DO DO
24 25 26 27 28 29 30 24 25 26 27 28 29 30
DO DO DO DO DO DO DO
31
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5 6
DO FL4 DO FL4 DO DO DO
8 9 10 11 12 13 14 7 8 9 10 11 12 13
DO RD RD RD E E E
15 16 17 18 19 20 21 14 15 16 17 18 19 20
E E E E E
22 23 24 25 26 27 28 21 22 23 24 25 26 27
29 30 31 28 29 30
FEBRUARY 2020
SEPTEMBER 2019 MARCH 2020
PENN 19-20
DECEMBER 2019 JUNE 2020
OCTOBER 2019 APRIL 2020
NOVEMBER 2019 MAY 2020






SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5
8 9 10 11 12 13 14 6 7 8 9 10 11 12
RD RD RD RD RD RD
15 16 17 18 19 20 21 13 14 15 16 17 18 19
RD RD RD E E E E
22 23 24 25 26 27 28 20 21 22 23 24 25 26
E E E E E E E
29 30 31 27 28 29 30 31
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 1 2
5 6 7 8 9 10 11 3 4 5 6 7 8 9
CB/SI2 FL4 SI2 FL4
12 13 14 15 16 17 18 10 11 12 13 14 15 16
TM/T T/T SI2 FL4 SI2 FL4
19 20 21 22 23 24 25 17 18 19 20 21 22 23
T/T T/T DO T/T T/T T SCR SI2 FL4 SI2 FL4
26 27 28 29 30 31 24 25 26 27 28
DO T/TM/T T T T G SI2 FL4 SI2 FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 1 2
TM/T
2 3 4 5 6 7 8 3 4 5 6 7 8 9
G DO TM/T G T TM/T G SI2 FL4 SI2 FL4
9 10 11 12 13 14 15 10 11 12 13 14 15 16
DO TM/T T CB/G T TM/T G SI2 FL4 SI2 FL4
16 17 18 19 20 21 17 18 19 20 21 22 23
DO TM/T T G T TM/T/L DO
23 24 25 26 27 28 29 24 25 26 27 28 29 30
DO TM/T G TM/T T TM/T G NTP FL4 NTP FL4
30 31
DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 1 2 3 4 5 6
T T/L T T TM/T G NTP FL4 NTP FL4 NTG
7 8 9 10 11 12 13 7 8 9 10 11 12 13
DO T G TM/T T TM/T G NTP FL4 NTP FL4 NTG
14 15 16 17 18 19 20 14 15 16 17 18 19 20
DO T G TM/T T TM/T G NTP FL4 NTP FL4 NTG
21 22 23 24 25 26 27 21 22 23 24 25 26 27
DO TM/T T T T TM/T G TM NTP FL4 NTP FL4
28 29 30 31 28 29 30
DO L/T TM/T T
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 1 2 3 4
T TM/T G CE
4 5 6 7 8 9 10 5 6 7 8 9 10 11
DO TM/T L/T T T TM/T G RD RD RD RD RD RD
11 12 13 14 15 16 17 12 13 14 15 16 17 18
DO TM/T T TM/T PS RD RD RD E E E E
18 19 20 21 22 23 24 19 20 21 22 23 24 25
E E E E E E E
25 26 27 28 29 30 26 27 28 29 30 31
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 1
2 3 4 5 6 7 8 2 3 4 5 6 7 8
9 10 11 12 13 14 15 9 10 11 12 13 14 15
CE
16 17 18 19 20 21 22 16 17 18 19 20 21 22
23 24 25 26 27 28 29 23 24 25 26 27 28 29
30 31 30
OCTOBER 2018 APRIL 2019
NOVEMBER 2018 MAY 2019
DECEMBER 2018 JUNE 2019
PRINCETON 18-19
JANUARY 2019JULY 2018
AUGUST 2018 FEBRUARY 2019






SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 1 2 3 4
7 8 9 10 11 12 13 5 6 7 8 9 10 11
RD RD RD RD RD RD
14 15 16 17 18 19 20 12 13 14 15 16 17 18
RD RD RD E E E E
21 22 23 24 25 26 27 19 20 21 22 23 24 25
E E E E E E E
28 29 30 31 26 27 28 29 30 31
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 1
4 5 6 7 8 9 10 2 3 4 5 6 7 8
CB/SI2 FL4 SI2 FL4
11 12 13 14 15 16 17 9 10 11 12 13 14 15
SI2 FL4 SI2 FL4
18 19 20 21 22 23 24 16 17 18 19 20 21 22
TM/T T/T SI2 FL4 SI2 FL4
25 26 27 28 29 30 31 23 24 25 26 27 28 29
T/T T DO T/T T/T SCR T SI2 FL4 SI2 FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5 6 7
DO T/T T TM/T T G DO SI2 FL4 SI2 FL4
8 9 10 11 12 13 14 8 9 10 11 12 13 14
T TM/T T CB/G TM/T TM/T G SI2 FL4 SI2 FL4
15 16 17 18 19 20 21 15 16 17 18 19 20 21
DO T TM/T G TM/T TM/T G
22 23 24 25 26 27 28 22 23 24 25 26 27 28
DO TM/T G T TM/T TM/T DO NTP FL4 NTP FL4 NTG
29 30 29 30 31
T TM/T NTP FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 1 2 3 4
G T T DO G NTP FL4
6 7 8 9 10 11 12 5 6 7 8 9 10 11
T TM/T G TM/T TM/T DO G NTG NTP FL4 NTP FL4
13 14 15 16 17 18 19 12 13 14 15 16 17 18
T TM/T G TM/T/L TM/T TM/T G NTP FL4 NTP FL4
20 21 22 23 24 25 26 19 20 21 22 23 24 25
DO TM/T T T TM/T T G NTP FL4 NTP FL4 NTG
27 28 29 30 31 26 27 28 29 30
DO TM/T G TM/T T NTP FL4 NTP FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 1 2
TM/T G CE
3 4 5 6 7 8 9 3 4 5 6 7 8 9
DO TM/T T/L T TM/T T G RD RD RD RD RD
10 11 12 13 14 15 16 10 11 12 13 14 15 16
DO T T T T TM/T G RD RD RD E E E E
17 18 19 20 21 22 23 17 18 19 20 21 22 23
E E E E E E E
24 25 26 27 28 29 30 24 25 26 27 28 29 30
31
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5 6
8 9 10 11 12 13 14 7 8 9 10 11 12 13
CE
15 16 17 18 19 20 21 14 15 16 17 18 19 20
22 23 24 25 26 27 28 21 22 23 24 25 26 27
29 30 31 28 29 30
PRINCETON 19-20
DECEMBER 2019 JUNE 2020
OCTOBER 2019 APRIL 2020
NOVEMBER 2019 MAY 2020
JULY 2019 JANUARY 2020
AUGUST 2019 FEBRUARY 2020





SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5
8 9 10 11 12 13 14 6 7 8 9 10 11 12
15 16 17 18 19 20 21 13 14 15 16 17 18 19
DO TM FL4 DO FL4 DO
22 23 24 25 26 27 28 20 21 22 23 24 25 26
DO DO SI2 FL4 SI2 DO DO
29 30 31 27 28 29 30 31
DO FL4 SI2 FL4 SI2
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 1 2
DO
5 6 7 8 9 10 11 3 4 5 6 7 8 9
DO FL4 SI2 FL4 SI2 SI2, FL4 DO
12 13 14 15 16 17 18 10 11 12 13 14 15 16
TM TM T T DO FL4 SI2 FL4 SI2 SI2, FL4 DO
19 20 21 22 23 24 25 17 18 19 20 21 22 23
T T, SCR TM DO T T SCR DO FL4 SI2 FL4 SI2 SI2, FL4 DO
26 27 28 29 30 31 24 25 26 27 28
T T CB, DO T T G DO FL4 SI2 FL4 SI2
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 1 2
DO SI2, FL4 DO
2 3 4 5 6 7 8 3 4 5 6 7 8 9
TM, T G DO TM, T T G DO DO FL2 SI2 FL4 SI2 SI2, FL4 DO
9 10 11 12 13 14 15 10 11 12 13 14 15 16
DO TM, T DO TM, T TM, T G TM DO DO DO DO DO DO DO
16 17 18 19 20 21 17 18 19 20 21 22 23
DO TM, T G TM, T TM, T G TM, T DO DO DO DO DO DO DO
23 24 25 26 27 28 29 24 25 26 27 28 29 30
G TM DO TM, T T TM, T G DO NTP, L NTP L NTP DO NTG
30 31
L, TM, T
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 1 2 3 4 5 6
DO T T T DO G NTP, L NTP L NTP DO NTG
7 8 9 10 11 12 13 7 8 9 10 11 12 13
DO TM, T G TM, T T DO G DO NTP, L NTP L NTP DO NTG
14 15 16 17 18 19 20 14 15 16 17 18 19 20
DO TM, T G TM, T T TM, T G DO NTP, L NTP L NTP DO NTG
21 22 23 24 25 26 27 21 22 23 24 25 26 27
L, TM, T DO T T T TM, T G DO NTP, L NTP L NTP, CE RP RP
28 29 30 31 28 29 30
L, TM, T DO T T RP RP RP
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 1 2 3 4
T TM, T G E E E E
4 5 6 7 8 9 10 5 6 7 8 9 10 11
L, TM, T DO T T TM, T G E E E
11 12 13 14 15 16 17 12 13 14 15 16 17 18
DO DO DO DO DO DO DO
18 19 20 21 22 23 24 19 20 21 22 23 24 25
DO DO DO DO DO DO DO
25 26 27 28 29 30 26 27 28 29 30 31
DO DO DO DO DO DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 1
2 3 4 5 6 7 8 2 3 4 5 6 7 8
DO DO DO DO CE RD RD
9 10 11 12 13 14 15 9 10 11 12 13 14 15
RD RD RD E E E E
16 17 18 19 20 21 22 16 17 18 19 20 21 22
E E E
23 24 25 26 27 28 29 23 24 25 26 27 28 29
30 31 30
OCTOBER 2018 APRIL 2019
NOVEMBER 2018 MAY 2019
DECEMBER 2018 JUNE 2019
YALE 18-19
JANUARY 2019JULY 2018
AUGUST 2018 FEBRUARY 2019





SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 1 2 3 4
7 8 9 10 11 12 13 5 6 7 8 9 10 11
14 15 16 17 18 19 20 12 13 14 15 16 17 18
CB TM FL4 FL4 FL4 DO
21 22 23 24 25 26 27 19 20 21 22 23 24 25
DO DO SI2 FL4 SI2 SI2, FL4 DO
28 29 30 31 26 27 28 29 30 31
DO FL4 SI3 FL4 Si2 SI2, FL4
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 1
DO
4 5 6 7 8 9 10 2 3 4 5 6 7 8
DO FL4 SI2 FL4 SI2 FL4, SI2 DO
11 12 13 14 15 16 17 9 10 11 12 13 14 15
DO FL4 SI2 FL4 SI2 FL4, SI2 DO
18 19 20 21 22 23 24 16 17 18 19 20 21 22
TM TM T T DO FL4 SI2 FL4 SI2 FL4, SI2 DO
25 26 27 28 29 30 31 23 24 25 26 27 28 29
T T DO CB, T T T T DO FL4 SI2 FL4 SI2 FL4, SI2 DO
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5 6 7
T DO T T T G DO DO FL4 SI2 FL4 SI2 FL4, SI2 DO
8 9 10 11 12 13 14 8 9 10 11 12 13 14
G T T G DO T T DO DO DO DO DO DO DO
15 16 17 18 19 20 21 15 16 17 18 19 20 21
G T T G DO T G DO DO DO DO DO DO DO
22 23 24 25 26 27 28 22 23 24 25 26 27 28
L, T DO L, T T T L, T T DO TM, FL4 NTP FL4 NTP DO NTG
29 30 29 30 31
T G DO TM, FL4, NTP NTP
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 1 2 3 4
DO T T G L, T FL4 NTP FL4, NTP DO
6 7 8 9 10 11 12 5 6 7 8 9 10 11
DO T L, T T T T G DO NTP NTG FL4 NTP DO NTG
13 14 15 16 17 18 19 12 13 14 15 16 17 18
L, T T G DO T T G DO TM, FL4, NTP NTP FL4 NTP DO NTG
20 21 22 23 24 25 26 19 20 21 22 23 24 25
L G DO T T T G DO TM, FL4 NTP FL4 RD RD RD
27 28 29 30 31 26 27 28 29 30
L, T T G DO T RD RD RD RD E
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 1 2
T G E E
3 4 5 6 7 8 9 3 4 5 6 7 8 9
T, L DO TM, T T T T G E E E E
10 11 12 13 14 15 16 10 11 12 13 14 15 16
T, L DO TM, T T T T G
17 18 19 20 21 22 23 17 18 19 20 21 22 23
T, L DO DO DO G DO DO
24 25 26 27 28 29 30 24 25 26 27 28 29 30
DO DO DO DO DO DO DO
31
SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
1 2 3 4 5 6 7 1 2 3 4 5 6
DO DO DO DO DO CE RD
8 9 10 11 12 13 14 7 8 9 10 11 12 13
RD RD RD RD E E E
15 16 17 18 19 20 21 14 15 16 17 18 19 20
E E E E
22 23 24 25 26 27 28 21 22 23 24 25 26 27
29 30 31 28 29 30
FEBRUARY 2020
SEPTEMBER 2019 MARCH 2020
YALE 19-20
DECEMBER 2019 JUNE 2020
OCTOBER 2019 APRIL 2020
NOVEMBER 2019 MAY 2020







1 Brown 9.52% 16
2 Columbia 10.71% 18
3 Cornell 13.69% 23
4 Dartmouth 14.88% 25
5 Harvard 11.90% 20
6 Penn 14.88% 25
7 Princeton 11.31% 19
8 Yale 13.10% 22
Total 100% 168
# Field Minimum Maximum Mean Std Deviation Variance Count
2 5 2.98 0.9 0.8 168
Answer % Count
1 Freshman 0.00% 0
2 Sophomore 36.31% 61
3 Junior 33.93% 57
4 Senior 25.00% 42
5 5th-year 4.76% 8
Total 100.00% 168
# Field Minimum Maximum Mean Std Deviation Variance Count
1 2 1.61 0.49 0.24 168
Answer % Count
1 High school / Non-academy club team38.69% 65
2 Development Academy team 61.31% 103
Total 100.00% 168
# Field Minimum Maximum Mean Std Deviation Variance Count
1 7 5.73 1.74 3.04 168
Answer % Count
1 Strongly disagree 4.17% 6
2 Disagree 4.17% 7
3 Somewhat Disagree 7.14% 12
4 Neither agree nor disagree 0.0476 8
5 Somewhat agree 0.0774 13
6 Agree 0.2262 38
7 Strongly Agree 0.494 84
Total 100.00% 168
# Field Minimum Maximum Mean Std Deviation Variance Count
1 5 3.67 1.36 1.84 168
Answer % Count
1 NONE - I am NOT in favor of spreading out the season over two semesters7.74% 13
2 With both a reduction in countable hours and an additional day off per week14.88% 25
3 If we are given an additional day off each week (2 days/week)22.62% 38
4 If weekly hours are reduced for athletically-related activity (NCAA limit during season is currently 20/wk)0.119 20
5 Without any further adjustments to countable hours or mandated days off per week0.4286 72
Total 1 168
# Field Minimum Maximum Mean Std Deviation Variance Count
1 7 5.6 1.7 2.9 168
Answer % Count
1 Strongly disagree 1.79% 3
2 Disagree 7.14% 12
3 Somewhat disagree 4.76% 8
4 Neither agree nor disagree 11.90% 20
5 Somewhat agree 10.71% 18
6 Agree 17.86% 30
7 Strongly Agree 45.83% 77
Total 100% 168
# Field Minimum Maximum Mean Std Deviation Variance Count
1 7 2.63 1.65 2.71 168
Answer % Count
1 Strongly disagree 32.14% 54
2 Disagree 27.98% 47
3 Somewhat disagree 10.71% 18
4 Neither agree nor disagree 13.69% 23
5 Somewhat agree 6.55% 11
6 Agree 7.74% 13
7 Strongly agree 1.19% 2
Total 100% 168
# Field Minimum Maximum Mean Std Deviation Variance Count
1 7 3.58 1.99 3.97 168
Answer % Count
1 Strongly disagree 20.83% 35
I am in favor of spreading out the soccer season over the fall and spring semesters.
Prior to college, did you play for high school & club team OR Development Academy
What will you be in 2020-21 academic year?
What school do you currently attend?
Spreading the season out over two semesters would have a positive impact on my academic life.
If the season is spread out over two semesters, my grades will suffer.
Spreading the season out over two semesters would have a negative impact on my social life.





2 Disagree 19.05% 32
3 Somewhat disagree 7.14% 12
4 Neither agree nor disagree 16.67% 28
5 Somewhat agree 15.48% 26
6 Agree 11.90% 20
7 Strongly agree 8.93% 15
Total 100% 168
# Field Minimum Maximum Mean Std Deviation Variance Count
1 7 4.17 1.8 3.24 168
Answer % Count
1 Strongly disagree 8.93% 15
2 Disagree 11.31% 19
3 Somewhat disagree 14.29% 24
4 Neither agree nor disagree 24.40% 41
5 Somewhat agree 14.29% 24
6 Agree 13.69% 23
7 Strongly agree 13.10% 22
Total 100% 168
# Field Minimum Maximum Mean Std Deviation Variance Count
1 7 6.31 1.06 1.12 168
Answer % Count
1 Strongly disagree 0.60% 1
2 Disagree 1.79% 3
3 Somewhat disagree 0.00% 0
4 Neither agree nor disagree 4.17% 7
5 Somewhat agree 5.95% 10
6 Agree 32.14% 54
7 Strongly agree 55.36% 93
Total 100% 168
# Field Minimum Maximum Mean Std Deviation Variance Count
1 7 3.09 1.82 3.3 168
Answer % Count
1 Strongly disagree 23.21% 39
2 Disagree 27.38% 46
3 Somewhat disagree 10.71% 18
4 Neither agree nor disagree 11.90% 20
5 Somewhat agree 11.90% 20
6 Agree 12.50% 21
7 Strongly agree 2.38% 4
Total 100% 168
# Field Minimum Maximum Mean Std Deviation Variance Count
1 7 3.49 1.88 3.55 168
Answer % Count
1 Strongly disagree 15.48% 26
2 Disagree 28.57% 48
3 Somewhat disagree 5.36% 9
4 Neither agree nor disagree 17.26% 29
5 Somewhat agree 14.88% 25
6 Agree 11.90% 20
7 Strongly agree 6.55% 11
Total 100% 168
# Field Minimum Maximum Mean Std Deviation Variance Count
1 7 5.85 1.25 1.57 168
Answer % Count
1 Strongly disagree 0.60% 1
2 Disagree 2.38% 4
3 Somewhat disagree 1.79% 3
4 Neither agree nor disagree 9.52% 16
5 Somewhat agree 14.88% 25
6 Agree 33.93% 57
7 Strongly agree 36.90% 62
Total 100% 168
# Field Minimum Maximum Mean Std Deviation Variance Count
1 7 6.01 1.3 1.69 168
Answer % Count
1 Strongly disagree 1.19% 2
2 Disagree 2.38% 4
3 Somewhat disagree 1.79% 3
4 Neither agree nor disagree 7.74% 13
5 Somewhat agree 8.33% 14
6 Agree 32.74% 55
7 Strongly agree 45.83% 77
Total 100% 168
# Field Minimum Maximum Mean Std Deviation Variance Count
1 7 5.66 1.38 1.91 168
Answer % Count
1 Strongly disagree 1.79% 3
2 Disagree 2.38% 4
3 Somewhat disagree 1.19% 2
Spreading the season out over two semesters would allow me to get involved in more things on campus.
Spreading the season out over two semesters would make me less likely to try to rush back from injury.
Spreading the season out over two semesters would increase my overall level of stress throughout the year.
Spreading the season out over two semester would improve my overall physical health.
I am currently satisfied with the 6 hours/week in the off-season and the 24 total hours and 3 game days of the spring season.
Spreading the season out over two semesters would improve my development as a soccer player.





4 Neither agree nor disagree 16.67% 28
5 Somewhat agree 10.71% 18
6 Agree 35.12% 59
7 Strongly agree 32.14% 54
Total 100% 168
# Field Minimum Maximum Mean Std Deviation Variance Count
1 7 5.08 1.74 3.02 168
Answer % Count
1 Strongly disagree 4.17% 7
2 Disagree 7.14% 12
3 Somewhat disagree 7.14% 12
4 Neither agree nor disagree 15.48% 26
5 Somewhat agree 16.67% 28
6 Agree 23.21% 39
7 Strongly agree 26.19% 44
Total 100% 168
# Field Minimum Maximum Mean Std Deviation Variance Count
1 7 6.22 1.15 1.31 168
Answer % Count
1 Strongly disagree 1.19% 2
2 Disagree 1.19% 2
3 Somewhat disagree 0.00% 0
4 Neither agree nor disagree 5.36% 9
5 Somewhat agree 11.31% 19
6 Agree 26.19% 44
7 Strongly agree 54.76% 92
Total 100% 168
# Field Minimum Maximum Mean Std Deviation Variance Count
1 7 5.63 1.5 2.25 168
Answer % Count
1 Strongly disagree 1.79% 3
2 Disagree 2.98% 5
3 Somewhat disagree 2.98% 5
4 Neither agree nor disagree 15.48% 26
5 Somewhat agree 17.26% 29
6 Agree 19.05% 32
7 Strongly agree 40.48% 68
Total 100% 168
# Field Minimum Maximum Mean Std Deviation Variance Count
1 7 5.45 1.68 2.82 168
Answer % Count
1 Strongly disagree 3.57% 6
2 Disagree 3.57% 6
3 Somewhat disagree 7.74% 13
4 Neither agree nor disagree 11.90% 20
5 Somewhat agree 11.90% 20
6 Agree 25.00% 42
7 Strongly agree 36.31% 61
Total 100% 168
# Field Minimum Maximum Mean Std Deviation Variance Count
1 7 2.45 1.76 3.08 168
Answer % Count
1 Strongly disagree 39.88% 67
2 Disagree 28.57% 48
3 Somewhat disagree 6.55% 11
4 Neither agree nor disagree 10.71% 18
5 Somewhat agree 5.36% 9
6 Agree 3.57% 6
7 Strongly agree 5.36% 9
Total 100% 168
# Field Minimum Maximum Mean Std Deviation Variance Count
1 7 5.66 1.6 2.57 168
Answer % Count
1 Strongly disagree 2.38% 4
2 Disagree 4.17% 7
3 Somewhat disagree 3.57% 6
4 Neither agree nor disagree 14.29% 24
5 Somewhat agree 9.52% 16
6 Agree 22.62% 38
7 Strongly agree 43.45% 73
Total 100% 168
If the season is spread out, what will you miss out on?
If the season is spread out, what will you miss out on?
Nothing
Not really anything that you can't work around
N/A
The opportunity to pursue a more rigorous course load and focus more on extracurriculars in the off-season
Friends and experiences outside of soccer
I feel like this would be a massive financial challenge for schools who have less money to spend on soccer. 
nothing
Spreading the season out over two semesters would improve my overall student-athlete experience.
Spreading the season out over two semesters will benefit my holistic development as a student athlete.
Spreading the season out over two semesters would improve the overall quality of play of college soccer.
Spreading the season out over two semesters would allow me to take some time off over the summer to pursue other opportunities.
Rather than spreading the season over two semesters, I would prefer a reduction in the total number of games during the fall semester (i.e. playing 14 games instead of 17).





Putting a lot of time into another extracurricular activity
I believe my grades would suffer because it is harder to get better grades in season than out of season.
Having a dedicated off-season, and lifting during a season without real games.
possibly social or academic opportunities that we would otherwise pursue in offseason, such as research etc as we will have to travel on weekends in the spring as well as fall
being able to engage fully in the college community, clubs, projects, harder classes, etc.
social life
Social Life in the spring
Not much
nothing




nothing. I support it 100%
If the season is spread out I'm going to miss out on everything at Yale other than soccer. 
Miss out mostly the social life aspect of it. Especially if games are going to be on the weekends. But that is a sacrifice I would love to take to play more games and be with my team more. 
Nothing
I don‚Äôt see a ton that I am missing out on. I would miss out getting to campus early but that is just as easily seen as a positive. 
Maybe some social outings especially in the spring 
N/A
Spring break
More lifting in the spring
Social life on campus
Visiting my friends at other schools on weekends in the spring
Nothing
Free weekends if anything.
Nothing
Focusing on academics in the Spring
nothing
Many spring social events, and the absence of a period of lower stress that comes in the off season. 
Nothing
It depends on how many days off student-athletes receive
Having the weekends off in the off-season and being to do school work and socialize during that time 
I would miss out on a more relaxed Spring semester, however the fall would be much less intense.
Social life
midweek trips with the team




Potentially more free time in the spring
Spread it out!
Nothing I think this is the way to go!
















Nothing that I can think of.
spring festivities  
the off-season experience during the spring
nothing. We will gain.
Opportunities in the Winter quarter
nothing
Potential school-based opportunities and events happening during the spring semester 
Some social interactions
A spring social life.
Nothing
Maybe some social life 
Some social life in spring 
Social aspects of being a college student
N/A
Social life, rest from soccer, internship opportunities, engaging with school community, chance to focus on school, keeping up level of intensity 
Nothing
Everything
It might limit study abroad opportunities, as well as other activities I may have gotten involved in at school.
The off-season extra time in which I can get more outside of soccer stuff done.
Golf season, social events, having a proper off season
Social life in the spring semester. 
Nothing 
Only opportunities to study abroad or possibly get involved in more extracurricular activities. 
nothing, some social life, but its marginal
The number of available weekend hours will be decreased. That is my only concern. This could reduce opportunities that were otherwise available to us in during the spring season. If players work together with coaches to find a reasonable 
number of weekend hours, then there should be no concern. I am very much in favor of having the season spread over two semesters. 
Nothing stands out to me as something I would miss out on if the season was spread out. Maybe we would not get as much off time as in our spring but we would have much more free time in the fall which makes up for it
You never really get a chance to be a normal college student, I am totally fine to sacrifice two months of the fall where work is tough, weekends can be used for travel and partying and socializing, but doing that for the whole year and I would 
have to be in athlete mode entirely, would lose a lot of my non sports college experience. 
If the season is spread out specifically for our school we will miss out on the opportunity to use our winter term for internships, study abroad, etc. Additionally as a senior since the mls draft and professional preseasons are over the winter, you 
would have to make the decision to leave your team halfway through the season or miss out a year of possibly playing professionally.
At Dartmouth specifically, athletes will miss out on the opportunity to travel abroad during the Winter Term as it will being on campus during this time would be crucial to our preparation and directly impact how successful we are that upcoming 
spring. 
Dartmouth's trimester schedule has a winter term, so a spread out season would prevent us from studying abroad and getting a winter internship, which currently we students do in our junior year.  We would then be forced to miss our sophomore 
summer, which is an integral part of the Dartmouth experience.  In addition, having two in-seasons would drastically reduce the amount of time dedicated to academics and other activities around campus.  Further, playing games in NH in the first 
part of the spring is not feasible given the weather.  It would also give the other ivies who can train outside in late winter/early spring an unfair advantage over us since we cannot.  Moreover, teams will not have playing experience before the Ivy 




I don‚Äôt think I‚Äôd miss out on anything, if anything it would allow me to experience more 
Some social activities, midweek night games, hill training
Some social activities and events
Social lives will likely take a toll for people, but I am happier to be playing anyways
Playing in it (I‚Äôm a senior) 
Nothing








The tournament would be held during finals
Social experiences
Being forced to learn time management skills
Work study opportunities 





Possibly longer breaks from school and athletics
Proper time off during holidays 
Nothing
I am worried about Brown's ability to provide a soccer-specific field with stadium in the spring due to the lacrosse season.
Nothing
Leeway to pursue academic opportunities that might be challenging and social life
few week long period following end of season with no athletic obligations(can be "regular" student)
Extra time in the spring to complete extra classes, junior projects, seniors projects, and theses
the spring season and its benefits: more focus on specific aspects of individual play, less pressure of competition. But, it is easily justifiable to omit these aspects in favor of a spread out season
Social life
Less time to for academics and social events during spring time.
Social opportunities and ability to take certain classes in my major. 
I would miss out on study abroad opportunities in the Spring.
Opportunities to participate around campus outside of sports. Even if hours don't significantly increase, being in season and doing my schoolwork consumes nearly all of my time
More time as a student
N/A
Slightly more social liberty in the spring, and enhanced attention to academics 
Alumni game on. spring weekend 
Having a full winter break because we would most likely be training for the season
Nothing
Social life in spring
more of a spring social life and the ability to take harder course load 
May make it harder to take lab classes 
Some of the extra social time that the off season brings. But spreading it out would help me manage that better. 
Nothing
Attending out of season sports games (i.e. lacrosse games, etc), time away from the team(i.e. leisure activities such as skiing) 
Nothing... I can only see positives in adopting this model. Let‚Äôs do it! 
An off season
Maybe a bit of the social aspect, but overall spreading the season out is much more effective for the student-athlete experience.
I feel like I personally will not miss out on much 






Social Life, having an off-season 
N/A
I'm not sure. Maybe traveling opportunities over breaks  
Having time to being focused on just school.
The spring social atmosphere 
Q24 - Any other thoughts on the split season proposal?
Any other thoughts on the split season proposal?
Great idea
For the future of US soccer, it has to be implemented
n/a




I am not a fan. I just think we should play fewer games in the fall, 8 Ivy games are great, then a few others, but no need to have 8 non conference games in the fall, they really don't matter that much.
The time limit would have to be reduced slightly
Maybe just start the season earlier in the summer.
Thank you for considering this.
n/a
N/A
If current restrictions on time with coaches/practices were not reduced with the season spread out, I think coaches may be incentivized to enforce more weekend practices and take away from social aspect of college.
The ability to have one semester with one major focus, and the opportunity especially at an Ivy League to have other interests in the other semester, and still value soccer. I will miss out on social life and on certain events on campus.
I think there will immense pressure to never go out even if we have some more time. I notice this with the Spring Season currently in which the team feel there is less pressure to never go out and allow themselves to have a more well rounded 
social life. For instance, in the fall, as long as there are games, most of the players will not drink no matter how spread out they are, which I think deters most from going out and meeting others. When athletes meet others, even through a night 
out, they realise how impressive others at the school are and often take up new interests simply by meeting them. This could be from just talking about a club they are in or realising they play an instrument. However, I must admit, I really do not 
know the overall feeling and pressure that would come with splitting the season up. I would strongly recommend implementing it temporarily and using recommendations as a strong guide for continuance. 
potentially a more concentrated strength and agility programme in the spring which brings about meaningful improvement, being able to watch and support other sports on campus, opportunity to consistently perform a campus job
Our normal spring off season but I would definitely prefer for the season to be spread out to two semesters. (I accidentally clicked strongly disagree on the question if I would like the season to be spread out but that should have been ‚ÄúStrongly 
Agree‚Äù
It's easier for me to focus on school out of season. While this isn't true for most of my teammates, my workload is such that I simply don't have enough time in season. However, I do see a possible benefit of this two season approach being that I 
would not suffer as much from my academic workload in the fall.
The current schedule allows for a lot of free weekends and extra days off in the spring for attending campus events, volunteering, and taking opportunities to travel and get off campus.  Also, as an avid skier, I would worry that I would feel more 
pressure to play soccer and focus on soccer over the winter break rather than be able to ski.
I think if the current max hours are to be placed on the spring then athletes will have to miss significantly more time of their careers outside of athletics. However, a season that is spread out would be much more manageable for athletes in the fall 






Soccer level would improved dramatically
.
sounds like a great idea 
Think it‚Äôs a really good idea for many reasons
it have to be done
Would be great
N/A
I support it 100%
no
I think it‚Äôs a great idea and I hope it gets applied in the near future 
I fully support it




I think that not having an off season at school will be annoying
I support it
Change the Clock and substitutions
Strongly agree! On board
perfect model, i think the ivy league should try to keep as many games as possible (i.e. as many as the rest of the ncaa)
it helps soccer, but hurts academics
No
- 
I like it but would want more games!
N/A
No 
None, I think this is a great idea.
Great idea for the progression of college soccer
none
None
Overall, it is in the best interest of the student-athlete.
I love it
I am in favor of it 
N/A
Let's make it happen for future college soccer players
N/a
I am highly in favor of the split season proposal. The longer season gives teams more time to develop and adapt their style or play. 
It is idiotic that this change has not come sooner
no






it is a very good idea
Something that is also tough with Dartmouth specifically is that during the early spring games in March and February, it is usually still cold and snowing.
No
Dartmouth spring break existent?
I am unsure how the MLS draft will work given that it is in January right now
It is definitely something that needs to happen as it would make college soccer more enjoyable/proficient for everyone involved
Should be approved 
How would it work with student-athletes looking to play in the MLS? 
none
No
I think it would benefit us as soccer players. Making college soccer a more feasible path to the professional level.
nope
no




I support the idea
I would prefer not. 
Make preseason longer
Do it. Ncaa soccer is the main reason US soccer is so far behind in terms of soccer ability. Splitting The season will at least make college soccer a more viable option for development 
Na
Would prefer not to spread it out over 2 seasons.
N/A




I think it would definitely improve the soccer aspect of division one soccer..
I don‚Äôt think it aligns with Ivy League ideals. 
N/a
 It is a very well thought out proposal and I believe it is the next step for college soccer. 
No
Nope. It's a good idea overall.
Overall, I think it is a good idea.  I was used to playing soccer year round except for some breaks in the winter and summer so I don't think this transition would feel very strange for most of the players.
There are too many significant benefits towards athletes for going through with this proposal than not for the mental and physical health of the players and their academic performances
N/A
I think there could also be a slight increase in games, fore example home and away league games
I think it could really help college soccer and soccer in the United States in general
Let‚Äôs do it now
Want it. By only having a fall season, it is more difficult to give meaningful soccer instruction. Much of the practices in between games involves recovery due to the condensed schedule. A split season offers ample recovery time and learning 
opportunity. 
While I understand the reasons for wanting to spread out the season, I strongly believe it will be detrimental to the development of the person and to the collegiate experience of the student-athletes.  It will force students to sacrifice other aspects 
of their collegiate experience (most notably academics and extra-curriculars) in order to spread out a soccer season.  It also harms players who don't see much playing time because the spring is often used to develop them and give them 
opportunities.  With two legitimate seasons, those players will likely just never see the field.  
Maybe a 20 game 10-10 split season would be better without a tournament. I think a 14 game, home and away Ivy League with 6 out of conference games would be fairer than a tournament at the end. Also, I would prefer spring break to be 
preserved and the travel partner game to be played midweek.
I think it would do college soccer a lot of good. I feel like in the current spring semester because of the strict hours, many people become worse soccer players because we are not playing enough. Plus, I would be a lot happier having games and 
having something to compete for year round. The one semester season causes injuries and frankly its too much on many people (both their bodies and their minds), a split season will definitely ease this.
The implementation is absolutely necessary because it eases time management and relieves stress we experience as current student athletes. Moreover, it would definitely help to improve the quality of play as it leaves more time to develop 
team tactics/train with each player on a more individual basis  
This change is necessary. It is what will make soccer in the United States of higher quality and will instill a professional approach to sport and life in the players. It will also make the summers less essential for the season and will thus allow 





Love it. Must happen
i like it
No
Spreading out the season gives the chance to have more games as well. I would be in favor of adding Friday-Sunday games every other weekend to increase the total number of games as well
Add an Ivy league tournament
no
n/a
I think it would have numerous benefits for the student-athletes without any negatives for the student-athletes.








I like the proposal
neutral about the idea, support fall only a bit more because of the experience with it
No
N/a









I think this is a good way to get college soccer more aligned with professional soccer. 
It will certainly raise the level of competitiveness of Ivy League soccer and more closely mimic the season in academy
No
N/A
Great idea overall 
n/a 




I think overall it would make the soccer student athlete experience better
The off season is often more physically taxing while knowing the number of months away the season is. We want to compete. It would be great to compete for a larger part of the year. 
It prevents injuries, puts us on a more consistent and manageable schedule, and allows us have a good routine of training.
I do not believe this proposal is correct for college sports, however, it is the best step forward for college soccer.
Im in favour of it. I think it allows more possibility for games and a longer preseason.
100% in favor
If this is done, I'd like to see the Ivy League start doing a conference tournament as well. 
No
None
This needs to be done. under the current rules and timelines, COLLEGE SOCCER IS OUTDATED
No
N/a
I am in favor of the split season proposal
N/A
No




I think it would greatly increase the quality of college soccer, but fundamentally transform the college student athlete experience. Yes, it would improve the level of play, but I think it would really limit the "college" side of student-athlete 
experience.
The main reason I will promote it is to improve overall player health and wellness that can be, and often is, compromised during the very dense current fall season layout. I do not know if you will actually see this message, but if you are reading 
this, PLEASE CONSIDER the potential health improvements of players in a spread out season. More recovery in between games, more potential to focus on NUTRITION and SLEEP and WELLNESS. This is a HUGE part of not only a soccer season, 
Spreading the season over two semester would improve my academic experience because I will not have to face the high-stress fall workload, even with a decreased number of classes I find myself with not enough time to complete schoolwork 
in a proper fashion. Because of our condensed schedule, I am constantly fatigued, and find myself skipping class more and doing assignments with the sole purpose of completion and not learning. Athletic performance will increase around the 
board with greater rest time between games, more training sessions devoted to tactics and not simply recovery, and lower stress levels of student-athletes.
I think it is a great idea if it has major refinements of what is allowed and what is too much. I know we go especially hard and remained focused in our season, and having the other semester to debrief and develop with less stress and urgency is 
something I will surely miss.
I think we should be allowed more hours on the ball a week in the winter season. Splitting the season would greatly benefit me academically and physically in many ways. Adding an Ivy tournament is also a must.
